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This thesis represents a major part of the prescribed program of study. 



Table of Contents 

Table of Contents i 
List of Figures vi 
List of Tables vii 
List of Tables vii 
Abstract ix 
Abstract ix 
Declaration: Statement of Authorship x 
Sources of Epigraphs xi 
Acknowledgments xii 
Glossary xiii 
Chapter 1 1 
Introduction: The Influence of Second Language Teachers' Conceptions and the Role 
of Interactions in Language Learning 1 

1.1 Introduction 1 
1.2 Background 4 

1.2.1 STLM Project 4 
1.2.2 Current Investigation 7 

1.3 Second Language Literature: Teachers' Conceptions and Out-of-class 
Interactions 9 
1.3.1 L2 Learners and Teachers 9 
1.3.2 Out-of-Class Interactions 12 

1.4 Current Investigation 13 
1.4.1 Research Questions: 16 
1.4.2 Statement of Topic 17 
1.4.3 Investigative Approach 18 

Chapter 2 21 
Literature Review 21 

2.1 Part A: Focus On Out-Of-Class Interactions 21 
2.1.1 The Overseas ESL Learner in Australia 21 
2.1.2 Theoretical Perspectives 25 
2.1.3 The Good Learner Perspective 34 
2.1.4 The Communicative Teaching Perspective 36 
2.1.5 Task-Based Teaching 42 
2.1.6 The Missing Link—Teachers' Perspectives 45 
2.1.7 Summary 49 

2.2 Part B: Focus On Teachers' Perspectives 51 
2.2.1 The Focus on Language Teachers' Perceptions 51 
2.2.2 The ESL Metaphorical Conceptualisation of Practice Study 59 
2.2.3 Developing an Overview of Language Teacher Cognition Research 62 
2.2.4 Research Findings on Teacher Perspectives in Other Areas 69 
2.2.5 Framework of Language Teachers' Perceptions 71 
2.2.6 Where Do Teaching Practices Come From? 73 
2.2.7 L2 Teacher Perceptions and the Value Placed on Interactions 74 
2.2.8 Teachers' Perceptions of Role 74 

2.3 Conclusion 75 
Chapter 3 78 
Theory and Methodology 78 

Teachers' Beliefs Study l 



3.1 Part A: Review of Theory and Methodology: Theoretical Frameworks, Review of 
Case Studies and Investigative Approach Situated 78 
3.1.1 Introduction 78 
3.1.2 Review of Theory 79 
3.1.3 Methodology 88 

3.2 Part B: The Investigation: Context, Participants, Data Collection and Analysis 96 
3.2.1 Introduction 96 
3.2.2 Investigative Approach 96 
3.2.3 Context 101 
3.2.4 Interviews 109 
3.2.5 Analysis 115 
3.2.6 Combination of Phenomenographic and Ethnographic Investigative Tools 

120 
Chapter 4 135 
Teachers' Conceptions of In-Class Interactions 135 

4.1 Introduction 135 
4.2 Background on ICI Research 137 

4.2.1 Nature vs. Nurture 139 
4.2.2 Recent ICI Studies 140 

4.3 The ICI Study 144 
4.3.1 The Study Investigates Two Questions: 144 
4.3.2 Context 144 
4.3.3 Interviews 145 
4.3.4 Methodology: Data 146 

4.4 Results: Conceptual Categories 147 
4.4.1 Caveats 147 
4.4.2 Surface-Level Conception of ICI 149 
4.4.3 Deeper-Level Conception of ICI 150 

4.5 Relations Between Teacher's Beliefs And Practices 150 
4.6 Relational Links, Conceptions, and Roles in ICI 156 

4.6.1 Surface-Level Conception of ICI: Teaching/Learning Role 157 
4.6.2 Deep-Level Conception of ICI: Teaching/Learning Roles 158 
4.6.3 The Relations Between ICI and the Subject Focus of Lessons (Object of 
Study), Across the Range of Categorical Descriptions 160 

4.7 Hierarchical Patterning 162 
4.7.1 LI Use 163 
4.7.2 Building Rapport 163 
4.7.3 Learners' Outside Experiences 164 

4.7 Summary 167 
Chapter 5 171 
Teachers' Conceptions of Out-of-Class Interactions 171 

5.1 Introduction 171 
5.2 Teachers and OCI Research 173 

5.2.1 Overview of the Literature 173 
5.2.2 OCI Studies and L2 Teachers' Roles 176 

5.3 The OCI Study 178 
5.3.1 Context 179 
5.3.2 Interviews 180 
5.3.3 Methodology: Data 184 

5.4 Results: OCI Conceptual Categories 185 

ii Teachers' Beliefs Study 



5.4.1 Surface-Level Conception of OCI 186 
5.4.2 Deeper-Level Conception of OCI 187 

5.5 Relations Between Teachers' OCI Beliefs And Practices 188 
5.6 Variances in Conceptual Development Regarding the Ways EAP Teachers 

Perceive OCI: Consistencies and Differences 192 
5.6.1 Consistencies 192 
5.6.2 Differences 192 

5.7 OCI Study and Teachers' Role 197 
5.8 Summary 201 

Chapter 6 221 
Differences between EAP Teachers' Experiences and Conceptual Development: In-
Class and Out-of-Class Interactions 221 

6.1 Differences in Experiences 222 
6.1.1 In-Class and Out-of-Class Interaction in L2 Education 223 
6.1.2 Interactions in L2 Learning 225 

6.2 Experiences: Formal Teacher Training and Personal 227 
6.3 ICI and Associated Experiences: Teacher Training 236 
6.4 Described Teaching Practices and Teacher Training 238 

6.4.1 Consistent Concepts of L2 Teaching and Learning in Lesson Descriptions 
242 

6.4.2 ICI-Associated Experience and Learning Styles: Learners 247 
6.4.3 ICI-Associated Experience and Learning Styles: Teachers 249 

6.5 OCI and Associated Experiences 252 
6.6 Consistencies Between Experiences of L2 Learning and Conceptual 

Development: Qualitative and Quantitative comparisons 258 
6.6.1 Formal Learning: OCI 267 
6.6.2 Informal Learning: OCI 268 
6.6.3 Consistencies and Differences in Experiences Described 271 

6.7 Summary 272 
Chapter 7 275 
Two Categorical Frameworks for ICI and OCI Context: Similarities, Differences and 
Relations 275 

7.1 Context: ICI and OCI Frameworks .....275 
7.1.1 Linguistics Research and ICI 276 
7.1.2 Action Research and the Influence of L2 Teachers 278 
7.1.3 Ethnographic Research: L2 Teachers' Beliefs and Interactions 280 
7.1.4 Summary of L2 Research Illustrations/Models and Context of ICI and OCI 
Frameworks 286 

7.2 ICI and OCI Frameworks: Similarities 290 
7.2.1 Hierarchical Patterns 298 
7.2.2 Summary 301 

7.3 ICI and OCI Frameworks: Differences 302 
7.3.1 Differences in Teachers' Conceptions of Student Ability to Interact Inside 
and Outside the Classroom 304 
7.3.2 Differences in Teaching and Learning: ICI and OCI Categories of 
Description 317 

7.4 Relations between ICI and OCI: Conceptual Development 328 
7.5 Conceptual Development in ICI and OCI Categories of Description: experiences 

331 
Chapter 8 334 

Teachers' Beliefs Study iii 



Discussion and Conclusion 334 
8.1 Introduction 334 

8.1.1 The Investigative Process: Why multiple titles? Scope of the Investigation 
and Influences for Investigative Path Taken 335 
8.1.2 Thesis Aims Review 338 

8.2 Developing a framework for ICI and OCI Categories of Description 340 
8.2.1 Two Sets of Categories of Descriptions Were Developed 341 
8.2.2 Significance of ICI and OCI COD 346 

8.3 Comparison of ICI and OCI Frameworks: Findings 350 
8.3.1 Learning and Teaching: The active role of ICI and OCI during lessons in 
relation to both phenomena 351 
8.3.2 EAP Teachers' Experiences of ICI and OCI Learning And Teaching In A 
Situated Lesson 353 
8.3.3 Teachers'Role 354 
8.3.4 Significance of Findings 356 

8.4 Relations between Categories of Description: Experiences and Practice ... 357 
8.4.1 How Did EAP Attribute Prior Experiences Differently To ICI And OCI 
Descriptions Of Conceptions? 357 

8.5 Relations Between Categories 358 
8.5.1 Illustrations of ICI and OCI in Situated Lessons 359 

8.6 Investigative Approaches: Strengths and Limitations 364 
8.7 ICI and OCI in L2 Teaching and Learning Literature 366 
8.8 Further Research 367 
8.9 Conclusion 368 

Bibliography 372 
Appendix A 439 

A.1 Consolo's ICI IRF patterns 447 
A.2 Questions For Teacher Belief Study 449 
A.3 EAP Teachers of Intermediate to Advanced Level Proficiency in English 454 

Appendix B 457 
B.l Sample of Introductory Questions from 2 Transcripts 457 
B.2 Point Summary of Lesson with Reflection after Tasks 460 
B.3 Point-by-Point Summary of Lesson, then Reflection 461 

Appendix C 462 
C.l Samples from Transcripts of Introductory Demographic Questions 462 
C.2 Sample of Interviewer's Questions to Situate Discussion on One Lesson 464 

Appendix D 467 
D.l Teacher Training in 28 Transcripts 467 
D.2 Use of Professional Teaching Terms by 28 EAP Teachers Describing Teaching, 

Learning and Subject in Situated Lessons: ICI 468 
D.3 Terms and Phrases from 28 Transcripts Describing Pre-Existing Knowledge, 

New Knowledge and Subject Materials 470 
D.4 Narratives: Descriptions of Experience: OCI 472 

Appendix E 474 
E.l ICI: Teaching 474 
E.2 OCI: Teaching 476 
E.3 Statistical Comparison Responses to Question of Student Ability: ICI and OCI 

Difference in Words 477 
E.4 Comparison of 28 Teachers' Responses to Question of Student Ability to Interact 

479 

iv Teachers' Beliefs Study 



E.5 Comparison of Responses Regarding OCI: Do Students Have the Ability to 
Interact, and Do They Interact? 480 

E.6 Responses Across Transcripts to the Question: Do Students Interact Outside The 
Classroom? 481 

E.7 Student Ability OCI: Teachers' Awareness 482 
E.8 Descriptions of Student Learning and Object of Learning Found in EAP 

Descriptions of Lessons 483 
E.9 Experiences of Teacher's Role in Descriptions of ICI 485 
E.10 Experiences of Teacher's Role in Descriptions of OCI 486 
F.l Tenet: Conceptions held across a group are limited: Different research purposes 

and innovative applications 487 
F.2 Comparison of ICI and OCI COD 489 
F.3 Data: ICI Category of Descriptions Sorted with Academic Complexity Course 

490 
F.4 Data: OCI Category of Descriptions Sorted with Academic Complexity of 

Course 493 
F.5 Comparisons of Classes and Categories: Distribution 494 

Teachers' Beliefs Study v 



List of Figures 

Figure I.I. Relations between teachers' conceptions of in and out-of-class interactions 
and teaching/learning 18 

Figure 2.1 Missing piece L2 teachers' perceptions of in and out-of-class interactions: 
Teaching and learning 50 

Figure 2.2 Review of Prosser and Trigwell studies 69 
Figure 2.3. Aspects of teaching considered influential in L2 learning: What L2 teachers 

should know about the L2 learners 77 
Figure 3.3. NSW Overseas students 98 
Figure 3.5. Overseas teacher training - English language backgrounds 108 
Illustration 4.5 A. Teachers' method 152 
Illustration 4.5 B. Teachers and students 152 
Illustration 4.5 C. Teaching method provides opportunities for group problem solving. 

152 
Illustration 4.5 D. Context for individual contextual development 153 
Illustration 4.5 E. Forum where individual conceptions are built upon and changed. 154 
Illustration 5.5.1 A. Class focus 189 
Illustration 5.5.1 B. Academic skills and social OCI 190 
Illustration 5.5.1 C. Academic skills and OCI use in class 191 
Illustration 5.5.1 informing learning experiences 191 
Graph 6.2.1. EAP teachers: teacher-training descriptions in ICI 228 
Graph 6.3.3 Communicative approaches mentioned in lessons explicitly and implicitly 

240 
Chart 6.3.4. Skills and structures in descriptions 245 
Graph 6.3.5. Task based teaching: descriptions of lessons 246 
Figure 6.1. Teacher as L2 learner in formal contexts: Instances that denote positive or 

negative experiences 261 
Illustration 7.1. IRF sequence 277 
Illustration 7.2. Teachers' thinking in the PAR action research cycle 279 
Illustration 7.3. Ethnographic details of context where decision for teaching material 

was made, described by EAP teacher 282 
Illustration 7.4. Implementation, assessment and planning: within a lesson and across a 

course 284 
Figure 7.1. Context of ICI and OCI categories of description frameworks 289 
Chart 7.1. Differences in words used to describe students' ability ICI and OCI 306 
Chart 7.2. Comparison of OCI categories of description and awareness in situated 

lesson 316 
Figure 7.2. Relations between in-class and out-of-class interaction 329 
Chart 8.1. Count of combined ICI and OCI COD 344 
Figure 8.5. Surface ICI and OCI conceptions and teaching 360 
Figure 8.6. Deep level ICI and OCI conceptions teaching 362 
Figure A. 1. Inclusion of teachers' experiences in classroom planning and decision 

making 444 
Figure A.2. Situated Teachers' Beliefs Investigation 445 

VI Teachers' Beliefs Study 



List of Tables 

Table 2.1 Teaching Methods and Learner Perceptions Affecting Learning Outcomes 46 
Table 2.3 Learners' and Teachers' Conceptions 52 
Table 2.4 Calls for a Better Understanding ofL2 Teaching and More Investigations 53 
Table 2.5 Literature Review: L2 Teachers' Conceptions (Interactions) 57 
Table 2.6 Areas of Research in L2 Teacher Cognition 64 
Table 2.7 Relations Between Theories and Teaching Conceptions: A Comparison with 

Teaching in Second Language Teaching 71 
Table 3.1 Research Methods in Educational Research 89 
Table 3.2 Investigations into Conceptions and Phenomena: Educational Settings 89 
Table 3.3 Australian Studies Reviewed Bowden 's Phenomenography (2000) 102 
Table 3.4 Student Demographics & Ability 112 
Table 3.5 Type ofEAP Courses Described During Interviews 113 
Table 3.6 Some Excerpts of a Lesson in One Transcript 121 
Table 3.7 Teaching Lesson (Actions and Events) 131 
Table 3.8 EAP Teachers' Experiences Teaching (Headings) - Data Set A 132 
Table 3.9 Teacher as L2 Language Learner (Formal Training) - ICI and OCI - Data 

SetB 133 
Table 3.10 Language L2 Learning: OCI and ICI - Data Set C 134 
Table 4.1.1 Annual Statistics Australian Education International 136 
Table 4.1.2 Time Series -International Student Enrollment in Australia 1994-2003 

137 
Table 4.5.1 Surface and Deep Approaches to Learning and Teaching 151 
Table 5.1 Difference in Natural Emergence of ICI and OCI in Descriptions of Lessons 

181 
Table 5.2 Difference in Words Used in Responding to the Same Question Posed of 

Both Phenomena 183 
Table 6.2.2 Professional Teaching Terms: ICI 230 
Table 6.2.3 Teaching Terms ICI and OCI 232 
Table 6.2.4 OCI in Personal Experiences: Narrative Form 234 
Table 6.3.1 Specific Instances ofL2 Teaching Training and Development 237 
Table 6.3.2 Communicative Teaching Approaches 239 
Table 6.5.1 Overview of Teachers as Language Learners 259 
Table 6.5.2 Different Types of Study 260 
Table 6.5.3 EAP Teachers Formal L2 Learning: ICI 263 
Table 6.5.4 EAP Teachers' Responses to ICI in Formal L2 Learning 266 
Table 6.5.5 28 EAP Teachers as L2 Learners: OCI 268 
Table 6.5.6 EAP Teachers as L2 Learners: Responses to OCI 270 
Table 6.5.7 Summary of Consistencies and Differences in Experiences Across 

Transcripts 272 
Table 7.1 Hierarchical Format of ICI and OCI Categories 291 
Table 7.2 EAP Teachers' Descriptions of ICI Teaching: 295 
Table 7.3 EAP Teachers' Descriptions of OCI Teaching: 297 
Table 7.2.1 .A ICI and OCI Hierarchy: LI Use in Class and L2 Use Outside Class . 299 
Table 7.2.1.B ICI and OCI Hierarchy: LI Use in Class andL2 Use Outside Class.. 301 
Table 7.3.1 Differences in ICI and OCI Categories of Description: Quantity of 

Categories and Distribution of Transcripts 302 
Table 7.4 Comparison of Multiple Responses: Questions 1 and 2 312 

Teachers' Beliefs Study vii 



Table 7.5 Five Patterns ofL2 Students' OCI Ability Described and Teachers' 
Experiences of Students' OCI Described: Awareness in Situated Lessons 314 

Table 7.6 EAP Teachers' Descriptions of Student Learning: ICI 318 
Table 7.7 EAP Teachers' Descriptions of Object of Learning 319 
Table 7.8 ICIand OCI Categories of Description: Differences in Role 323 
Table 7.9 EAP Teachers' Descriptions of Teachers' Role 325 
Table 7.10 EAP Teachers' Descriptions of Teachers' Role 326 
Table 8.1 Hierarchical format of ICI and OCI categories 342 

viii Teachers' Beliefs Study 



Abstract 

Spoken interaction with others is one of the most powerful tools in learning and 

teaching a second language. This investigation is concerned with uncovering and 

categorising the ways a group of L2 teachers' describe their experiences and beliefs of 

two types of spoken interaction; those that occur in the classroom (ICI) and those that 

occur outside the classroom (OCI). Twenty-eight EAP teachers were interviewed using 

phenomenographic and ethnographic investigative approaches and asked to describe 

their experiences and how they thought about and used spoken interactions in the 

teaching and learning of a situated lesson. The conceptions that emerged as consistent 

(reported as experienced most frequently across the group and within individual 

transcripts) were identified and categorised into two sets of categories of description 

(COD) one for each type of interaction. Across the group of teachers, five stable ICI 

categories of conceptions were identified and four stable OCI categories of conceptions 

were identified. These categories describe the range of conceptions that emerged across 

the group as a whole and do not attempt to rate the understandings of individual 

teachers. 

The conceptions of interactions in both sets of categories followed a hierarchal 

pattern of development from less complete to more complete understandings of these 

interactions. These descriptions formed two frameworks that are supported by similar 

patterns describing less complete and more complete understandings of various 

concepts in sets of categories published in other education settings (Marton & Booth, 

1997). Exploration into the teaching and learning approaches reported in the teachers' 

experiences of ICI and OCI indicated that the utilization of interactions was constrained 

by the ways these interactions were conceived. Relations between more developed 

conceptions of both phenomena emerged in situations where more developed 

conceptions were reported. In these situations both ICI and OCI were simultaneously 

present in the teachers' awareness and perceived as different aspects of the same 

teaching/ learning situations. Across the group the teachers reported less powerful ideas 

of how to utilize OCI than how to utilize ICI. 
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Glossary 

Term 

Allocating to the 

highest possible 

level: 

Meaning 

Refers to the categorization of individual transcripts as a whole 

through identifying the concepts or perceptions that are most 

prominent within each situation explored (12). 

Belief or 

Conception: 

Categorical 

Framework: 

Categories of 

Description: 

Communicate: 

Communicative 

competence: 

Competency: 

In this thesis, these terms are used simultaneously, refer to a 

more developed idea or an opinion that is the result of 

experience or a process of reflection, and are thought to be true 

(1). 

A set of descriptions that have been organized as separate 

conceptions that emerged across the group of individuals 

studied. In this thesis, the categories that emerged appeared to 

be related in that the ways individual experiences were 

described formed a pattern across the group of teachers' that 

moved from less complex to more complex descriptions of the 

ways that the phenomena were conceived and understood (144). 

From a phenomenographic perspective, conceptions are 

considered as relations between individuals and a particular task 

and context. These conceptions are viewed as dynamic and 

dependent on the particular context and task in which they are 

being studied. At the same time, though, proponents of this 

view consider the number of conceptions and approaches about 

particular phenomena to exist in relatively small numbers, 

which can be identified and described (96). 

Within this thesis this term refers to the transfer of meaning or 

concepts through speaking in the target language rather than 

using written texts or non-verbal communication techniques (5). 

In the field of language teaching this term generally refers to the 

students' knowledge of the language and ability to use the target 

language effectively and appropriately (37). 

In this thesis this term refers to how the teachers' described 

experiences of perceiving learning as occurring through 
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observing the language learners' successful use of the language 

(51). 

Constitute: A phenomenographic term that describes change in the way 

something is experienced that comes about through developing 

an awareness of different aspects and or understanding details 

of those aspects (59). 

A non-dualistic perspective, which holds that the world and the 

individual are internally related through the individual's 

awareness of the world and the aspects of the world, that he or 

she experiences (20). 

Event: In this thesis a term that refers to an action described in the 

lessons reported by the EAP teachers. The primary event in 

many of the lessons described was the task or activity assigned 

or arranged by the teacher. During these events, instances of 

planned interaction and unplanned interaction were described 

(32). 

In this thesis this term refers to the English for Academic 

Purposes (EAP) teachers' individual experiences as a learner or 

teacher that occurred outside of the lesson reported but 

originated within a formal academic context. These formal 

experiences were reported as informing the individual teacher's 

understanding of a particular situation described in the 

interview (268). 

Highest category: In phenomenographic studies categorising or classifying 

perceptions in terms of the highest category means the 

identification of concepts for which there was substantial 

evidence within the transcript (128). 

In this thesis this term EAP teachers' individual experiences as 

a learner or teacher that occurred outside of the lesson reported 

but originated within an informal context. These formal 

experiences were reported as informing the individual teacher's 

understanding of a particular situation described in the 

interview (268). 

Constitutionalist 

perspective: 

Formal 

experiences: 

Informal 

experiences: 
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Instance: In this thesis specific instances of spoken interaction reported 

by the teacher for example when a teacher described students as 

'working together to discuss the task' the teacher was then 

asked to reflect on how they experienced learning and teaching 

in that particular moment or instance (123). 

Learning: From a phenomenographic perspective, learning is described in 

a series of steps or as a growing awareness. Learning is 

perceived as internally connected to what is experienced—what 

is learned cannot be separated from the person's experience of 

that phenomenon (ix, 1). 

Less complex, less In this thesis, these terms were used interchangeably to identify 

complete or limited differences in conceptions of interactions in the experiences 

descriptions of reported. The categorization of these descriptions where 

conceptions: organized using phenomenographic methods however they were 

also grounded within a large body of L2 literature and 

educational research outlining surface approaches to teaching 

and learning (90). 

More complex or Aspects of a phenomenon often are separated and experienced 

less complex ways separately in a sequential order. For instance, when learning 

of experiencing: numbers, children experience different aspects of the number. 

The number 6 might first be understood as the sound that 

follows the sound of the number 5, the child might then learn to 

recognise the symbol for that sound, then recognize the number 

sequentially, then understand the value of the number when 

counting objects and so on. Complexity refers to the fuller ways 

of experiencing a phenomenon that emerge when multiple 

aspects or parts of the whole are experienced simultaneously 

and described (x, 156). 

More complex, In this thesis, these terms were used interchangeably to identify 

more complete differences in conceptions of interactions reported by the EAP 

descriptions of teachers. The categorizations of these descriptions were 

conceptions: organized using phenomenographic methods however they were 

also grounded within a large body of L2 literature describing 
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deep approaches to teaching and learning (359). 

Object of study: What the teacher was trying to teach in a specific situation 

(166). 

Outcome space: The compilation or grouping of the different ways, a 

phenomenon is experienced across a group which (as a rule) 

form a hierarchy (287). 

In this thesis the term specifically refers to spoken interaction in 

the target language with speakers of the target language 

occurring outside a classroom context (1,1). 

In this thesis refer to experiences reported by the teachers 

describing the learning and teaching experiences mat occurred 

outside the formal context of the classroom but were reported as 

naturally emerging either from the teacher or from the students 

within the spoken interactions described in a particular lesson 

(ix, 217). 

Perception: In this thesis this term refers to a single meaning or idea that 

may be based only on intuition, feeling, or a brief experience (I, 

1). 

Phenomenography: A research method that is concerned with the collective aspects 

or manifests of phenomena those become apparent across a 

group of individuals and are described in pictures or words. 

This method is specifically useful when describing phenomena 

as others see them and describing the variation in ways of 

experiencing something within an educational context. (19). 

Real life data: In this thesis refers to those interactions that the teacher had 

firsthand knowledge of, either as a participant or as an observer, 

rather than interactions that they had not experienced 

themselves (17). 

Situation: A phenomenographic term that describes the wholeness of what 

is experienced is the situation. The situation occurs in a specific 

location, time and place. In this thesis, these situations occurred 

in a specified location, time and place, with a particular type of 

teacher teaching students of similar proficiency levels for 

Out-of-class 

interactions: 

Outside 

Experiences: 
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similar purposes, which has been described as a situated context 

by the researcher. The specific situations in the lessons reported 

by the teachers refer to the whole group of instances where a 

particular learning or teaching experience is described. These 

descriptions of specific teaching and learning situations didn't 

always happen in chronological order. As in most real life 

conversations, the teachers' descriptions of a lesson (or a series 

of tasks in one lesson) did not follow a linear process but 

occurred within teachers' individual narratives of the entire 

experience of the lesson. When describing a task that occurred 

in the lesson for example the EAP teachers often expressed 

multiple types of learning or teaching situations experienced 

(4). 

Teacher cognition: A term used to describe the general body of research into 

language teachers' thinking, beliefs, perceptions, conceptions, 

knowledge, transfer of knowledge, constructions, etc. (53). 

In this thesis is (collectively) the different ways that a group of 

teachers report their awareness of how they experience in-class 

and out-of class interactions in the teaching and learning of 

second language (20). 

Phenomenographic term that describes differences in how 

relevant aspects of a particular phenomenon are not always 

simultaneously present in an individual's awareness. In one 

situation, one aspect may be separated from other aspects of the 

phenomena and more evident in an individual's awareness 

whereas other aspects may not be discernable (156). 

Variation: A change in an aspect or the structure that surrounds the person 

experiencing a phenomenon (107). 

The object 

experienced: 

Variation in 

'Ways' of 

Experiencing: 
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