CHAPTER 9: CONCLUSIONS, EVALUATION AND IMPLICATIONS

To form monsters and join incongruous shapes and appearances costs the
imagination no more trouble than to conceive the most natural and familiar

objects (Hume. 1748/1955. p. 27).

The major justification for the research enterprise is that we have the time and
skills to develop approximations of the truth which have a greater warrant than
common sense (Firestone. 1990, p. 123, cited in Miles & Huberman, op. cit.. p.

277

9.1 INTRODUCTION

This chapter presents the conclusions of the study. and explains how it is evaluated and
the results of the evaluation. The first section summarises the conclusions. the second
section explains the rationale for selecting Miles and Huberman's (op. cit.. pp. 277ff)
account of “goodness™ for the evaluation. and for including the implications of the study
within the evaluation as an example of “pragmatic validity™ (Kvale. op. cit.). Drawing on
this rationale. the evaluation is then situated in relation to the study. to which it, like the
other analyst’s resources, stands in a reflexive relationship. This relationship then informs

the evaluation of the study in the remaining sections of the chapter.

9.2 CONCLUSIONS

This section summarises the conclusions of the study by drawing together the findings of
chapters 5. 6. 7 and 8. In doing so. it follows the structure of the ontology, which. as
explained in Chapters 3 and 4. underpins the conceptualisation of the study. the

investigation of the research question. and the interpretation of the findings.
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9.21 The analyst’s perspective

As explained in Chapter 5. the study and its findings are to be understood in relation to the
‘analyst’s perspective” — specifically. in relation to how this aligns with the perspectives
of the participants. This is a reflexive relationship in which the “motivational relevancies™
(Sarangi & Candlin, op. cit., pp. 368ff) of the analyst shape and are shaped by the
“practical relevance™ (Sarangi & Roberts, op. cit.. p. 43) of the study through the process
of “joint problematisation™ (Roberts & Sarangi. op. cit.. p. 473) with the participants.

It is the argument in Chapter S that. through this process, my resources as the
analyst have been shaped by memberships I share with ELICOS teachers, managers. and
regulators. and that these resources include their competing perspectives on tensions
between the discourses of teachers. managers and other groups implicated in shaping
teachers” practices. The “members” resources™ (Fairclough. 1989, p. 24) associated with
these different perspectives have in turn shaped and been shaped by the development of
the theoretical framework, the process of designing the study. and how it aligns with the
perspectives of the participants. In particular. these resources have shaped the
investigation of teachers™ workplace concerns as they understand them. from both micro
and macro perspectives, while including — but not subordinating — the perspectives of
other relevant groups: and have informed the selection of social-theoretical resources with
which to explain my own experience of ELICOS, and to guide. and develop in response
to, the emergent findings of the study.

This social-theoretical account of commercialisation combines Fairclough™s (1992,
p. 90) account of “contradictory interpellation™ to explain the intra- and interpersonal
tensions experienced by teachers between the discourses of commerce and pedagogy: his
account of “technologization™ (1996, p. 73) to explain how the discourses associated with
teachers™ practices are “colonized” (Fairclough. 1992. p. 207) by those of

commercialisation: Bourdieu’s (1991: Bourdieu & Wacquant, op. cit.) “theory of practice’
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to explain why it is that, in the production and reproduction of these practices, it is the
commercial interests which dominate; and Gramsci’s (op. cit.) theory of ‘hegemony’ to
explain how the dominance of these interests is advanced and maintained.

Consistent with the ontology as a whole. then, it is in the light of this relationship
between the analyst. the participants and the study that the findings which emerge from
the “participants perspective’, the “social resource perspective’ and “social/institutional

perspective”’ should be understood.

9.22 The participants’ perspective
The findings of the diary analysis. presented in Chapter 6. both align with my own
experience as a teacher in ELICOS and provide support for. and extend. the social-
theoretical account of commercialisation introduced in the analyst’s perspective. Thus. the
analysis provides evidence that teachers perceive their practices to be shaped by three-way
struggles between managers, teachers and students. In these struggles. the diarists believe
that their authority as teachers is being overridden by both managers and students. thereby
compromising their ability to teach according to their understanding of professional
standards. This three-way pattern of tension emerges in the data in practices of
“evaluation/appraisal”. in which managers. teachers and students struggle over how
teaching is to be practiced and understood. In relation to the distinction between “micro’,
'meso and “macro” actors. explained in Chapter 4. these struggles provide evidence that
teachers represent micro actors. with their authority subordinated to that of the meso
actors. managers and students.

The analysis supports and extends the social-theoretical account of
commercialisation proposed in Chapter 5 by providing evidence that evaluation/appraisal
practices are a medium through which this subordination occurs. that they exhibit a

number of the features of “technologization™ (Fairclough. 1996. p. 73) and that they
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thereby facilitate the “‘colonization™ (Fairclough, 1992. p. 207) by commercial interests of
the discourse(s) associated with teachers’ practices. In this process, the “social capital™
(Bourdieu, 1986, p. 248) held by teachers in virtue of their membership of a profession is
devalued:; and their complicity in this devaluation through fear of redundancy is consistent
with the emphasis in Bourdieu’s theory of practice on how. in seeking to improve their
“life chances™ (Postone et al.. loc. cit.), those “who suffer most™ (Thompson. op. cit., p.
58) are complicit in bringing about the dominance of more powerful groups. This
complicity also provides evidence of the “equilibrium™ (Boggs. op. cit.. pp. 38-40)
between “consent”™ and “coercion” (Gramsci, loc. cit.) required to maintain the dominance
of those groups in control. Thus, “consent™ is evidenced in teachers’ self-regulation of
teaching practices in accordance with the commercial priority to create “happy™ students.
induced by their fear of appraisal and redundancy. On the other hand. this “consent™ is
complemented by “coercion™ in the form of managers directives to teachers to meet these

commercial priorities if teachers do not demonstrate. or resist the pressure to. “consent™.

9.23 The social resource perspective

The correlations between the findings of the diary analysis and the brochure analysis.
identified in Chapter 7. provide evidence that the diarists” experiences of tensions between
pedagogic and commercial interests are shaped by the “colonization™ (Fairclough. loc. cit.)
of the discourse(s) associated with ELICOS teachers™ practices by the ‘discourse of
commercialisation’. This. the dominant discourse in the colleges, constructs the identities
of and relationships between teachers, managers and students as ‘communities of
consumption” in which teachers are “operatives™. responsible for carrying out tasks and
procedures but not for deciding or questioning their purposes. This is the role of the
"college’. identified with managers who. as “experts’. determine the purposes of teaching

by supervising teachers to meet the commercial priority of creating and maintaining the
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*happiness” of students. In this process, the task for which teachers are held responsible is
the ‘repayment” of the debt owed to students by ‘providing’ them with learning, a
‘consumption process” in which teaching is constructed as enabling students to achieve
their aspirations without effort, disappointment or imposition.

In thus advancing economic interests over those of pedagogy. the discourse of
commercialisation shapes the interlocking risks facing teachers. managers and students
and their competing efforts to reduce them. Thus. teachers risk redundancy. managers risk
failing to maintain the commercial competitiveness of the colleges. and students expose
themselves to financial risk by purchasing courses in order to realise their aspirations. The
efforts by teachers, managers and students to minimise these risks. and thereby secure
their own interests, drive the struggles between the three groups. in which managers exert
their authority over teachers by holding them accountable for the provision of students’
learning: teachers seek to secure their employment by struggling to reconcile the demands
of the consumption community with their understanding of professional standards: and
students exert their authority over teachers and managers to ensure that they receive the
learning owed to them.

In terms of the social-theoretical account of commercialisation. these findings
support the explanation, proposed in Chapter 5 and supported by the diary analysis, that
the discourse of commercialisation is a form of “symbolic violence™ (Bourdieu, 1991, p.
51) which operates through processes of “technologization™ (Fairclough. 1996. p. 73).
primarily through practices of evaluation/appraisal. These revalue to the advantage of the
commercial “classes™ (Bourdieu, 1994a. p. 113) the capital “assets™ (p. 112) which
teachers associate with English language teaching. and therefore the “habitus™ (Bourdieu.
1994b. pp. 95ff) of teachers. who. in trying to improve their “life chances™ (Postone et al.,
loc. cit)) by avoiding unemployment. “consent™ (Gramsci. loc. cit.) to their own

subordination.
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9.24 The social/institutional perspective

The findings of the social/institutional perspective, presented in Chapter 8. explain how
the identities and relationships advanced by the discourse of commercialisation are
themselves shaped by the operations of macro actors.

Thus, Bourdieu’s critique of contemporary society (1984, 1998a) and the analysis
of the ‘lines of influence” which support its inclusion within the social-theoretical account
of commercialisation provide an explanation of why, in the struggle over how ‘teachers’
practices” are to be understood and the purposes they are to serve. it is the economic
interests which dominate. In this process. the “social capital™ (Bourdieu, 1986, p. 248) of
teachers and of students — respectively. their “expertise” and their ability to learn — is
subordinated to serve these economic interests through the construction of teaching and
learning as consumption processes. On the other hand. Gramsci’s (loc. cit.)
consent/coercion distinction explains kow this subordination is produced and reproduced
to the advantage of those whose interests are served by the economic order advanced by
“neoliberal discourse™ (Bourdieu 1998a, pp. 95).

Specifically. the analysis of the three data sets — the EA News, the NEAS
regulations and the CELTA materials — supports the argument that each advances,
legitimises and naturalises the subordination of “social capital™ (Bourdieu, 1986, p 248) to
“economic capital” (p 243) through a different line of influence between the discourse of
neoliberalism and that of commercialisation. Thus, the reports in the EA News construct
as inevitable and necessary the policies of managers which., operating through the
discourse of commercialisation, advance the subordination of the social to the economic
according to the “law of the market™ (Bourdieu. 1998a. p. 35): and the NEAS regulations
construct the quality of teaching as distinct from the quality of employment conditions,
thereby legitimating the pressure exerted on teachers through “the rational management of

insecurity” (pp. 85ff) to conform to their identity within the consumption community.
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Moreover, by minimising the “social capital™ (Bourdieu, 1986, p 248) — the ‘expertise” —
required for teaching, the regulations legitimate the CELTA, which constructs the habitus
of teachers as “consenting’, in Gramsci's (loc. cit.) sense, to teaching and learning as
consumption processes. the construction advanced by the discourse of commercialisation.
These lines of influence in turn meet the requirement, explained in Chapter 3. to
address the broader themes of contemporary society evident in the work of both Bourdieu
and Giddens, and Foucault and Habermas. From their different standpoints, these theorists
identify the emergence and domination. through forms of control which operate through
discourse itself. of a social order which is transforming established social practices and
undermining individuals™ autonomy. security and sense of social identity. These themes
are exemplified in the findings of the current study by the identities and relationships
advanced by the discourse of commercialisation. enforced through practices — notably
appraisal and training — which are legitimised by neoliberal discourse. Furthermore, these
practices themselves exemplify the means by which this new social order is produced and
reproduced — through forms of control which operate reflexively through discourse.
ensuring that those who stand to lose from social change are complicit in bringing it about.
These links back to the broader themes of contemporary society complete the
operationalisation of the “multi-perspectived™ (Candlin, 1997, p. vix) framework
developed for this study. The remaining sections of this chapter focus on the evaluation of

the study and its implications.

23 EVALUATION, QUALITY CONTROL AND IMPLICATIONS

The evaluation aims to meet Cicourel’s (1982. 1992. 1996) requirement. explained in
Chapter 2. that the researcher be accountable both for the “ecological validity™ (1982. p.
1ff) of research and its "quality". being “obligated to justify what has been included and

what has been excluded according to stated theoretical goals. methodological strategies
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employed, and the consistency and convincingness of an argument or analysis™ (1992, p.
309). Following this requirement, then, the focus here is on how effectively the study has
addressed the research question, given its aim, set out in Chapter 3, to acknowledge the
reflexivity of the research process within an inductive. flexible methodology which
enables a “critical, but open. methodological stance™ in order to “understand social life
from the inside. while striving to make sociolinguistic description and explanation socially
relevant” (Sarangi & Candlin, op. cit., p. 383).

Also explained in Chapter 3. the notion of “quality’ against which this study is
evaluated. and on which this section draws, comprises the five areas which together
capture what Miles and Huberman (op. cit., p. 277-280) term “goodness™ in qualitative
research. Though [ have drawn on their section headings here. I have not included all the
evaluation questions they propose under each heading but instead summarise and respond
to the main points raised. The first four sections are grouped under "quality control’. an
extension of Miles and Huberman's (ibid.. p. 278) use of this term to refer to the internal
consistency of the study. The final section explains the implications of the study. These
are included within the relationship of the study to participants and researchers, its
“pragmatic validity” (Kvale. op. cit.), a construct operationalised here. as it was in Chapter
5. using Sarangi and Roberts’s (op. cit.. p. 43) notion of “practical relevance”. Before the
study is evaluated, however. the following section explains the reflexive relationship

between the evaluation and the study.

9.31 Evaluation and reflexivity

In relation to the study. evaluation falls within the analyst’s perspective, reflecting the fact
that it draws on the "members’ resources™ (Fairclough, 1989, p. 24) the analyst brings to
the study. Like the analyst’s other resources. then. evaluation is both a focus of the study

and a shaper of the research itself, and. as such. raises again what Sarangi and Coulthard
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(loc. cit.) have called the “topic/resource dilemma”. As explained in Chapter 5, the
challenge this raises is to acknowledge that the analyst is socially situated in relation to the
participants — that the analyst draws on social resources in studying the social world,
which itself shapes and is shaped by the resources employed by participants. In the study,
this relationship between the resources of the analyst and participants is explained within
the analyst’s perspective by combining Sarangi and Candlin’s “motivational relevancies™
(op. cit., pp. 268ff) and Sarangi and Roberts’s (loc. cit.) “practical relevance™ —
specifically, by focusing on how the analyst’s resources shape the study to “align with” or
“transform™ those of participants (Sarangi & Candlin. op. cit., pp.379ff), and in doing so
affect the study’s potential to benefit the lives of participants: its “ethics of practical
relevance™ (Sarangi & Roberts. op. cit., p. 2). Within this framework, then, there is a need
to acknowledge both the relationship between the world of the participants and the study
and between this world and the criteria used to evaluate the study.

In Chapter 5., when this need was addressed in relation to the study. it was argued
that my resources as the analyst had emerged out of a process of “joint problematisation™
(Roberts & Sarangi. loc. cit.) involving a reflexive relationship in which the analyst’s
resources both shaped and were shaped by those of participants and the emergent findings
of the study. and which extends beyond the study through the distribution of findings to
participants. In regard to the evaluation criteria employed here, then. the question arises as
to whether the evaluation also emerged from this “reflexive alignment of... accounting
practices™ (Sarangi & Candlin. op. cit.. p. 383).

In response. it can be argued that the criteria are indeed implicated in this process —
a result of the decision to integrate Miles and Huberman's (op. cit.. pp. 12ff) “interactive™
model of data analysis within the study. a decision which in turn was shaped by the
theoretical and methodological resources developed through “joint problematisation™

(Roberts & Sarangi. loc. cit.) with participants. It is in this sense. then. that the evaluation
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stands, along with the other analyst’s resources. in a reflexive relationship to the
participants and to the study. This is not to argue that Miles and Huberman's (op. cit.. p.
277) notion of “goodness™ or the study itself is compromised by this relationship, as if
evaluation could only be a “topic™ or a “resource™ (Sarangi & Coulthard, loc. cit.). Rather,
the aim here is to situate Miles and Huberman's (op. cit. pp. 278-80) evaluation questions.
as a social resource. within the “interpenetrating contexts™ (Cicourel. loc. cit.) which shape
and are shaped by this study. To acknowledge this reflexivity, then, the following sections
do not measure the study against the evaluation questions as if this was the only
relationship between them, but rather seek a dialogue between the two which continues

beyond "quality control” into the implications of the study.

9.32  Quality control

9.321 External reliability/objectivity/confirmability

This, the first area of evaluation, focuses on the extent to which the conclusions result
from the “subjects and conditions of study™ (Guba & Lincoln, 1981. cited by Miles &
Huberman, op. cit.. p. 278) and on how effectively the influence of the researcher is
minimised and made explicit. The issue here is whether the study provides a “complete
picture™ (Miles & Huberman. op. cit.. p. 278) of the decisions and processes on which the
findings are based. Underpinning this requirement is the need to provide a clear “audit
trail” (Schwandt & Halpern. op. cit.) of the study for the reader. The questions Miles and
Huberman (loc. cit.) propose to evaluate the success of research in achieving this
requirement focus on whether the study makes explicit the influence of the “personal
assumptions. values, biases and affective states™ of the researcher: the rationale for and
implementation of methods and procedures used: the bases on which conclusions are
drawn, and whether "'cgmpeting hypotheses or rival conclusions were really considered™.

Also relevant here is the “external reliability” of the study: that is, whether it could be
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replicated by others (Le-Compte & Goetz, 1982, cited in Miles & Huberman, ibid.). The
next section explains the “audit trail”; the following section focuses on the question of

“external reliability™.

9.3211 The audit trail

In relation to the first question, the need to make explicit the influence of the researcher’s
“personal assumptions, values, biases and affective states™ (Miles & Huberman. loc. cit.)
is included within Cicourel’s (1982, 1992. 1996) requirement to make clear both the
explicit and tacit knowledge. assumptions and decisions of the researcher — the process by
which the “ecological validity™ (Cicourel, 1982, p. 1ff) of research is acknowledged and
opened for scrutiny. In relation to the first question, then. the need to make explicit the
influence of the researcher on the study underlies both the theoretical framework for. and
the design and implementation of. the current study.

Thus, in addressing the second question, the rationale for and implementation of
methods and procedures used through the study are explained as being shaped by the
process of “joint problematisation™ (Roberts & Sarangi, loc. cit.) which informs the
analyst’s perspective — the start of the audit trail. This influence can then be traced through
the critique of discourse analysis. the development of the theoretical framework. and into
the explanation of the five perspectives. whose operationalisation is. in turn. explained in
terms of the design and emergent findings of the study.

Moving to the third question, the consideration of “competing hypotheses and rival
conclusions™ and the explanation of the “bases on which conclusions are drawn™ (Miles &
Huberman. loc. cit.) is not documented apart the iterative process of analysis: it is integral
to it, through the coding of data out of which patterns emerge and condense to form the
higher levels of interpretive codes which constitute the major themes of the coding

systems. In the current study. this process is documented through the use of data displays
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from the analysis of individual data sets to the identification of correspondences between
them, displays which track the process which yields evidence for the discourse of
commercialisation, and culminates in supporting the inclusion of Bourdieu's critique of
contemporary society in the social-theoretical account of commercialisation.

In the argument for including Bourdieu’s critique. the audit trail moves from the
account of discovery though grounded coding procedures to the search for evidence of the
influence of macro actors on meso and micro actors. The inclusion of Bourdieu’s critique
is then explained in terms of its fit with these findings and with those of the study as
whole. This is an argument which, while it does not consider competing hypotheses or
conclusions. nevertheless both draws on the grounded approach to research recommended
by Miles and Huberman (op. cit.) and aligns the study with other social-theoretical
positions in the discussion of the relationship between the findings and the themes of
contemporary society.

Gaps in the audit trail include the absence from the appendices of information for
students which is not provided in the brochures. such as fees and refund policies. Though
omitted because they were not included in the brochure analysis. their inclusion in the
appendices would, with hindsight, have supported the argument. in Chapter 7, for omitting
them from the analysis. Also absent from the appendices are data drawn on in
operationalising the social-institutional perspective. These include “The National Code’
(DETYA, op. cit.), and ‘The practice of English language teaching™ (Harmer, op. cit.).
which were omitted to contain the length of the appendices.

Beyond these aspects of the study. the audit trail extends to the implications for
the study explained below in terms of its “practical relevance™ (Sarangi & Roberts, op.

cit., p. 43).
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9.3212 External reliability

Notwithstanding the support this audit trail may provide for the
“objectivity/confirmability” (Miles & Huberman, loc. cit.) of the study, there remains the
question raised under “external reliability” of whether the study could be replicated by
others (Le-Compte & Goetz, op. cit.). Viewed from the analyst’s perspective, this question
highlights the reflexive relationship between the evaluation and the study by raising the
question of what resources and memberships these ‘others” would need in order to
replicate the study.

The point here is that, from the analyst’s perspective. the resources and
memberships which shaped and were shaped by the current study evolved through the
process of “joint problematisation™ (Roberts & Sarangi, loc. cit.). In Bourdieu’s terms, this
is an example of how “as a practice like others, social research is governed and informed
by internalized dispositions. not by codified propositions. by the practical logic of the
habitus. not by the theoretical logic set forth in treatises and textbooks™ (Brubaker, loc.
cit.). The possibility of auditing and replicating the study. and therefore of addressing the
external reliability question depends. then. not only on whether the audit trail can be
followed. but on the extent to which ‘others™ share the analyst’s resources and
memberships — and how. therefore. the auditing and replication of the study would align
with or transform the perspectives of the analyst and of the participants. While this is an
issue for the auditing of the study. it is arguably more pressing for attempts to replicate it —
where, as explained in Chapter 5. the study shaped and was shaped by the analyst’s
resources. memberships. and relationship to the participants. Seen in this light, then, the
capacity for replication is as much a reflection of how the analyst and participants are
socially situated in relation to each other and to those who would replicate the study as

it is a question of its “goodness™ (Miles & Huberman. op. cit.. p. 277).

382



9.322 Internal reliability/dependability/auditability

The focus of evaluation shifts in this section from the ‘explicitness’ of the study to
“whether the process of the study is consistent. stable over time and across researchers and
methods™ (ibid., p. 278). In other words, while the decisions. values, procedures and
methods which shape a study might be clearly documented. this does not mean that the
study is internally coherent, that it has been conducted, and its components
operationalised, consistently. and measures taken to ensure that data and its analysis
contribute to the study in a coherent way. The questions which address this requirement
cover the identification of the role and status of the researcher; the specification of
theoretical and analytical constructs; the clarity of the research question and suitability of
the research design for addressing it; the appropriacy of the data sets to the research

question; and the consistency with which the quality of data and coding is monitored

(ibid.).

9.322] The relationship betveen the analyvst and the study

The first question focuses on the consistency of the relationship between the analyst and
the study. In terms of the theoretical framework. this is not a relationship in which the
analyst’s resources are held constant in guiding the study towards its conclusions because
this would exclude the reflexive relationship between the analyst’s resources and the study
— the relationship which acknowledges the potential for the direction of the study to shape
and be shaped by the analyst’s perspective. Consistent with Layder’s (op. cit.)
recommendations for social research. this capacity for the co-development of the analyst’s
resources and the study reflects the need for the resources deployed in the study to be held
lightly. responsive to incoming data and analysis. and open to alternative orientations. It is

in this sense. then. that the "stability” of the relationship between the analyst and the study



has been constructed to contribute to the “goodness™ (Miles & Huberman, op. cit., p. 277)

of the study.

9.3222 Coherence of theoretical and analytical constructs

With its focus on the specification of theoretical and analytical constructs, the second
question draws attention to the coherence of theoretical and analytical frameworks, and
the consistency with which they are employed. These requirements are addressed in the
study through the argument for ontological and methodological needs in discourse
analysis: the development of the theoretical framework to provide an integrating response
to these needs: and the operationalisation of this framework in the design and
implementation of the study. specifically through the selection and analysis of the data
sets and the emergent explanation of the identities and relationships advanced by the
discourse of commercialisation.

The two deviations from this integration of the theoretical and analytical constructs
are the absence of data representing the social practice perspective from the study. and the
shift away from the interactive model of data analysis to a more selective approach in the
operationalisation of the social-institutional perspective. The rationale for these deviations
again reflects the reflexive interaction between the components of the study. Thus. the
reason for the first is that the study is, as explained in Chapter 1. “preliminary’ and
therefore seeks to develop. rather than draw on. a rationale for the selection of data to
operationalise the social practice perspective. The second deviation was determined by the
need to include an analysis of the three data sets. and thereby operationalise the
social/institutional perspective. within the scope and constraints of the study. This “trade
off” (Miles & Huberman. op. cit.. p. 17) between analytical and practical needs reflects
Miles and Huberman's (pp. 17ff) argument that a research design should reflect the

knowledge. needs and priorities which guide and emerge through the research process.
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9.3223 Clarity of the research question

The issue of reflexivity is also raised by the third question. conceming the clarity of the
research question. Thus, while the question ‘How does commercialisation affect the
professional practices of teachers who work in ELICOS colleges in Australia?” was a
resource developed to investigate the social phenomenon identified in Chapter 1, the key
construct “professional practices of teachers™ was itself problematised in response to the
findings which emerged from the data analysis. Similarly, the account of
‘commercialisation” evolved in concert with these findings. culminating in the
incorporation of Bourdieu’s critique. This is a further example. then. of how the study, by
aiming to acknowledge the reflexivity of the research process. in turn shapes the
evaluation, here redirecting its focus from the clarity of the research question to its

relationship, as an analyst’s resource, with the emergent findings of the study.

9.3224 The relationship between design, data and investigation

The penultimate question concerns whether the research design. and the data sets gathered,
are coherently related to the investigation of the research question. The answer to this
question depends on the effectiveness of the design and implementation of the study in
drawing on the theoretical framework to operationalise the construct ‘professional
practices of teachers™ at the intersection of the four perspectives. An indication of the
value of the data sets selected is that, based on their analysis. the construct “professional
practices of teachers’ itself emerges. and is explained as a subject of, struggle within
ELICOS. This is a finding which is both consistent with the reflexive and emergent focus
of the theoretical framework and supports the claim that the findings from the different

data sets contribute in a coherent way to investigating the research question.
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9.3225 Consistency of coding and procedures

Finally. there is the question of whether checks have been made to maintain the
consistency of coding procedures and data quality, in terms of, for example, “bias, deceit,
informant knowledgeability” (ibid.. p. 278). In checking the implementation of the coding
procedures, the study has relied primarily on the checks inherent in the iterative coding
process, in which, as explained in Chapter 3. emergent patterns of codes shape and are
themselves shaped by the results of subsequent coding. Indeed. it is precisely through this
process of recursive checking that the coherence and stability of the coding systems
emerge. On the other hand, in relation to the quality of the data itself, the only checks used
were those included within the rationale for the selection of teachers to conduct the critical
incident diaries, explained in Chapter 4. While these did not include checks on the veracity
of the diary entries. except to the extent that they were consistent with each other and with
my own experience as a teacher. the diarists” “knowledgeability™ (ibid.) was checked by
the stipulation that they be currently employed and have sufficient experience as ELICOS

teachers to complete the dairies according the guidelines.

9.323 Internal validity/credibility/authenticity

Miles and Huberman (ibid.) stress that though this area of “goodness™ concerns the “truth
value™ of findings. it does not entail a positivist view of research. Rather, they emphasise
that internal validity is a complex notion which includes the wvarious kinds of
“understanding™ (Maxwell, 1992a, cited in Miles & Huberman. loc. cit.) which may be
sought and promoted by a study. Also covered by validity in this sense is “natural”
validity: that is. the extent to which “the events and settings studied are uncontrived.
unmodified by the researcher’s presence and actions™ (Warner, 1991, cited in Miles &
Huberman. loc. cit.). as well as the “plausibility™ and ~adequacy™ of the study (Connelly &

Clandinin, 1990. cited in Miles & Huberman, loc. cit.). and processes of “checking.
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questioning and theorizing™ which support the “validation™ of research (Kvale, 1989b,
cited in Miles & Huberman, op. cit.. p. 279). The questions which Miles and Huberman
propose with which to evaluate validity in this broad sense cover two aspects of research:

the rendition of the context studied. and the warrant for findings

9.3231 The rendition of context

The questions relating to the rendition of context focus on how “comprehensive™
(Campbell, 1986, cited in Miles & Huberman, loc. cit.), “context-rich™ and “meaningful”™ —
or “thick™ (Geertz, 1973, pp. 6-10) — it is. and whether it “enables a “vicarious presence’
for the reader”. In addressing this requirement, the current study has. as explained in
Chapters 2 and 3. sought to operationalise Cicourel’s (1992) notion of “interpenetrating
contexts™ (p. 309). comprising multiple “local and more abstract senses of culture or social
organization™ involving “multiple ethnographic and/or organisation settings and
informants™ (p. 305). As explained in Chapter 3, the resulting theoretical framework seeks
to achieve this sense of “vicarious presence’” (Miles & Huberman, loc. cit.) through the
focus in the participants” perspective on recovering participants” lived experience through
narratives which reflect their interpretations of discursive practices. As argued in Chapter
3. however, this is not an ethnographic process, in which the researcher tries to “get the
fullest data on a group™ (Glaser & Strauss. 1971, p. 183, cited in Layder, op. cit.. p. 44),
but rather draws on the analyst’s resources and the emergent findings of the study to guide
the selection and analysis of “theoretically relevant data™ (ibid.). This rendition of context,
then, is not designed to be “comprehensive™ (Campbell. op. cit.) or “context-rich™ (Miles
& Huberman. loc. cit.) in an ethnographic sense, but selectively focuses on data samples —
in the participants” perspective, the diaries — which are sufficiently “meaningful™ (ibid.) to
enable the perspectives to be operationalised within the theoretical framework. While

necessary for the framework. however. the participants™ perspective is not sufficient
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because the framework seeks to account for the perspectives of discourse in an ontology of
the phenomena which shape and are shaped by the “obstinately familiar world™
(Garfinkel, 1967, p. 37) perceived by participants. This need, then, draws into the
ontology the other perspectives of the framework, thereby extending the rendition of the
context studied beyond that required to provide the reader with a sense of being present

within it.

9.3232 The warrant for findings

The evaluation of the warrant for findings focuses on the strength of links between the
study and the findings. including whether the findings are “internally coherent™ (Eisner,
1991, cited in Miles & Huberman, op. cit., p. 279), and whether they reflect the
“constructs in play™, and have a systematic relationship with “prior and emerging theory”
(Miles & Huberman. op. cit.. p. 279). Also relevant here is the extent to which findings
from different analyses converge. predictions are made, findings replicated. and measures

taken to confirm and disconfirm them (ibid.).

9.32321 Links between the study and the findings

In the current study. the links between data analysis, findings. constructs and theory are
developed through the operationalisation of the perspectives. the process in which the
findings emerge through the iterative, grounded development of coding systems which
themselves shape and are shaped by the findings and constructs which emerge through the
combination of the perspectives. It is this process which links the analysis of the data sets
to the constructs associated with prior theory. through the theoretical framework to the
analyst’s perspective and the emergence of the social-theoretical account of the discourse

of commercialisation. While the study aims in these ways to generate the warrant for the
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findings, there are uncertainties and limitations which should be acknowledged here.
These primarily concern the method of coding. and can be divided into four areas.

The first is that, though the grounded coding procedures proved an effective means
of revealing patterns of codes across texts, they do not lend themselves to tracking the
interaction of codes within texts, and thus identifying which codes interact to form
patterns within texts. These correlations between codes might have provided further
evidence of how. for example. phenomena identified under the codes — such as appraisal
and fear of redundancy — are conjoined in the experience of the individual diarists.
Likewise. in the coding of the brochures, the tracking of interactions between grammatical
codes could have provided evidence of how identities and relationships are constructed
across clauses within the texts, an analysis which would have complemented the focus on
relationships between elements of the clauses across the texts.

The second point focuses on the question of when the “saturation™ (Glaser &
Strauss, 1967. p. 62) of codes is reached, the point at which no further codes emerge and
coding ceases. While it 1s possible to know that new codes have not emerged for a period
of analysis, the question remains open as to whether a coding system has been exhausted
or whether more coding would eventually lead to the discovery of new codes. This
question was never resolved within the study. Instead, the principle adopted was to stop
coding after one additional text had ceased to generate new codes. Even this solution
needs to be qualified. however, because in the last diary coded. that of D8. new codes did
emerge: notably, "Managers appraise teacher’s “attitude’” The coding of the diaries was
brought to an end here both because the incidents D8 reported related to her sacking. a
situation unlikely to appear in further diaries. and for the practical reason that her diary
was the last available in the data set.

Thirdly, in the coding of the brochures. the focus on “transitivity™ (Halliday, op.

cit.. pp. 101ff). while producing findings which are coherent. and consonant with the
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findings of the study as a whole. could have been combined with the analysis of other
linguistic and non-linguistic features of the brochures to produce a fuller account of the
construction of identities and relationships. Particularly relevant here are lexical and
grammatical cohesion (Halliday & Hasan, 1976), the analysis of images (Kress & van
Leeuwen, 1996), and the discursive practices through which the texts are produced and
interpreted (Fairclough. op. cit.. pp. 71-72). These analyses were not conducted due to
practical constraints, and because. in the case of the images. the analysis would have
risked compromising the agreement with colleges to maintain their anonymity.

Finally, the codes have not been ‘weighted” according to. for example. their
frequency. and this weighting included within analyses. In hindsight. a systematic analysis
of frequency may well have contributed to the warrant for the findings. While it would
have been technically possible to attach values to the codes. this was not done in the
analysis of the diaries because of questions raised by isolating frequency as the criterion
which reflects the analytical significance of the codes. For example, to weight the codes
developed in the diaries according to their frequency would have ignored the emergent
effect of differences between the diarists which, for example, arose from their
qualifications and experience. as noted in Chapters 6 and 8. and would have begged the
question of how to isolate code boundaries. explained in Chapter 6. Though desirable,
then. it was judged impracticable to address these questions in a rationale for weighting
the codes. Instead. the principle was adopted for the diary and brochure analyses to
include in the presentation of findings the frequency of codes where this emerged as

significant in the analysis.

9.32322 Convergence, confirmation and disconfirmation
Notwithstanding these uncertainties and limitations, the warrant for the findings is

strengthened by the convergence. in Chapter 7. of the findings of the diary and brochure
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analyses in the correspondences between their coding systems. The confirmation of this
convergence in Chapter 7 affirms the prediction which informed the rationale for the
study, explained in Chapter 4, that the analyses of the brochures and diaries would
evidence, in Fairclough’s (ibid.. p. 207) terms, the “colonization of institutional orders of
discourse, and more broadly of the societal order of discourse. by discourse types
associated with commodity production™. Further support comes from the convergence, in
Chapter 8. of the analyses of the three data sets which evidence the influence of macro
actors on the identities and relationships of meso and micro actors.

As argued in Chapter 4. the convergence of these analyses adds to the credibility of
the study in three ways. Substantively, it supports the finding that it is the discourse of
commercialisation which shapes both the construction of teachers’ practices in the
ELICOS brochures and in colleges, and adds credibility to the broader social-theoretical
account of commercialisation developed through the study. In terms of the methodology.
it supports the claim that the findings of the diary and brochure analyses are not artifacts
created by or imported into the study, but are ‘authentic™ in the sense that they are
grounded in the analysis of the data. Thirdly, in relation to the ontology. the
correspondence between the findings of the analyses which operationalise the social
resource and participants’ perspectives, combined with the evidence for interdiscursive
connections between these and the data gather for the social/institutional analyses.
supports the interdiscursive account of the relations between the perspectives of discourse.

In terms of efforts to disconfirm the findings through the search for “negative
evidence™ (Miles & Huberman. loc. cit.), the grounded coding procedures do not produce
negative evidence which might refute the findings. but emergent “surprises™ which were
identified and incorporated into the study as part of the iterative. reflexive analysis
described in Chapter 3. Understood in this sense then, then. negative evidence emerged

through and guided the coding procedures and systems themselves. While this process was
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ongoing and integral to the investigation, notable surprises include the revision, in Chapter
6, of the diary coding system which was forced by the emergence of “evaluation/appraisal
practices’; the need to include Gramsci’s (loc. cit.) consent/coercion distinction to explain
emergence patterns of subordination; the extension of the transitivity coding of the
brochures, in Chapter 7, beyond Fairclough’s (op. cit., p. 234ff) recommendations, to
include, for example, ergativity: and the emergence of the contradictory construction of
students, in Chapter 8.

A further way of seeking counter evidence is to present the findings to the
~original informants™ (Miles & Huberman, loc. cit.), a step which, in this study. is part of
a dialogue which is currently being developed with these informants and in ELICOS more
general. The dialogue includes the dissemination of findings to teachers and institutions,
including ELICOS colleges and NEAS. This dialogue., however, while providing a forum
within which to evaluate the findings against these participants’ perspectives. is not
planned as a test of the findings. Rather. consistent with the analyst’s perspective, it is
intended to continue the process of “joint problematisation™ (Roberts & Sarangi. loc. cit.)
which motivates the study and therefore falls within — and is explained further in relation
to — the “pragmatic™ (Kvale. 1989a, cited in Miles & Huberman, op. cit.. p. 280). rather
than the internal validity of the study.

Finally. in relation to the development of the theoretical framework, the arguments
for the development and integration of the ontology and the methodology seek to
acknowledge and address alternative positions within discourse analysis. and arguments
which present potential challenges to the framework (Miles & Huberman. op. cit.. p. 279).
These include. in Chapter 3. Carter and Sealey’s (op. cit.) “"realist sociolinguistics™ and the
critiques of it developed by Potter (op. cit.) and Fairclough (2000). Moore’s (2003) work
on the relationship between linguistic and social categories: and Fairclough’s distinction

between description. interpretation and explanation (1989. p. 26. 1992. p. 231). In the
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operationalisation of the theoretical framework, this acknowledgement of competing
arguments and positions continues with the development of linguistic and social-
theoretical options for operationalising the different perspectives. and the arguments for

the options taken in the design and implementation the study.

9.324 External validity/transferability/fittingness

The terms in this heading refer to the extent to which findings are significant beyond the
context of the study itself. In explaining this area of “goodness™. Miles and Huberman
(loc. cit.) stress that there are numerous ways in which findings may be “generalized™, that
this notion itself can be problematised. and. drawing on Noblit and Hare (1988, cited in
Miles & Huberman. loc. cit.). caution that “the generalizing process is far from
mechanical... It is careful interpretation, not just “adding up™™ (loc. cit.). Citing Firestone
(1993). they distinguish between three “levels of generalization™. These involve.
respectively, the capacity of the findings to be inferred from the samples to a wider
population; the extent to which measures are taken to check the transferability of the
findings to further cases: and the extent to which connections are made between the
findings and relevant theory. With this last level can be included the notion of
“theoretical” validity (Maxwell, 1992b, cited in Miles & Huberman. loc. cit.). which
depends on the extent to which a “more abstract explanation™ connected to “theoretical
networks beyond the immediate study™ (Miles & Huberman. loc. cit.) is developed to
explain the phenomena under scrutiny.

The questions Miles and Huberman (ibid.) propose for evaluating the
“generalizability” of research can be broadly grouped according to the three “levels™
described by Firestone (op. cit.). First, in relation to sampling, the questions focus on
whether the description of the context studied and samples collected is detailed enough to

enable comparison with other cases: whether limitations on the representiveness of
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samples have been identified; and whether the selection of samples is diverse enough to
allow generalisations to be made. Regarding the relationship between the findings and
theory, the questions focus on whether the study is consistent with, confirmatory of, or
otherwise connected to prior theory; and whether the broader application of such theory is
identified in the study. The final group of questions focus on whether measures have been
taken or proposed to support the transferability of the findings to other contexts, such their
consistency with the experience of a “range of readers™ (Miles & Huberman. loc. cit.), and

the replication of the study on comparable cases.

9.3241 Sampling

As explain above. the analysis ELICOS teachers’ practices is developed by
operationalising and combining the perspectives of the theoretical framework. The extent
to which this analysis facilitates generalisation to other cases is. then. partially dependent
on the success of the theoretical framework in modeling the perspectives of discourse and
the relations between them. The question of whether the description of context enables
generalisation is, then, linked to that of the relationship between the study and prior
theory, which is explained below.

On the other hand. decisions on sampling. while contributing to the
operationalisation of the each of the perspectives, depend on the particular aims. scope and
constraints of the study. guided by the research methodology adopted — in this case the
“interactive™ (ibid., pp. 12ff) model of data analysis. The requirement that the samples
facilitate generalisations to other cases is addressed in Chapter 4. and in the subsequent
data chapters. in which the sampling criteria and relevance of the samples to the study are
explained. and the data sets described in relation to the populations and contexts from

which they are drawn.
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The limitations which these samples set on the generalisability of the study arises
primarily in the diary study, in which limitations result both from the size and diversity of
the samples. and the populations they represent. In relation to sample size. it is regrettable
that only eight of the original twenty seven participating teachers completed the diaries
because a larger sample would, of itself. have strengthened the generalisability of the
study, and would also have included a greater diversity of teachers. thereby adding again
to value of the sample. A further limitation results from the absence of data
operationalising the social practice perspective, and the restriction of the participants’
perspective to data reflecting teachers™ perceptions. excluding those of managers. students,
agents and the other “absent participants’, and thereby raising the question of the extent to
which the findings can be generalised beyond the perceptions of teachers. In the study,
these limitations have been addressed in three ways: through the inclusion of the
narratives reflecting my own perceptions as a teacher. manager and NEAS panelist.
through the selection of data samples — the brochures. NEAS regulations. EA News. and
CELTA materials — which shape and are shaped by the interests of managers and “absent
participants’, and through the links established with prior theory — explained below. The
population whose interests are not represented in the data are students, whose
representation in the data may have been valuable but was not possible because of
practical constraints on the scope of the study.

A further limitation on the generalisability of the study is the time which has
elapsed since 1997, when the diary data was gathered. While changes in the ELICOS
sector in the intervening period could have reduced the relevance of the study to the
present. there is no reason. based on my experience, to doubt that the diary data is any less
representative of teachers’ perceptions now that it was at the time it was gathered.

However. it lies beyond the scope of the study to explore this question in more detail.
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Finally, there is the restriction of the data gathered to reflect the operations of
private ELICOS colleges, the rationale being that these would more clearly exhibit the
influence of commercial pressures. While this rationale narrows the selection of data to
meet the aims of the study, it also reduces the grounds for generalising the findings to
public sector colleges, in, for example, universities. Similarly, the extension of the
findings beyond English language teaching to other education sectors, indeed to
commercial pressures on professional practices more generally is limited by the focus of
the data gathered for the study. However, while the sampling may limit the
generalisability of the study. an additional warrant is provided by its links to prior theory,

the focus of the next section.

9.3242 Links to prior and emergent theory

The study is linked to prior theory because it operationalises the ontology of the
theoretical framework. which, in modeling how the perspectives of discourse are
potentially interconnected. offers links to linguistic and social theory. In relation to
generalisability. the key point is that the potential for these links is built into the
theoretical framework. and that actual relations between prior theory and the findings of
the study emerge through the reflexive process of analysis. In the current study. these links
are made through the development of the social-theoretical account of commercialisation,
and through this to the broader themes of contemporary society identified in Chapter 3.
While these links add to the generalisability of the findings by situating the
commercialisation of ELICOS teachers™ practices within the national and international
contexts of social. economic and workplace change. the study does not examine in detail
connections between these findings and those of other studies of comparable workplaces.
Though. then, the social-theoretical resources which inform the account of the discourse of

commercialisation — in particular, the work of Sarangi and Roberts (1999b). Fairclough
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(1992, 1996) and Bourdieu (1991. 1998a: Bourdieu & Wacquant, op. cit.) — imply that the
findings are applicable to other workplaces, and to contemporary social life more

generally, it lies beyond the scope of the current study to further strengthen these claims.

9.3243 Evidence for generalisability

The use of measures to gather evidence for the study’s generalisability — by, for example,
using a “range of readers™ (Miles & Huberman, loc. cit.) or the replication of the study in
other contexts — raises again the question of the resources and memberships of those from
whom this evidence would be drawn. Thus. as argued above in relation the use of
“auditing and replication™ (ibid.. p. 278) to secure the external reliability of the study. and
of the “original informants™ (p. 279) to strengthen its internal validity, measures aimed at
securing the generalisability of the study by checking its findings against the perceptions
of a “range of readers™ (ibid.) are included below under “pragmatic validity™ (Kvale. op.
cit.), rather than its external validity. This is because, viewed from the analyst’s
perspective, the relationship with readers involves not only the presence or absence of
correspondence between the findings and their “experience™ (Miles & Huberman. loc.
cit.), but with the resources and memberships they bring to the study. and how these align
with or transform those of the analyst and the participants.

In this light, then, the relationship of the study to readers is not one in which its
generalisability is measured against their perceptions but. rather., involves a dialogue
which contributes to the process of “joint problematisation™ (Roberts & Sarangi. loc. cit.)
of which the study is a part. [t is the relationship of this process to the “practical
relevance™ (Sarangi & Roberts, op. cit., p. 43) of the study - its ethical dimension — which

is the focus of the next section.
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9.33 Utilisation/application/action orientation

As explained above, this section evaluates the implications of the study for participants
(Miles & Huberman, op. cit. 280), its “pragmatic validity” (Kvale, op. cit.).
operationalised within the analyst’s perspective in terms of its “ethics of practical
relevance™ (Sarangi & Roberts, op. cit., p. 2). Here, the evaluation questions proposed by
Miles and Huberman (loc. cit.) focus on the effectiveness of the study in addressing the
concerns which motivated it — specifically. on whether the study identifies changes which
would address these concerns; whether there is evidence that these changes are realisable;

and how it is proposed that the study can contribute to bringing them about.

9.331 Implications for social change

As explained in Chapters 1 and 5. the current study was motivated by my concern both to
understand and contribute to the reduction of inter- and intra-personal conflict in the
professional lives of ELICOS teachers. The implications of the study depend. in the first
instance, on its effectiveness in addressing the first part of the concern. While
acknowledging the limitations and uncertainties identified above. then, the argument here
is that the quality of the study is sufficient to identify the need for change by explaining
the struggles teachers face and the challenge confronting efforts to alleviate them.

In addressing the first part of the concern. the study identifies that these struggles
result from pressures on teachers to conform to the identities and relationships advanced
by the discourse of commercialisation. It is this discourse which, operating through
processes of “technologization™ (Fairclough. 1996, p. 73). advances the interests of those
whose habitus is synchronised with the economic field (Bourdieu. 1991. 1998a; Bourdieu
& Wacquant, op. cit.) by subordinating social to economic capital to the detriment not
only of teachers as “experts’. but also of students as learners and managers whose habitus

is not synchronised with the economic field. This subordination is accomplished through
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the interconnected operations of micro, meso and macro actors, advanced and legitimised
by the discourse of neoliberalism, and enforced through a combination of “consent”™ and
*coercion” (Gramsci. loc. cit.)

The need, then. is to intervene in this process of the subordination of social to
economic capital. The question is whether this is feasible, and the answer, addressed in the

next section. is itself an implication of the study.

9.3311 The potential for change

The potential for raising the value of teachers™ capital depends on the extent to which this
is possible within the social-theoretical account of commercialisation — in the first
instance, on whether Bourdieu's “theory of practice’ (1991; Bourdieu & Wacquant, op.
cit.) includes the potential for individuals to initiate social change — and whether,
therefore, the social-theoretical account of commercialisation allows for an “ethics of
practical relevance™ (Sarangi & Roberts, op. cit.. p. 2).

The answer to this question extends the account of the theory of practice provided
so far in this study to include its implications for individual freedom'®'. As argued in
Chapter 3, Bourdieu provides an account of the relationship between individual action and
social structure in which one is not, a priori, subordinate to the other: but nor are
individuals free to act irrespective of their own habitus (Bourdieu & Wacquant, op. cit., p.
127-128). In developing an alternative position. he again draws on the notion of
reflexivity, and in doing so distinguishes between two senses of freedom. According to the
first, as explained in Chapter 3. when the habitus is synchronised with the fields in which
it evolves, the individual is not thereby constrained to act, but acts according to “practical

sense” (Wacquant, op. cit.. p. 20ff). the habituated facility to conduct one’s self in

"' It lies bevond the scope of the study to develop further this account of freedom within the theory
of practice though it should be acknowledged that this is not unproblematic. and that Bourdieu has been
charged with determinism (see. for example. Erickson. 2001. pp. 133f1).
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accordance with the demands of familiar fields. On the other hand, it is when habitus and
field are “out of phase” (Bourdieu, 1994b, p. 107) that individuals are more likely to
become aware of and intervene in their habitus — but again the resources drawn on to do
this will themselves be shaped by the habitus and the fields with which it is synchronised.

The latter sense of freedom is distinguished by two characteristics: by the
difficulty of changing the habitus and by the tendency for resistance by weaker classes to
be self-defeating.

On the first point, the reflexive account of freedom does not mean that the
resources of the habitus, and therefore individual freedom. are locked in a vicious circle in
which individuals have no more capacity to adapt to or change social environments than
they already have: nor is this the freedom advanced by neoliberal discourse, which, as
explained in Chapter 8. severs individual choices from the social conditions with which
their habitus is synchronised. Rather, the exercise of Bourdieu’s notion of freedom is a
potentially daunting process in which — as with the teachers in the study — individuals are
simultaneously faced with the risks of failing to meet the demands of the social
environment and with the task of working against the momentum of their own habitus,
which “is pregnant with... [their] whole history™ (Bourdieu & Wacquant, op. cit.. p. 124).
In the theory of practice. then. it is this reflexive relationship between habitus and freedom
which enables the habitus to shape social action. and itself be shaped by the individual’s
efforts to change the status quo: and it is the habitus which emerges through this process
which produces and reproduces the fields with which it is. in turn. synchronised or “out of
phase™ (Bourdieu, 1994b. p. 107).

On the second point, notwithstanding the capacity for individuals to bring about
change, the question remains as to how far they can exercise it in contributing to change in
ELICOS. in which the freedom of those whose interests are subordinated to the economic

field is constrained by those who gain from it. In such cases. Bourdieu (Bourdieu &
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Wacquant, op. cit., p. 82) warns that “the dominated seldom escape the antinomy of
domination™, by which he means that, for those whose capital is devalued to the advantage
of dominant classes, both resistance and conformity further devalues their capital so that,
either way, the interests of the dominant class is advanced. The problem of escaping from
this “antimony of domination™. in which the habitus is trapped within the economic field,
is exemplified in the current study. Thus, for teachers, what counts as resistance and
“consent”™ (Gramsci. loc. cit.) is decided in accordance with the economic field, advanced
by the discourse of commercialisation, according to which teachers who exert their
expertise in resistance merely reaftirm their lack of economic capital — while “consent™
entails working as an "operative’ in consumption processes.

While Bourdieu's “theory of practice” (1991; Bourdieu & Wacquant. op. cit.), then,
includes a qualified potential for individuals to initiate social change, the question posed
for the ethical dimension of this study is how it could contribute to addressing the
subordination of teachers when this is advanced and legitimated on a national and
international scale by the interconnected operations of macro, meso and micro actors.
Given these findings. and the fact that the market in English language products continues
to expand, there would appear to be limited scope for change, unless this involves a
reduction in the dominance of neoliberal discourse itself. The implication of the study is,
then. that improvement in teachers’ ability to manage their professional practices is
dependent on profound changes in contemporary society — and that. in the absence of such
changes, the identities and relationships advanced by the discourse of commercialisation
are likely to remain. This is not to deny the possibility of subversion in particular cases, in
which. for example, a teacher might introduce students into modes of learning which
depart from the construction advanced by the discourse of commercialisation but which
nevertheless meet the college’s aim to satisfy students. Rather. the point is that. ipso facro,

such cases are likely to be exceptional.
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9.3312 Evidence of change

Notwithstanding this implication, there has been some evidence of changes brought about
by the study, though these too provide few grounds for optimism. These changes are
explained in the first part of this section. This is followed by an explanation of further
action which extends the process of “joint problematisation™ (Roberts & Sarangi, loc. cit.)
to the ELICOS sector more generally, to other workplaces and to further research.

First, then, participation in the study has affected the teachers who participated in
it. While they were not asked to comment on how participation had affected them — in
hindsight. a failing in the design of the study — they did provide verbal feedback which
focused on how keeping the diaries had changed their perceptions of their work. Their
comments focused on how keeping the diary had made it easier to cope with the conflicts
they experienced. captured by D3. who commented in his diary that “this diary has been
great therapy for me™ (217). Though his observation suggests that participation had
reduced the tensions he experienced. his construction of this benefit as “therapy”. and
himself as passive in the role of patient, is consistent with the findings of the study that
teachers subordinate themselves within these struggles. These effects of participation,
then. may not so much signal an increase the value of these teachers™ “social capital™
(Bourdieu, 1986. p. 248) but — consistent with the “antimony of domination™ (Bourdieu &
Wacquant. loc. cit.) — provide further evidence for their complicity in its devaluation.

Beyond the influence that diary keeping had on the participating teachers, there is
also the question of the influence of the findings on them and on managers at participating
colleges. This raises the question of how to make the findings “intellectually and
physically accessible to potential users™ (Miles & Huberman. loc. cit.). a challenge which,
as explained in Chapter 5. draws in the problem of “incommensurable discourses™
(Sarangi & Roberts, op. cit.. p. 42). The particular challenge posed for this study is that the

discourses of participating teachers and managers are. ex hypothesi. in a relationship of
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struggle, raising the question of how these differences between their discourses are to be
acknowledged in the communication of the findings, while avoiding the risk, explained in
Chapter 5, of the “tragic consequences of making incompatible points of view confront
each other, where no concession or compromise is possible because each one of them is
equally founded in social reason™ (Bourdieu, 1999, p. 3). The implication is that reports of
the findings for teachers and managers will reflect their interests. Thus, for example. the
report to managers might emphasise how the contradictory construction of students may
impact on consumer’s “happiness” levels.

While this issue is yet to be addressed. there has been an attempt to communicate
preliminary findings. not specifically to those teachers and managers who participated. but
in a workshop conducted at the ACTA/ESLE'® national conference in 2002. Consistent
with the process of “joint problematisation™ (Roberts & Sarangi. loc. cit.), the workshop
sought to initiate a dialogue between teachers and managers on their different
constructions of teaching and learning. As evidenced by the report on the workshop
(Crichton, 2002)'%. the participants — who represented both management and teaching
interests — engaged in this dialogue both with me, and within and between their interest
groups. In doing so, they drew attention to their conflicting constructions of teaching and
learning, and suggested measures to improve their understanding of each other interests. It
is, however, as argued above, another question as to the extent to which such initiatives

can contribute to social change.

9.3313 Further action
Following these initial steps, further action will extend the communication of the findings

to these groups. and, it is anticipated. to the macro actors who shape the struggles in which
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they are involved. Further research into issues raised by the study would support these
actions by strengthening their credibility — thereby supporting and extending the process
of “joint problematisation™ (Roberts & Sarangi, ibid.) with participants.

Further dialogue with participants, however. again raises Sarangi and Roberts’s
(loc. cit.) problem of “incommensurable discourses™. One approach to communicating the
findings to the competing classes might be to promote the argument that emerged in the
ACTA/ESLE workshop (Crichton, op. cit.) that, in a market in which product
differentiation is an imperative. teaching “expertise’, as understood by teachers, may itself
provide an attraction for consumers. It is hard to see. though. how the promotion of such
‘mutual dependence’ between commercial and pedagogic interests would not still
subordinate teaching expertise to the economic interest of maximising the number of
consumers — prioritising, therefore. the need to maintain their “happiness’, and leading
back to the identities and relationships advanced by the discourse of commercialisation.

In relation to the macro actors represented in the social/institutional perspective.
the findings point to a number of initiatives which., if feasible. might enhance the value of
teachers™ “social capital” (Bourdieu, 1986. p. 248) These include raising NEAS's
awareness of the exclusions/minimisation in the *Standards and criteria” (NEAS. loc. cit.)
and their consequences for teaching and learning. A further implication for regulation
concerns the construction of teaching and learning in promotional materials. Thus, while
NEAS (App. 8: 1012-1017) currently requires these to be “clear™ and “comprehensive...
to enable prospective students to make an informed choice™ the brochure analysis
provides evidence that the construction of leamning as a consumption process does not
align with the pedagogic construction of -quality” asserted by NEAS. This point goes
beyond the current study by raising the question of how students interpret promotional

materials and what. therefore. might constitute “informed choice™.
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On the other hand, in regard to training, the dialogue to be opened would seek to
problematise the *quality’ of the CELTA course by focusing on the relationship between
training as product and as pedagogy. raising questions about. for example. the exclusions
from the course, and the construction of teachers and teaching it advances. Such a
dialogue would extend Littlejohn’s (op. cit.) critique of the PPP methodology to include
the tensions. identified in Chapter 8. between the value of PPP as a method of language
teaching/learning and its commercial value as a product which advances teaching and
learning as consumption processes.

The questions raised by these initiatives in turn have implications for further
research, which might focus on investigating these questions with a view to providing
further insights into the processes by which the social is subordinated to the economic in
the ELICOS sector. Such research might. for example. focus on operationalising the social
practice perspective by gathering data representing interactions between the micro. meso
and macro actors represented in this study. and investigating whether their employment of
social resources in socially-situated practice contributes to advancing the identities and
relationships constructed by the discourse of commercialisation. Also building on the
current study, and thereby extending the process of “joint problematisation™ (Roberts &
Sarangi. loc. cit.), further research in the ELICOS sector might seek to operationalise the
participants” perspective using data reflecting managers’. students’. agents™ and the other
absent participants” interpretations of the discursive practices which shape and are shaped
by the identities of. and relationships between. micro. meso and macro actors.

Beyond the ELICOS sector, further research might focus on the extent to which
the theoretical framework. and the social-theoretical account of commercialisation
developed through the study. can be operationalised in studying other workplace contexts,
such as those in ELT more generally. in other areas of education. and in other sectors,

such as healthcare (see. for example. Candlin. 2002). Of particular interest would be
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whether such research would support the finding that it is the identities and relationships
advanced by the discourse of commercialisation which compromise the “integrity” (Keat,
loc. cit.) of these other professional practices. By focusing on this question, such research
would extend the process of “joint problematisation™ (Roberts & Sarangi. loc. cit.) beyond
the context of the current study. and in doing so provide further checks both on its

generalisability and the credibility of its findings.

9.3  SUMMARY OF CONCLUSIONS, EVALUATION AND IMPLICATIONS

Consistent with the aim of acknowledging the “interpenetrating contexts™ (Cicourel. op.
cit.. p. 309) which are the focus of discourse analysis, and within which discourse analysis
itself is situated. this chapter has presented the findings of the study, and has argued for
and developed the reflexive relationship between the study and its evaluation which is
implied by the theoretical framework. This has led to the inclusion of the implications of
the study as a focus of the evaluation. and has foregrounded the question of how the
evaluation of the study aligns with or transforms the perspectives of the analyst and the
participants (Sarangi & Candlin. op. cit.. 379). By thus situating the evaluation within the
process of “joint problematisation™ (Roberts & Sarangi. loc. cit.), the chapter has sought to
construct evaluation as part of a dialogue which links the analyst, the participants, the
study, its implications. and the question of its “goodness™ (Miles & Huberman. op. cit..

2F4)

406



REFERENCES

Abercrombie, N. (1990). The privilege of the producer. In R. Keat & N. Abercrombie
(Eds.), Enterprise culture (pp. 171-185). London: Routledge.

Australian Education International (2002). Overseas student statistics 2000 — summary of
key points. Retrieved April 23, 2003. from http://aei.detya.gov.au/general/stats/
stats.htm.

Alexander. J. & Giesen. B. (1987). Introduction. From reduction to linkage: The long view
of the micro-macro debate. In J. Alexander, B. Geisen, R. Munch, & N. J. Smelser
(Eds.). The micro-macro link (pp. 1-42). Berkeley: University of California Press.

Alversson, M. & Skéldberg, K. (2000). Reflexive methodology: New vistas for qualitative
research. London: Sage.

Apple. W. M. (1996). Cultural Politics and Education. Buckingham: Open University
Press.

Archer, M. (1996). Social integration and system integration: Developing the distinction.
Sociology. 30(4). 679-700.

Australian Vice-Chancellors™ Committee (2002). Kev statistics in higher education.
Canberra: Author.

Ball, S. J. (1993). Education markets, choice and social class: The market as a class
strategy in the UK and USA. British Journal of Sociology of Education. 14(1). 3-
19.

Bakhtin, M. M. (1981). The dialogic imagination: Four essavs by M. M. Bakhtin. M.
Holquist (Ed.). Trans. C. Emerson & M. Holquist. Austin: University of Texas
Press.

Bakhtin. M. M. (1984). Problems of Dostoevsky's poetics. C. Emerson (Ed. & Trans.).
Minneapolis: University of Minnesota Press.

Bakhtin. M. M. (1986). Speech genres and other late essays. C. Emerson & M. Holquist
(Eds.), Trans. V. W. McGee. Austin: University of Texas Press.

Bernstein. B. (1996). Pedagogy, symbolic control and identity: Theory, research, critique.
London: Taylor and Francis.

Bernstein. J. M. (1995). Recovering ethical life: Jirgen Habermas and the future of
critical theory. New York: Routledge.

Billig. M.. Condor. S.. Edwards, D.. Gane, M. & Middleton. D. (1988). Ideological
dilemmas. London: Sage.

Block. D. (2002). McCommunication: A problem for SLA. In D. Block & D. Cameron
(Eds.). Globalization and language teaching (pp. 118-133). London: Routledge.

407


http://aei.detya.gov.au/general/stats/

Bourdieu, P. (1981). Men and machines. In A. V. Cicourel & K. D. Knorr-Cetina (Eds.),
Advances in social theory and methodology: Toward an integration of micro- and
macro-sociologies (pp. 304-317). Boston: Routledge & Kegan Paul.

Bourdieu, P. (1984). Distinction: A social critique of the judgment of taste. London:
Routledge.

Bourdieu, P. (1986). The forms of capital. In J. G. Richardson (Ed.), Handbook of theory
and research for the sociology of education (pp. 241-258). Westport: Greenwood
Press.

Bourdieu, P. (1991). Language and symbolic power. Cambridge: Polity Press.

Bourdieu. P. (1994a). Social space and symbolic power. In A. Giddens, D. Held, D.
Hubert, D. Seymour and J. Thompson (Eds.). The polity reader in social theory
(pp. 111-120). Cambridge: Polity Press.

Bourdieu. P. (1994b). Structures. habitus and practices. In A. Giddens, D. Held, D.
Hubert, D. Seymour and J. Thompson (Eds.). The polity reader in social theory
(pp. 95-110). Cambridge: Polity Press.

Bourdieu, P. (1993). Sociology in question. London: Sage.

Bourdieu, P. (1998a). Acts of resistance: Against the new myths of our time. Cambridge:
Polity Press.

Bourdieu, P. (1998b). Practical reason. Cambridge: Polity Press.

Bourdieu. P. (1999). The weight of the world: Social suffering in contemporary society.
Cambridge: Polity Press.

Bourdieu, P. & Passeron. J. (1977). Reproduction in Education, Society and Culture.
London: Sage.

Bourdieu. P. & Wacquant. L. J. D. (1992). An invitation to reflexive sociology.
Cambridge: Polity Press.

Blumer, H. (1966). Sociological implications of the thought of G. H. Mead. American
Journal of Sociology. 71. 535-544.

Boggs. C. (1976). Gramsci's Marxism. London: Pluto Press.

Braaten. J. (1991). Habermas's critical theory of sociery. Albany: State University of New
York Press.

Brahm. E. (2002). Globalization, modernity, and their discontents. Review essay prepared
for the Center to Advance Research and Teaching in the Social Sciences
(CARTSS) 2002-3 seminar series of the same name. University of Colorado at
Boulder. Retrieved December 24. 2002. from http://sobek.colorado.eduw/~brahm/
papers/.

408


http://sobek.colorado.edu/~brahm/

Brecher, J. & Costello. T. (1994). Global village or global pillage: Economic
reconstruction from the bottom up. Boston, MA: South End Press.

Brookfield, S. D. (1995). Becoming a Criticallv Reflective Teacher. San-Francisco:
Jossey-Bass.

Brown, G. & Yule, G. (1983). Discourse analvsis. Cambridge: Cambridge University
Press.

Brubaker. R. (1993). Social theory as habitus. In C. Calhoun, E. LiPuma., & M. Postone
(Eds.), Bourdieu: Critical perspectives (pp. 212-234). Cambridge: Polity Press.

Burbules. N. C. & Torres. C. A. (2000). Globalization and education: An introduction. In
N. C. Burbules & C. A. Torres (Eds.). Globalization and education: Critical
perspectives (pp. 1-26). London: Routledge.

Burns. T. (1992). Erving Goffman. London: Routledge.

Cameron, D. (1992) “Respect, please!™: Investigating race, power and language. in D.
Cameron, E. Frazer, P. Harvey.. M. B. H. Rampton & K. Richardson (Eds.),
Researching language: Issues of power and method. London: Routledge.

Cameron, D. (2002). Globalization and the teaching of communication skills. In D. Block
& D. Cameron (Eds.). Globalization and language teaching (pp. 67-82). London:
Longman.

Cameron, D. Frazer, Harvey. E.. Rampton. M. B. H. & Richardson, K. (1992)
Introduction. In D. Cameron. E. Frazer, P. Harvey.. M. B. H. Rampton & K.
Richardson (Eds.). Researching language: Issues of power and method. London:
Routledge.

Campbell, D. T. (1986). Relabeling internal and external validity for applied social
scientists. In W. M. K. Trochim (Ed.), Advances in quasi-experimental design and
analysis (pp. 67-77). San Francisco. Joosey Bass.

Canagarajah, A. S. (1999). Resisting linguistic imperialism in English teaching. Oxford:
Oxford University Press.

Candlin, C. N. (1987). Explaining moments of conflict in discourse. In R. Steel & T.

Treadgold (Eds.). Language topics, essavs in honour of Michael Halliday (pp. 414-
429). Amsterdam/Philadelphia: John Benjamins.

Candlin, C. N. (1996). General editor’s preface. In K. C. Bremer. Roberts, M-T. Vasseur,
M. Simonot. & P. Broeder (Eds.). Achieving understanding: Discourse in
intercultural encounters (pp. ix-xiv). London: Longman.

Candlin. C.N. (1997). General editor’s preface. In B-L Gunnarsson, P. Linell & B.

Nordberg (Eds.). The construction of professional discourse (pp. viii-xiv). London:
Longman.

409



Candlin, C. N. (2000). General editor’'s preface. In N. Norton, Identity and language
learning: Gender, ethnicity and educational change (pp. viii-xxi). London:
Longman.

Candlin, C. N. (2001. October). Alterity, perspective and mutuality in LSP research and
practice. Plenary paper presented at the 2" CERLIS Conference, Bergamo, Italy.

Candlin, C. N. (2002). Reinventing the patient/client: Challenges to healthcare
communication. Cardiff Papers on Healthcare Discourse 2. Cardiff University.

Candlin. C.N. & Maley Y. (1997). Intertextuality and interdiscursivity in the discourse of
alternative dispute resolution. In B-L Gunnarsson. P. Linell & B. Nordberg (Eds.).
The construction of professional discourse (pp. 201-222). London: Longman.

Carter. B. & Sealey. A. (2000). Language, structure and agency: What can realist social
theory offer to sociolinguistics? Journal of Sociolinguistics, 4(1) 3-20.

Cheng, Y. C. (2000. November). Beyond economics. The courier. UNESCO. Retrieved
March 18. 2003. from http://www.unesco.org/courier/2000 _11/uk/ doss34.htm.

Cicourel, A. V. (1981). Notes on the integration of micro- and macro-levels of analysis. In
A. V. Cicourel & K. D. Knorr-Cetina (Eds.). Advances in social theory and
methodology: Toward an integration of micro- and macro-sociologies (pp. 51-80).
Boston. MA: Routledge & Kegan Paul.

Cicourel. A. V. (1982). Interviews. surveys, and the problem of ecological validity.
American-Sociologist. 17(1). 11-20.

Cicourel. A. V. (1992). The interpenetration of communicative contexts: Examples from
medical encounters. In C. Duranti & C. Goodwin (Eds.), Rethinking context:
Language as an interactive phenomenon (pp. 291-310). Cambridge: Cambridge
University Press.

Cicourel, A. V. (1996). Ecological validity and “white room effects: The interaction of
cognitive and cultural models in the pragmatic analysis of elicited narratives from
children. Pragmatics-and-Cognition. 4(2), 221-264.

Collins, R. (1994). Erving Goffman on ritual and solidarity in social life. In A. Giddens.
D. Held, D. Hubert, D. Seymour and J. Thompson (Eds.). The politv reader in
social theory (pp. 71-78). Cambridge: Polity Press.

Connelly. F. M. & Clandinin. D. J. (1990). Stories of experience and narrative enquiry.
Educational researcher. 19(2). 2-14.

Connell, R. (1996, August). Schools, Markets. Justice: Education in a Fractured World.
Inaugural Lecture, University of Sydney Faculty of Education.

Cook. G. (1992). The discourse of advertising. London: Routledge.

410


http://www.unesco.org/courier/2000_l

Coupland, N. (2001). Introduction: Sociolinguistic theory and social theory. In N.
Coupland, S. Sarangi & C. N. Candlin (Eds.). Sociolinguistics and social theory
(pp. 1-26). Harlow. London: Longman.

Coupland, N., Sarangi, S. & Candlin. C. N. (2001). Editors” preface and
acknowledgements. In N. Coupland, S. Sarangi & C. N. Candlin (Eds.).
Sociolinguistics and social theory (pp. viii-xvi). Harlow, London: Longman.

Crichton, J. A. (1990). Crisis points in error correction. In G. Brindley (Ed.). The Second

Language Curriculum in Action (pp. 59-92) Sydney: National Centre for English
Language Teaching and Research.

Crichton, J. A. (1994a). Community language learning and the culture of dependence.
ELICOS Association Journal. 12(1). 59-68.

Crichton. J. A. (1994b). Students as clients: Consequences for the construction of teaching
roles. ELICOS Association Journal. 12(2), 8-16.

Crichton, J. A.(1995). Staffrooms and staff development: Traversing the backstage
discourse of ELT. ELICOS Association Journal. 13(1). 45-53.

Crichton, J. A. (1996). Researching discourse: A 'quartile’ approach. Paper presented at
the Applied Linguistics Association of Australia 21st Annual Conference.

Crichton. J. A. (1999). Rules. maxims. power and knowledge: A framework for

understanding teacher training and education. English Australia Journal, 17(1),
22-33.

Crichton, J. A. (2002). How are you being marketed? Investigating how promotional
materials construct English language teaching and learning. In K. Cadman (Ed.)
Learners from Diverse Cultures. Advancing Australia's Potential. Proceedings of
the National ACTA/ESLE Conference, Adelaide. South Australia. Jan 20-22, 2002
(on CD-ROM).

Crichton, J. A. & Wajnryb, R. (1997a). The commodification of English: Exploring the

distinction between natural and consumable language. Paper presented at the
JALT Conference. 1997.

Crichton. J. A. & Wajnryb, R. (1997b). The 'good grammatical explanation’: How do
teachers respond to the questions they get asked? Paper presented at the ELICOS
Association of Australia 10th Educational Conference.

Crichton. J. A. & Wajnryb, R. (1997¢). To ask or not to ask: Questions of face in the
language learning classroom. ELICOS Association Journal. 15(1). 7-27.

Crichton. J. A. & Wajnryb. R. (1997d). Traveling without maps: A deconstruction of
signposting. Paper presented at the ELICOS Association of Australia 10th

Educational Conference.

Chouliaraki. L. & Fairclough, N. (1999). Discourse in late modernity: Rethinking critical
discourse analysis. Edinburgh: Edinburgh University Press.

411



Davidson, D. (1980) Agency: Essays on actions and events. Cambridge: Cambridge
University Press.

Dawe, A. (1971). The two sociologies. In K. Thompson & J. Tunstall (Eds.), Sociological
perspectives (pp. 242-254). Harmondsworth: Penguin. (Reprinted from British
Journal of Sociology. 21, 207-18).

Department of Education, Science and Training (2002). Review of Australian Education
International. Retrieved April 23, 2003, from http://www.dest.gov.au/
International/aei_review/ AEI review_2002.pdf.

Department of Education. Training and Youth Affairs (2001). National code of practice
for registration authorities and providers of education and training to overseas
students. Canberra: Author.

DiMaggio, P. (1991). The micro-macro dilemma in organisational research: Implications
of role-system theory. In J. Huber (Ed.). Macro-Micro Linkages in Sociology (pp.
76-80). Newbury Park: Sage.

Dodd. N. (1999). Social theory and modernity. Cambridge: Polity Press.

Douglas, J. D. (1971). Understanding everyday life. In J. D. Douglas (Ed.). Understanding
evervday life: Toward the reconstruction of sociological knowledge (pp. 3-44).
London: Routledge & Kegan Paul.

du Gay. P. & Salaman. G. (1992). The Culture of the Consumer. Journal of Management
Studies. 29, 615-633.

Duranti, A. & Goodwin. C. (1992). Rethinking context: An introduction. In A. Duranti &
C. Goodwin (Eds.), Rethinking context: Language as an interactive phenomenon
(pp. 1-42). Cambridge: Cambridge University Press.

Eisner, E. W. (1991). The enlightened eve: Qualitative inquiry and the enhancement of
educational practice. New York: Macmillan.

Elster, J. (1994). Rational choice theory. In A. Giddens. D. Held. D. Hubert, D. Seymour
and J. Thompson (Eds.), The polity reader in social theory (pp. 121-126).
Cambridge: Polity Press.

Erickson. F. (2001). Co-membership and wiggle room: Some implications of the study of
talk for the development of social theory. In N. Coupland. S. Sarangi. & C. N.
Candlin. (Eds.), Sociolinguistics and social theory (pp. 152-182). Harlow. London:
Longman.

Fairclough, N. (1985). Critical and descriptive goals in discourse analysis. Journal of
pragmatics, 9, 739-763.

Fairclough. N. (1989). Language and power. London: Longman.

Fairclough, N. (1990). Critical linguistics. new times and language education. In R. Clark.
N. Fairclough. R. Ivanic. N. McLeod. J.C. Thomas. & P. Meara (Eds.). Language

412


http://www.dest.gov.au/

and power: Papers from the 22nd annual meeting of the British Association of
Applied Linguistics at Lancaster University (British studies in Applied Linguistics
5 pp- 7-20). London: British Association of Applied Linguistics in assoc. with the
Centre for Information on Language Teaching and Research.

Fairclough, N. (1992). Discourse and social change. Cambridge: Polity Press.

Fairclough, N. (1993). Critical discourse analysis and the marketization of public
discourse: The universities. Discourse and society, 4(2), 133-168.

Fairclough, N. (1996). Technologization of discourse. In C. R. Caldas-Coulthard & M.

Coulthard (Eds.), Texts and practices: Readings in critical discourse analysis (pp.
71-83). London: Routledge.

Fairclough, N. (1997). Discourse across disciplines: Discourse analysis in researching
social change. AILA Review, 12, 3-17.

Fairclough, N. (2000). Response to Carter and Sealey. Journal of sociolinguistics. 4(1),
25-29.

Fairclough. N. (2002). Language and neoliberalism. Discourse and society, 11(2), 147-8.

Fairclough. N. & Wodak. R. (1997). Critical discourse analysis. In T. A. Dijk. (Ed.),
Discourse as social interaction (pp. 259-284). London: Sage.

Falk, P. (1997). The genealogy of advertising. In P. Sulkernen. J. Holmwood, H. Radner,
& G. Schulze (Eds.), Constructing the new consumer society (pp. 81-107).
London: Macmillan Press.

Featherstone, M. (1991). Consumer culture and postmodernism. London: Sage.

Featherstone, M. (2000). Lifestyle and consumer culture. In J. Lee (Ed.). The consumer
societ reader. (pp. 92-105). Malden. MA. Blackwell.

Firestone. W. A. (1990). Accommodation: Toward a paradigm-praxis dialectic. In E. G.
Guba (Ed.). The paradigm dialogue (pp. 105-124). Newbury Park. CA: Sage.

Firestone, W. A. (1993). Alternative arguments for generalizing from data as applied to
qualitative research. Educational researcher. 22(4), 16-23.

Firth, J. R. (1957). Papers in linguistics 1934-1951. London: Oxford University Press.

Foucault, M. (1979). Discipline and punish: The birth of the prison. Harmondsworth:
Penguin.

Foucault. M. (1980). Power/knowledge: Selected interviews and other writings 1972-
1977. C. Gordon (Ed.). New York: Pantheon Books.

Foucault. M. (1981). The order of discourse. In R. Young (Ed. & Trans.). Univing the
Text: A Poststructuralist Reader (pp. 48-78). London: Routledge.



Foucault, M. (1983). Afterward: The subject and power. In H. L. Dreyfus & P. Rabinow,
Michel Foucault: Bevond structuralism and hermeneutics (pp. 208-228). Chicago:
University of Chicago Press.

Foucault, M. (1989). The archeology of knowledge. London: Routledge.

Fraser, N. (1989). Unruly practices: Power, discourse, and gender in contemporary social
theorv. Minneapolis: University of Minnesota Press.

Fusfeld, D. R. (1994). The age of the economist (7th Ed.). New York: Harper Collins.
Garfinkel, H. (1967). Studies in ethnomethodology. Englewood Cliffs, CA: Prentice-Hall.

Garfinkel, H. (1974). The origins of the term “ethnomethodology™. In R. Turner (Ed.).
Ethnomethodology: (pp. 15-18). Harmondsworth: Penguin. (Reprinted from
Proceedings of the Purdue symposium on ethnomethodology, Institute Monograph
Series no. l. Institute for the Study of Social Change. Purdue University (pp. 5-
11).)

Garfinkel, H. (1991). Respectification: evidence for locally produced, naturally
accountable phenomena of order. logic. reason. meaning, etc. in and as of the
essential haecceity of immortal ordinary society, (1). - an announcement of studies.
In G. Button (Ed.), Ethnomethodology and the human sciences (pp. 10-19).
Cambridge: Cambridge University Press.

Gee, J.. Hull. G., and Lankshear, C. (1996). The new work order. London: Allen and

Unwin.

Geertz, C. (1973). Thick description: toward an interpretive theory of culture. In C.
Geertz, The interpretation of cultures (pp. 3-30). New York: Basic Books.

Georgakopoulou. A & Goutsos. D. (2000). Revisiting discourse boundaries: The narrative
and non-narrative modes. 7ext, 20 (1), 63-82.

George, S. (1999, March). A short history of neoliberalism: Twenty vears of elite
economics and emerging opportunities for structural change. Paper presented at
the Conference on Economic sovereignty in a globalising world, Bangkok.
Retrieved April 6, 2002, from http://www.tni.org/george/talks/bankok.htm.

Giddens, A. (1979). Central problems in social theory: Action, structure and
contradiction in social analysis. Berkeley & Los Angeles: University of California
Press.

Giddens. A. (1981). Agency. institution and time-space analysis. In A. V. Cicourel & K.
D. Knorr-Cetina (Eds.). Advances in social theory and methodology: Toward an
integration of micro- and macro-sociologies (pp. 161-174). Boston: Routledge &
Kegan Paul.

Giddens, A. (1984). The constitution of socierv. Cambridge: Polity Press.

Giddens, A. (1991). Modernity and self identinv. Cambridge: Polity Press.

414


http://www.tni.org/george/talks/bankok.htm

Giddens. A. (1993). New rules of sociological method. London: Hutchinson.

Giddens, A. (1994a). Elements of the theory of structuration. In A. Giddens. D. Held, D.
Hubert. D. Seymour and J. Thompson (Eds.). The polity reader in social theory
(pp- 79-88). Cambridge: Polity Press.

Giddens. A. (1994b). Institutional reflexivity and modernity. In A. Giddens. D. Held, D.
Hubert, D. Seymour and J. Thompson (Eds.). The polity reader in social theory
(pp. 89-94). Cambridge: Polity Press.

Giddens A.. Held. D.. Hubert. D. Seymour, D. and Thompson. J. (1994). Introduction. In
A. Giddens, D. Held, D. Hubert. D. Seymour and J. Thompson (Eds.). The polity
reader in social theory (pp. 79-88). Cambridge: Polity Press.

Glaser, B. G. & Strauss. A. L. (1967). The discovery of grounded theory: Strategies for
qualitative research. Chicago, IL: Aldine.

Glaser, B. G. & Strauss. A. L. (1971). Status passage. London: Routledge.
Ginsberg, G. (1997). ELT guide. Douglas, Isle of Man: EFL Ltd.

Giroux, H. A. (1999). Schools for sale: Public education. corporate culture, and the
citizen-consumer. The Educational Forum, 63(2), 140-149.

Goffman. E. (1956). Embarrassment and social organization. American Journal of
Sociologv. 62, 264-274.

Gofftman, E. (1959). The presentation of self in everyday life. New York: Doubleday
Anchor.

Goffman. E. (1961). Encounters: Two studies in the sociology of interaction. Indianapolis:
Bobbs-Merrill.

Goffman. E. (1964). The neglected situation. American Anthropologist, 66, 133-136.

Goffman. E. (1974). Frame analysis: An essay on the organization of experience. New
York: Harper & Row.

Goftman, E. (1983). The interaction order. American Sociological Review 48. 1-17.

Gramsci. A (1988a). Intellectuals and education. In D. Forgacs (Ed.). 4 Gramsci reader:
Selected writings 1916-1935 (pp. 300-232). London: Lawrence & Wishart.

(Reprinted from V. Gerratana (Ed.) (1975). Prison notebooks. 4 Volumes. Turin:
Einaudi.).

Gramsci. A (1988b). State as gendarme — night watchman etc. In D. Forgacs (Ed.). 4
Gramsci reader: Selected writings 1916-1935 (pp. 234-235). London: Lawrence &
Wishart. (Reprinted from V. Gerratana (Ed.) (1975). Prison notebooks. 4 Volumes.
Turin: Einaudi.).

415



Gray, J. (2002). The global coursebook in English language teaching. In D. Block & D.
Cameron (Eds.). Globalization and language teaching (pp. 151-167). London:
Routledge.

Griffith, S. (1999). Teaching English abroad: talk your way around the world! Oxford:
Vacation Work.

Guba, E. G. (1990). The alternative paradigm dialogue. In E. G. Guba (Ed.)., The
paradigm dialogue (pp. 17-30). Newbury Park, CA: Sage.

Guba. E. G. & Lincoln, Y. S. (1981). Effective evaluation: Improving the effectiveness of
evaluation results through responsive and naturalistic approaches. San Francisco:
Jossey-Bass.

Gunnarsson B-L., Linell P. & Nordberg B. (Eds.) (1997). The construction of professional
discourse. London: Longman.

Habermas. J. (1984) The theorv of communicative action, Volume one: Reason and the
rationalization of societv (T. McCarthy. Trans.). Boston, MA: Beacon Press.
(Original work published 1981).

Habermas, J. (1987) The theory of communicative action. Volume twvo: Lifeworld and
svstem: A critique of functionalist reason (T. McCarthy, Trans.). Boston. MA:
Beacon Press. (Original work published 1985).

Hak, T. (1999). “Text™ and “con-text™: talk bias in studies of health care work. In S.
Sarangi & C. Roberts (Eds.), Talk, work and institutional order: Discourse in
medical, mediation and management seitings (pp. 427-452). Berlin: Mouton de
Gruyter.

Hall, C., Sarangi. S. & Slembrouck. S. (1997). Moral construction in social work
discourse. In B-L Gunnarsson. P. Linell & B. Nordberg (Eds.). The construction of

professional discourse (pp. 265-291). London: Longman.

Hall. C., Sarangi. S. & Slembrouck, S. (1999). Speech representation and the
categorization of the client in social work discourse. Text. 19 (4), 539-570.

Halliday, M. A. K. (1973). Explorations in the functions of language. London: Edward
Arnold.

Halliday, M. A. K. (1978). Language as social semiotic: The social interpretation of
language and meaning. London: Edward Arold.

Halliday, M. A. K. (1985). An introduction to functional grammar. London: Edward
Armold.

Halliday, M. A. K. & Hasan. R. (1976). Cohesion in English. London: Longman.

Halliday, M. A. K. & Hasan. R. (1985). Language, context and text. Geelong: Deakin
University Press.

416



Hammersley, M. (1992). What's wrong with ethnography? London: Routledge.

Hammersley, M (1997). On the Foundations of Critical Discourse Analysis. Language
and Communication, 17(3), 237-248.

Hammersley, M. & Atkinson. P. (1983). Ethnography: Principles and practice. London:
Tavistock.

Harmer, J. (1983). The practice of English language teaching (lst Ed.). London:
Longman.

Harmer. J. (1991). The practice of English language teaching (2nd Ed.). London:
Longman.

Hasan. R. (1993) Contexts for meaning. In J. E. Alatis (Ed.). Georgetown University
Round Table on Languages and Linguistics 1992 Language, communication and
social meaning (pp. 79-104). Washington. DC: Georgetown University Press.

Heelas, P. & Morris. P. (1992). Enterprise culture: Its values and value. In P. Heelas & P.
Morris (Eds.), The values of enterprise culture: The moral debate (pp. 1-26).
London: Routledge.

Hekman, S. (1990). Hermeneutics and the Crisis of Social Theory: A critique of Giddens's
Epistemology. In J. Clark, C. Modgil, & C. Modgil (Eds.). Anthonv Giddens,
Consensus and Controversy (pp. 155-165). Basingstoke. Falmer Press.

Held, D. & McGrew, A. (2000). The great globalization debate: An introduction. In D.
Held & A. McGrew (Eds.). The global transformation reader: An introduction to
the globalization debate (pp. 1-46). Cambridge: Polity Press.

Held. D., McGrew, A., Goldblatt. D.. & Perraton, J. (1999). Global transformations:
Politics, economics and culture. Cambridge: Polity Press.

Heritage, J. (1988) Explanation as accounts. In C. Antaki (Ed.) Analvsing evervday
explanation (pp. 127-144). London: Sage.

Hirst, P. & Thompson, G. (2000) Globalization — A necessary myth? In D. Held & A.
McGrew (Eds.). The global transformation reader: An introduction to the

globalization debate (pp. 68-75). Cambridge: Polity Press.

Hockney, D. (2001). Secret knowledge: Rediscovering the lost techniques of the old
masters. London: Thames & Hudson.

Hume, D. (1748/1955). 4An enquiry into human understanding. Indianapolis: Bobbs-
Merrill.

Jaworski. A. & Coupland. N. (1999) Introduction: Perspectives on discourse analysis. In
A. Jaworski and N. Coupland (Eds.) The discourse reader. London: Routledge.

Jenkins. R. (1992). Pierre Bourdieu. London: Routledge.

417



Keat, R. (1991a). Consumer sovereignty and the integrity of practices. In R. Keat & N.
Abercrombie (Eds.), Enterprise culture (pp. 216-230). London: Routledge.

Keat, R. (1991b). Introduction: Starship Britain or universal enterprise. In R. Keat & N.
Abercrombie (Eds.), Enterprise culture (pp. 1-20). London: Routledge.

Kendie, D. (2000). How Relevant are the theories of Gramsci to the study of African
states? Academic Forum Online, 18. Retrieved August 29, 2002, from
http://www.hsu.edu/faculty/afo/2000-01/kendie.htm.

Kenway, J. & Bullen, E. (2001). Consuming children: education - entertainment —
advertising. Buckingham: Open University Press.

Kenway, J. & Fitzclarence, L. (1998). Consuming children? Public education as a market
commodity. In A. Reid (Ed.), Going Public: Education policyv and public
education in Australia (pp. 47-56). Adelaide: University of South Australia.

Kenway, J., Bigum, C., Fitzclarence, L. & Collier, J. (1993). Marketing education in the
1990°s: An introductory essay. The Australian Universities” Review, 36(2) 2-6.

Knorr-Cetina, K. D. (1981). Introduction: The micro-sociological challenge of macro-
sociology: Towards a reconstruction of social theory and methodology. In A. V.
Cicourel & K. D. Knorr-Cetina (Eds.). Advances in social theory and
methodology: Toward an integration of micro- and macro-sociologies (pp. 1-47).
Boston, MA: Routledge & Kegan Paul.

Kress, G. & Van Leeuwen, T. (1996). Reading images: The grammar of visual design.
London: Routledge.

Kress, G. (1987). Educating readers: Language in advertising. In J. Hawthorn (Ed.).
Propaganda, Persuasion and Polemic (pp. 123-139). London: Edward Arnold.

Kristeva, J. (1986). Word. dialogue and novel. In T. Moi (Ed.), The Kristeva reader (pp.
34-61). Oxford: Blackwell.

Kroker. A. (1985). Baudrillard's Marx. Theory, culture and society. 2(3).

Kvale. S. (Ed.), (1989a). Issues of validitv in qualitative research. Lund, Sweden:
Studentlitteratur.

Kvale, S. (1989b). To validate is to question. In S. Kvale (Ed.). Issues of validity in
qualitative research (pp. 73-92). Lund. Sweden: Studentlitteratur.

Lave, J. & Wenger, E. (1991). Situated learning: Legitimate peripheral participation.
Cambridge: Cambridge.

Layder, D. (1993). New strategies in social research. Cambridge: Polity Press.
Layder. D. (1994). Understanding social theory. Thousand Oaks: Sage.

Layder. D. (1997). Modern social theory: Keyv debates and new directions. London: UCL
Press.

418


http://www.hsu.edu/faculty/afo/2000-01/kendie.htm

Layder, D. (1998). Sociological practice: Linking theory and social research. Thousand
Oaks, CA: Sage.

Le-Compte, M. D. & Goetz, J. P. (1982). Problems of reliability and validity in
ethnographic research. Review of educational research, 52(1), 31-60.

Lee, M. J. (Ed.). (2000). Introduction. In J. Lee (Ed.), The consumer society reader (pp.
ix-xxvi). Malden, MA: Blackwell.

Leiss, W., Kline, S. & Jhally, S. (1986). Social communication in advertising: Persons,
products and images of well-being. London: Methuen.

Leiss, W., Kline, S. & Jhally. S. (1997). Social communication in advertising: Persons,
products and images of well-being (2nd Ed.). London: Routledge.

Lincoln. Y. S. & Guba. E. G. (1985). Naturalistic inquiry. Beverley Hills, CA: Sage.

Linell. P. (2001). Dynamics of discourse or stability of structure: Sociolinguistics and the
legacy of linguistics. In N. Coupland, S. Sarangi & C.N. Candlin (Eds.).
Sociolinguistics and social theory (pp. 107-126). Harlow, London: Longman.

Littlejohn, A. (2000) Language teaching for the future: The demands and changes in the
future and how language teaching can (and should) respond. In R. Wajnryb (Ed.).
Proceedings of the 7th ELICOS Conference. ELICOS Association: Sydney.
Retrieved November 17, 2002. from http://ourworld.compuserve.com/
homepages/A_Littlejohn/articles. HTM.

Long, M. H. & Crookes. G. (1992). Three approaches to task based syllabus design.
TESOL Quarterly, 26, 27-56.

McCallen, B. (1989a). English as a world commodiry. London: The Economic Intelligence
Unit.

McCallen, B. (1989b). English: A world commodity: The international market for training
in English as a foreign language (Special Report No. 1166 (24)). London: The
Economist Intelligence Unit.

Malcolm. K. (1994). Strategic adjustment and the distribution of power in native speaker-
non native speaker discourse. (Unpublished Ph.D. thesis). Sydney: Macquarie

University.

Malinowski, B. (1923). The problem of meaning in primitive languages. Supplement 1 to
C. K. Ogden & I. A. Richards, The meaning of meaning. London: Kegan Paul.

Manning, P. (1992). Erving Goffman and modern sociology. Stanford. CA: Stanford
University Press.

Maynard. D. (1989). On the ethnography and analysis of discourse in institutional settings.
Perspectives on social problems. 1, 127-146.

419


http://ourworld.compuserve.com/

Mathison, S. (1988). Why triangulate? Educational researcher. 17, (March), 13-17.

Maxwell, J. A. (1992a). A svnthesis of similarity/continuity distinctions. Poster session
presented at the Annual Meeting of the American Anthropological Association,
San Francisco.

Maxwell, J. A. (1992b). Understanding and validity in qualitative research. Harvard
educational review. 62(3), 273-300.

Mead, G. H. (1932). The philosophy of the present. In A. E. Murphy (Ed.). Lectures of the
Paul Carus Foundation. Third series. Chicago: Open Court.

Mead, G. H. (1934). Mind, self and society: from the standpoint of a social behaviourist.
C. W. Morris (Ed.). Chicago: University of Chicago Press.

Meadmore. P. (1999). Education at what price? In D. Meadmore, B. Burnett, & P.
O’Brien (Eds.), Understanding education: Contexts and agendas for the new
millenium (pp. 91-98). Sydney: Prentice Hall.

Meyer. M. (2001). Between theory, method. and politics: Positioning of approaches to
CDA. In R. Wodak & M. Meyer (Eds.), Methods of critical discourse analysis (pp.
14-31). London: Sage.

Miles. M. B. & Huberman. A. M. (1994). Qualitative data analvsis (2nd Ed.). Thousand
Oaks. CA: Sage.

Mishler, E. G. (1997). The interactional construction of narratives in medical and life-
history interviews. In B-L Gunnarsson. P. Linell & B. Nordberg (Eds.). The
construction of professional discourse (pp. 223-244). London: Longman.

Moore. A. (2003). The discursive consiruction of treatment decisions in the management
of HIV disease (Unpublished Ph.D. thesis). Sydney: Macquarie University.

Mouzelis. N. (1995). Sociological theory: What went wrong? London: Routledge.

Mumby, D. K. & Clair, P. C. (1997). Organisational discourse. In T. A. van Diyk (Ed.).
Discourse as social interaction (pp. 181-205). London: Sage.

National ELT Accreditation Scheme (1998). Annual report: 1966-1967. Sydney: Author.

National ELT Accreditation Scheme (2001). ELICOS accreditation handbook. Sydney:
Author.

National ELT Accreditation Scheme (2003). Annual report: 2001-2002. Sydney: Author.

Noblit, G. W. & Hare. R. D. (1988). Meta-ethnography: Issues in the synthesis and
replication of qualitative research. Paper presented at the Annual General Meeting
of the American Educational Research Association. Montreal.

O'Neill, H. (1997). Globalisation., competitiveness and human security: Challenges for
development policy and institutional change. In C. Kay (Ed.). Introduction:

420



Globalisation, Competitiveness and Human Security (pp. 7-73). London: Frank
Cass.

Pejovic & Associates (2001). Review of Australian Education Centres and related AEI
information services to Overseas Students (Revised draft report). Canberra:
Department of Education, Training and Youth Affairs.

Phillipson, R. (1992). Linguistic imperialism. Oxford: Oxford University Press.

Popkewitz. T. S. (2000). Reform as the social administration of the child: Globalization of
knowledge and power. In N. C. Burbules & C. A. Torres (Eds.). Globalization and
education: Critical perspectives (pp. 157-186). London: Routledge.

Popper. K. (1970). Normal science and its dangers. In I. Lakatos & A. Musgrave (Eds.).
Criticism of the growth of knowledge. Cambridge: Cambridge University Press.

Postone, M., LiPuma. E. & Calhoun, C. (1993). Introduction: Bourdieu and social theory.
In C. Calhoun. E. LiPuma. & M. Postone (Eds.). Bourdieu: Critical perspectives
(pp. 1-13). Cambridge: Polity Press.

Potter. J. (2000). Realism and sociolinguistics. Journal of sociolinguistics, 4(1), 21-24.

Quiggin, J. (1999). Globalisation, neoliberalism and inequality in Australia. The Economic
and Labour Relations Review 10 (2), 240-259. Retrieved January 4, 2003, from
http://www.uq.edu.au/economics/johnquiggin/Journal Articles99/ Articles99.html.

Roberts C. & Sarangi, S. (1999). Hybridity in gatekeeping discourse: [ssues of practical
relevance for the researcher. In S. Sarangi & C. Roberts (Eds.). Talk, work and
institutional order: discourse in medical, mediation and management settings (pp.

473-504). Berlin: Mouton de Gruyter.

Rowe. A (2002). CELTA (Association of Graduate Careers Advisory Services). Retrieved
February 5. 2003. from http://www.prospects.ac.uk/cms/ShowPage/ Home page/
Explore_work_related_training/View_an_editoria/CELTA/p!ejdFm.

Rose, J.. (1998). Evaluating the contribution of structuration theory to the information
systems discipline. Proceedings of the 6th European Conference on Information
Systems, Baets, W. R. J. (Ed.) Euro-Arab Management School. Granada. Retrieved
June 7, 2002, from http://www.cs.auc.dk/~jeremy/pdf%?20files/ ECIS1998.pdf.

Sarangi, S. (2001). A comparative perspective on social theoretical accounts of the
language-action interrelationship. In N. Coupland. S. Sarangi & C. N. Candlin
(Eds.). Sociolinguistics and social theory. Harlow, London. Longman.

Sarangi, S. & Candlin, C. N. (2001). *Motivational relevancies™: Some methodological
reflections on social theoretical and sociolinguistic practice. In N. Coupland. S.
Sarangi & C. N. Candlin (Eds.). Sociolinguistics and social theory (pp. 350-387).
Harlow, London: Longman.

421


http://www.uq.edu.au/economics/johnquiggin/JournalArticles99/
http://www.prospects.ac.uk/cms/ShowPage/
http://ww.cs.auc.dlc/~jeremy/pdP/o20files/

Sarangi, S. & Candlin, C. N. (Convenors) (2002). Colloquium on ‘Explaining risk in
health care and social care’. Sociolinguistics Symposium 14. Gent. April 4™-6"
2002.

Sarangi. S. & Coulthard M.(2000). Discourse as topic, resource and social practice: An
introduction. In S. Sarangi & M. Coulthard (Eds.), Discourse and Social Life (pp.
xv-xli). London: Longman.

Sarangi, S. & Roberts, C. (Eds.). (1999a). Talk, work and institutional order: Discourse in
medical, mediation and management settings. Berlin: Mouton de Gruyter.

Sarangi. S. & Roberts, C.(1999b). The dynamics of interactional and institutional orders in
work-related settings. In S. Sarangi & C. Roberts (Eds.). Talk, work and
institutional order: Discourse in medical, mediation and management settings (pp.
1-60). Berlin: Mouton de Gruyter.

Schegloff, E. A. (1997). Whose text? Whose context? Discourse and Societv, 8(2) 165-
187.

Schegloff. E. A. (1992). In another context. In A. Duranti & C. Goodwin (Eds.).
Rethinking context: Language as an interactive phenomenon (pp. 191-228).
Cambridge: Cambridge University Press.

Schiffrin, D. (1990) The management of a co-operative self during agreement: The role of
opinions and stories. In A. Grimshaw (Ed.). Conflict talk. Cambridge: Cambridge
University Press.

Schiffrin, D. (1994). Approaches to discourse. Oxford: Blackwell.

Schwandt, T. A & Halpern, E. S. (1988). Linking auditing and metaevaluation: enhancing
quality in applied research (Applied social research methods series, Vol. 11).
Newbury Park, CA: Sage.

Scollon, R. (1998). Mediated action as social interaction: A study of news discourse.
London: Longman.

Scollon, R. (2001). Action and text: Towards and integrated understanding of the place of
text in social (inter)action, mediated discourse analysis and the problem of social
action. In R. Wodak & M. Meyer (Eds.). Methods of critical discourse analvsis
(pp. 139-183). London: Sage.

Schulz, G. (1997). From situations to subjects: Moral discourse in transition. In P.
Sulkunen, J. Holmwood. H. Radner & G. Schultz (Eds.). Constructing the new

consumer societv (pp. 38-57). London: Macmillan Press.

Shohamy, E. (2001). The power of tests: A critical perspective on the uses of language
tests. London: Longman.

Silverman. D. (1993). Interpreting qualitative data. London: Sage.



Silverstein, M. (1992). The indeterminacy of contextualizations: When is enough enough?
In Auer, P. & A. Di Luzio (Eds.). The contextualization of language (pp. 55-76).
Amsterdam: John Benjamins.

Skehan, P. A. (1998). A cognitive approach to language learning. Oxford: Oxford
University Press.

St. Giles English Teaching Center in San Francisco. (2002). CELTA Course: Overview of
the TEFL World Job Market. Retrieved February 5, 2003. from http://www.
studyabroadinternational.com/USA/California/SF/San_Francisco_ CELTA.html.

Stiegelbauer. S., Goldstein, M., & Huling. L. L. (1982). Through the eve of the beholder:
On the use of qualitative methods in data analysis (R & D Report 3137). Austin:
University of Texas, R & D Centre for Teacher Education.

Stiglitz, J. E. (2002). Globalization and its discontents. London: Allen Lane.

Sulkunen. P. (1997). Introduction: The new consumer society — Rethinking the social
bond. In P. Sulkunen. J. Holmwood. H. Radner & G. Schultz (Eds.). Constructing
the new consumer society (pp. 1-20). London: Macmillan Press.

Taylor, C. (1985) Human agency and language (Philosophical papers Volume 1).
Cambridge: Cambridge University Press.

Thompson. J. B. (1984). Studies in the theory of ideology. Cambridge: Polity Press.

Thompson, J. B. (1991). Editor’s introduction. Language and symbolic power.
Cambridge: Polity Press.

Tollefson, J. W. (1991). Planning language, planning inequality: Language policy in the
community. London: Longman.

University of Cambridge Local Examination Syndicate (2002a). CELTA - Certificate in
English Language Teaching to Adults. Retrieved January 1, 2003, from
http://www.cambridge-efl.org/ teaching/celta/ celta_info.ctm.

University of Cambridge Local Examination Syndicate (2002b). CELTA Syillabus and
Assessment Guidelines. Retrieved January 1, 2003, from http://www.
cambridgeesol.org/teaching/celta/index.cfm.

University of Santiago de Compostela (2000) Introduction to the Cambridge Celta
Programme at the University of Santiago de Compostela. Retrieved March 10.
2003, from http://www.usc.es/idiomas/celta/.

van Dijk. T. A. (1995). Editorial: Interdisciplinarity. Discourse and Society 6(4) 459-460.

Vesey. G. N. A. (Ed.) (1967) The human agent (Royal Institute of Philosophy Lectures
Volume 1 1966/7). London: Macmillan.


http://www
http://studyabroadintemational.com/USA/California/SF/San_Francisco_CELTA.html
http://www.cambridge-efl.org/
http://www
http://cambridgeesol.org/teaching/celta/index.cfm
http://www.usc.es/idiomas/celta/

Wacquant, L. J. D. (1992). Toward a social praxeology: The structure and logic of
Bourdieu’s sociology. In P. Bourdieu & L. J. D Wacquant. An invitation to
reflexive sociology (pp. 1-60). Cambridge: Polity Press.

Warner, W. (1991). Improving interpretive validity of camera-based qualitative research.
Paper presented at the Qualitative Health Research Conference, Edmonton.
Alberta.

Wenger, E (1998). Communities of practice: Learning, meaning, and identity. Cambridge:
Cambridge University Press.

Wernick. A. (1991). Promotional culture: Advertising, ideology and symbolic expression.
London: Sage.

Wertsch, J. V. (1991). Voices of the mind: A sociocultural approach to mediated action.
London: Harvester Wheatsheaf.

Widdowson. H. (1995). Discourse analysis: a critical view. In Language and Literature,
4(3). 157-72.

Widdowson, H. (1998). The theory and practice of critical discourse analysis. Applied
Linguistics, 19(1) 136-151.

Widdowson, H. (2000). Critical practices: On representation and the interpretation of text.
In S. Sarangi & M. Coulthard (Eds.). Discourse and Social Life (pp. 155-169).

London: Longman.

Willis, D. (1990). The lexical svllabus: A new approach to language teaching. London:
Collins COBUILD.

Willis, D. (1996a) Accuracy, fluency and conformity. In D. Willis & J. Willis (Eds.).
Challenge and change in language teaching (pp. 44-51). London: Heinemann.

Willis, D. (1996b) Assessing the practice of teaching: A view from RSA/UCLES. In D.
Willis & J. Willis (Eds.), Challenge and change in language teaching (pp. 149-
154). London: Heinemann.

Wodak, R. (2001). What CDA is about — a summary of its history, important concepts and
its developments. In R. Wodak & M. Meyer (Eds.). Methods of critical discourse
analvsis (pp. 1-13). London: Sage.

Wright Mills, C. (1970). The sociological imagination. Harmondsworth: Penguin.

Wright, T. (1987). The roles of teachers and learners. Oxford: Oxford University Press.

Wittgenstein, L. (1968). Philosophical investigations. Oxford: Blackwell.

Young, R. (1991). Critical theory and classroom talk. Adelaide: Multilingual Matters.

424



