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ABSTRACT

While feedback in written academic discourse hamlextensively studied, it is only
relatively recently that the development of sevac@demic corpora has allowed this
feature of spoken academic discourse to be cl@sealgnined. This thesis consists of four
related studies, all of which use discourse samgained from the BASE and Michigan
corpora to investigate interpersonal issues inuthieersity classroom, specifically those
relating to praise and criticism. In a comparisbpraise in an academic context with
compliments in ordinary speech, praise was fourtthie different discourse functions.
Praise in spoken academic discourse was also ceohpath positive feedback in various
types of written academic English, and it was fothmat less variation in form was evident
in the spoken contexts investigated. A study ofrétationship between types of praise
and discipline area did not suggest that they Weked. Finally, when negative feedback
was examined in the same contexts , it was diseovertake a range of forms, and the
data suggest that in this case choice of form nealynlzed to discipline, context, and type

of activity.

Feedback in the university classroom is usuallyi@ed as a purely pedagogical
phenomenon. By showing the different forms thatlfeack can take in different contexts,
it is hoped that this study will add an understagdf the surrounding interpersonal issues,
particularly those involving face. This work algmovides categorizations of positive and
negative feedback, developing a feedback with apgins for teacher development. The
findings are potentially useful for non-native BEsplspeaking students who need to make

a sometimes difficult transition from participatimgthe IRF sequences encountered in the



language classroom, and acclimatize themselvescéoleanic spoken contexts in the

university.
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