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ABSTRACT

In response to globalization as well as regionalization, the government of Vietnam has
officially adopted English-medium instruction (EMI) at selected universities since 2014. This
study examines an EMI degree program — which was among the pilot programs of EMI at that
time — in a Physics Department at a university in Vietnam. Using questionnaires, interviews
and classroom observation, it investigates teachers’ and students’ perceptions of the
program’s practicality, including how these perceptions are reflected in their teaching and
learning practices, as well as factors influencing their teaching and learning processes. The
preliminary results indicate that despite the fact that the current EMI program has been
operating for more than ten years, there is still room for improvement in its teaching and

learning processes.
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CHAPTER 1 INTRODUCTION

This chapter gives an overview of the MRes thesis. First, the background and rationale will be
presented, including reference to relevant EMI studies in many parts of the world. Then, the
research questions will be stated. Lastly, the structure of the thesis will be set out chapter by

chapter.

1.1 Background and rationale

It has been argued that the choice of language as the medium of instruction is among the most
crucial decisions for policy makers(Tollefson & Tsui, 2004). Together with the continuing
development as well as globalization of English as a foreign language over recent decades,
there has been a growing trend to use English as a medium of instruction (EMI) at universities
in countries where English is not the mother tongue(Coleman, 2006; Dearden, 2014; Graddol,
2006). From the latest survey of its kind, the number of EMI courses being taught at
universities in non-Anglophone countries worldwide is around 8000 (Mitchell, 2016), which
clearly illustrates this growing phenomenon in higher education (HE) the world over (Doiz,
Lasagabaster, & Sierra, 2013; Humphreys, 2017; Mahboob, 2016).

The benefits of using EMI in higher education are numerous. First, EMI serves as a driving
force for English to be globalized (Brumfit, 2004; Gardt & Hippauf, 2004; Mahboob, 2016;
Montgomery, 2004). These authors argue that EMI in higher education cannot be separated
from globalization in terms of global academic exchange, advancement of knowledge, career
advancement and mobility. Second, EMI has been considered as a strategy for higher
education institutions (HEISs) to internationalize(Kirkpatrick, 2011). This is reflected through
the continuous movement of students in many countries, especially those in East and
Southeast Asia, to pursue their higher education (HE) programs overseas with EMI. Another
benefit of the increase of EMI in HEis to attract high-fee paying international students and,
therefore, provide the EMI institutions with economic profit (Doiz, Lasagabaster, & Sierra,
2011; Kirkpatrick, 2011; Shohamy, 2013; Wéchter & Maiworm, 2008).

However, for most teachers and students whose mother tongue is not English, an EMI context
may cause significant challenges for them (Kim & Sohn, 2009). Indeed, various studies have
noted learners’ English proficiency and teachers’ teaching methods as two main challenges in
EMI programs (Dearden, 2014; Eisemon, 1992; Hamid, Nguyen, & Baldauf, 2013;
Humphreys, 2017; Le, 2012; Lee & Hong, 2015; Vu & Burns, 2014; Walkinshaw, Fenton-
Smith, & Humphreys, 2017). Therefore, an overall national policy for EMI should take these



challenges into consideration prior to the implementation of EMI in HE. This will help

teachers and students prepare for such a change and challenge(Byun et al., 2011).

In Vietnam, the introduction of EMI has received a great deal of attention and has gradually
blossomed in certain universities throughout the country. In 2004, the government of Vietnam
officially assigned leading HEIs to design and pilot advanced programs with English as the
medium of instruction (MOET, 2008). The belief behind supporting these programs was that
in order to improve ELT quality in universities, the most effective way is to turn universities
into a bilingual environment in which mother tongue is the means of general communication
and instructional medium of social science subjects and English is the instructional medium

of science and technology (Hoang, 2008).

Atthe university research site of the current study in Central Vietnam, EMI has been used in
various colleges and departments across the whole university. This implementation of EMI
has shown to be fruitful in some ways but challenging in many others. This reality motivates
the researcher, who is also a teacher at this university, to investigate the implementation of
EMI at the institution, an EFL environment. The goal is to discover teachers’ and students’
attitudes towards the use of EMI together with their perceptions of benefits and challenges in
order to seek ways to improve the programs. The Department of Physics was chosen as a case
study since it has been running an EMI program in parallel to a Vietnamese program for over

10 years.

1.2 Research questions
Given the above background and rationale, the present research aims to answer the following

research questions:

a. What are the teachers’ perceptions about the practicality of using English as a
medium of instruction at their college?

b. What are the students’ perceptions about the practicality of using English as a
medium of instruction at their college?

c. To what extent are these perceptions reflected in their practice of teaching through
EMI?

d. To what extent are these perceptions reflected in their practice of learning through
EMI?

e. What are the factors that influence EMI teaching in terms of strategies, challenges
and satisfying aspects?

f. What are the factors that influence EMI learning in terms of strategies, challenges

and satisfying aspects?



1.3 Structure of the thesis

This thesis is divided into five chapters. The current chapter has given a brief background and
rationale for the study as well as the thesis structure. Chapter2defines key concepts and
provides a review of the relevant EMI literature. Chapter 3 describes the methodology of the
study, followed by Chapter 4 which presents and discusses the results of the data analysis.
Chapter 5concludes the study, and gives consideration to its limitations and suggestions for

future research.



CHAPTER 2 LITERATURE REVIEW

2.1 Introduction

This chapter reviews the literature, identifies key issues, and discusses controversial
viewpoints of various researchers regarding EMI implementation worldwide. Following the
thematic organization of fundamental aspects in EMI teaching and learning, the background
and current practice of EMI in Vietnam will be presented on the basis of relevant existing
studies in each section. This overview of the current studies aims to prepare a theoretical
foundation as well as a realistic context for the processes of investigating and analyzing data

on Vietnamese EMI teaching-learning practices in this study.

2.2 Terms and definitions

Different researchers hold different views of how to define the term English-Medium
Instruction in the abundant number of EMI studies worldwide. Authors in the most recent
EMI studies (see, for example, Airey, 2016; British Council, 2013; Madhavan, 2016; Vu &
Burns, 2014; Walkinshaw, Fenton-Smith, & Humphreys, 2017) have been careful when
providing their definition of EMI. Although much has been known about EMI, its definition
remains ill-defined and full agreement has not been reached yet (Airey, 2016; Walkinshaw et
al., 2017). These scholars’ views echo what Vu and Burns’ (2014) comment that “defining
EMI from the language teaching literature is not a straightforward task™ (p. 3) since its
meaning keeps evolving (British Council, 2013). Nonetheless, in an attempt to define EMI,
Dearden (2014) characterized EMI as the adoption of the English language when teaching
academic subjects in countries or jurisdictions where the majority of the population does not
have English as their first language. This definition suggests a more comprehensive
understanding of EMI compared to the description of EMI which was articulated a decade
ago, when EMI could simply mean the lectures that use English instead of mother tongue
(Kang & Park, 2004). In the Vietnamese context, Le (2012) admits that the term EMI is
vague, and it can be interpreted with consideration given to different aspects. To be more
specific, EMI can refer to teaching all subjects in the curriculum in English including, in the
case of Vietnam, mathematics, physics, chemistry, biology, physical education, military
education, Communism, Marxism and Ho Chi Minh Thought (Le, 2012). Also, EMI may
mean only professional subjects are taught in English while others are taught in Vietnamese.
In another interpretation of the term, also from Le (2012), teachers give lectures in English
while students use Vietnamese to communicate with their classmates or lecturers and for their

assignments. Le’s interpretations contribute to the wealth of ways to define the mushrooming
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phenomenon of EMI teaching and also give us more insights into the extent of English being
used in the teaching-learning activities in Vietnam. My way of defining EMI programs in
Vietnam includes the premise that not all subjects in EMI programs are covered in English,
and the extent to which lecturers and students interact with each other in English is bounded
in their specific academic context within the classrooms. Subjects that are “politically
sensitive” (Nunan, 2003, p. 596), which relate to Communist ideology, as Le mentioned
above, have to be taught using textbooks written in Vietnamese and tested in Vietnamese, as
happens in China, the close neighbor of Vietnam (Nunan, 2003).

Studies from various parts of the world have made use of a variety of the meanings of the
term EMI, for example, ‘teaching through English’ or ‘English-taught programs’
(Hadisantosa, Johnstone, To, Sonthida, & Wonkey, 2010; Wé&chter & Maiworm, 2014). All
those terms need to be distinguished from Content and Language Integrated Learning (CLIL)
(Ljosland, 2010). In the European context, the term CLIL was adopted in 1996 as a generic
‘umbrella’ term when mentioning diverse methodologies which lead to dual-focused
education in which both topic and language of instruction are taken into consideration(Marsh,
2006).Dearden (2004) highlighted the conceptual separation between EMI and CLIL that EMI
has no specific contextual origin while CLIL is contextually situated. Another difference
regarding their curricular objectives is that CLIL stresses both content and language as
suggested in its title while EMI’s objective does not (necessarily) cover those at the same
time. Furthermore, unlike EMI, CLIL does not specify English as the language being used
(Dearden & Macaro, 2016) and it can apply to any language different from the learners’ first
language (Francomacaro, 2011).

2.3 Motivation for introducing EMI

The adoption of EMI in various parts of the world originates from distinctive historical,
political, economic and educational contexts. In Europe, the increasing approval of EMI
policy at tertiary level has been attributed to the effort of creating a ‘borderless and
democratic European Higher Education Area’, which is also a response to ‘the international
marketization of higher education’ (Coleman, 2006, p. 3). This is also the ultimate goal of the
Bologna Process, initiated in 1999, which was designed to harmonize HE across Europe in
order to provide mutual recognition of qualifications and enhance mobility among students
and graduates as well as enable European HEIs to attract more international students(Costa &
Coleman, 2013;Wéchter & Maiworm, 2014;Kirkpatrick, 2014). Through a large-scale study
on EMI programs in Europe, three explicit reasons for EMI implementation were concluded:
to attract international students, to make domestic students fit for the global market, and to

sharpen the institution’s profile (Wachter & Maiworm, 2008). The first reason seems to be of
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more concern, as it was stressed that by offering a variety of EMI programs, universities are
more likely to attract more international students and therefore provide the institutions with
economic profit (Doiz, Lasagabaster, & Sierra, 2011). Consequently, attracting international
students can be seen as a financial motivation for many cases of adopting EMI, especially in
Europe. However, the initial impetus for European universities to create more EMI courses
was for the students to participate in exchange programs for higher education (Ammon &
McConnell, 2002; Maiworm & Wachter, 2002; Marsh & Laitinen, 2005; OECD, 2005). This
‘student-centered’ impulse has subsequently frequently been ‘overtaken by a desire to share in

the lucrative European and global markets in university students’ (Coleman, 2006, p. 5).

In other parts of the world, particularly in Asian countries, the EMI context is markedly
different since Asia is a major source of international students travelling to western countries
for HE(Howe, 2009; Kirkpatrick, 2011). Consequently, institutions in those Asian countries
may expect two types of loss: one is hard currency and the other is brain drain (Kirkpatrick,
2011). In order to minimize this growing loss, many countries have taken the initiative in
setting up EMI education hubs, Malaysia is one such case. This country has achieved early
success in attracting fee-paying students and also providing an alternative for the domestic
students (Gill, 2004). For countries where EMI education has been established, their
motivation for the insistence on EMI, as in the contexts of Hong Kong and Singapore, is the

desire to rise in international ranking scales (Kirkpatrick, 2014a).

In Vietnam, increasing numbers of EMI programs have been offered to meet the excessive
demand for high-quality education (Le, 2011; Tran, Marginson, & Nguyen, 2014). With its
entry into the World Trade Organization in 2006, there has been growing demands on the
future workforce who are sufficiently qualified in academic knowledge and English language
proficiency to boost Vietnam’s fast-growing economy (Le, 2012; Pham, 2014). At the
institutional level, the development of EMI education can help attract students from other
countries and establish a good foundation for local students to pursue HE overseas (Dearden,
2014). Concerning the economic benefit, the operation of EMI programs in Vietnam can also
be regarded as a mechanism for generating higher fees (Nguyen, Hamid, & Moni, 2016). In
other words, EMI operation entails new sources of revenue for the program suppliers

(Wilkinson, 2013) and this remains one of the strongest motivations for EMI in Vietnam.

2.4 EMI development

2.4.1 EMI in Europe
The largest group of countries to have developed EMI programs can be found in Europe, with

some exceptions in the more southern European countries (Wéchter & Maiworm, 2014).
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Although the use of English medium in European HE grew rapidly in the 1990s following the
Bologna Process, early EMI programs were provided in Netherlands and Sweden since the
1950s (Coleman, 2006). A number of programs have been launched by the European
Commission to foster the internationalization among HEIs in Europe ever since. In 1987, the
Erasmus program was established to encourage student exchanges among European
universities (Dafouz, Camacho, & Urquia, 2014). Then, in 1999, the Bologna Process (Costa
& Coleman, 2013; Kirkpatrick, 2014b; Wachter & Maiworm, 2014), which aimed to
harmonize higher education across Europe, strengthen mobility among students and enable
European higher education institutions to attract more international students, has brought
about significant growth of English-medium teaching in European universities. According to
the latest survey of Maiworm and Wéchter (2014), there were 8,089 English-taught programs
(ETPs) in almost 1,600 higher educational institutions in 28 mainland European countries.
One can have a better sense of how remarkable this number of ETPs is when noticing that the
records of previous surveys over the similar population showed just 2,389 programs in 2007
and 725 in 2001 (Maiworm & Wachter, 2002; Wachter & Maiworm, 2008; Wéchter &
Maiworm, 2014). It is interesting to note that the leading countries with the highest offerings
of ETPs are the Netherlands (1,078 programs), Germany (1,030 programs) and Sweden (882
programs) (Wachter & Maiworm, 2014).

From the previous studies, EMI was found to be strongest in north European countries. In
many parts of Europe, EMI still raises a number of concerns such as threatening the national
identity but overall, one cannot deny its fast growth in this continent. Studies on EMI in
Europe are numerous in quantity and varied in their researched topics which contribute a

rather comprehensive understanding of the EMI development in the whole area.

2.4.2 EMI in Asia

A number of Asian countries, being influenced by the EMI trends first seen in Europe, agreed
at the 2012 Asia Pacific Economic Cooperation (APEC) summit to investigate ways of
facilitating staff and student mobility across the region. This initial decision has given further
impetus to the establishment of EMI courses in the region (Kirkpatrick, 2014a). It was also
significant to note that the ASEAN Charter, signed in 2009, has given a privileged status to
English since it was the exclusive official working language of the organization. However,
there have been some variations in the employment of EMI among Asian countries. For
example, South-Asian and South-East Asian countries (such as India, Singapore, Malaysia
and Hong Kong), which were formerly colonized by English-speaking countries, have had

longer experience in EMI teaching. On the other hand, in other Asian countries, namely



China, Japan, Korea, Vietnam, EMI has only recently gained popularity (Altbach, 2004; Byun
etal., 2011).

One typical example of EMI programs in Asian universities is the case of Korean HEIs. EMI
has found fertile ground at Korean universities in recent years and it is viewed as a primary
instrument for innovation in terms of internationalization and as a means for Korean
universities to reach higher ranks in the education market at the same time (Byun et al., 2011).
Since the mid-2000s, the number of EMI programs has risen considerably with 9,000 EMI
courses among 410,000 courses offered by Korean universities in 2006, accounting for
roughly 2.2% of the total(Byun et al., 2011, p. 432). The country is aiming for a higher
percentage of EMI programs in the coming years. Similarly, it is reported from most studies
on EMI in China that the number of EMI programs is increasing and universities are aiming
for more courses to be taught bilingually (Hu et al., 2014; Kirkpatrick, 2014a) although this

country is seen as a ‘new comer to higher education EMI” (Hu et al., 2014, p. 22).

In a more controversial scenario, Hong Kong has experienced systematic changes in the
medium of instruction. According to Morrison and Lui (2000), in the 1970s and early 1980s,
English possessed a higher status than Chinese as both the British administration and
legislature were solely conducted in English. It was also reported that in this period, 70% of
schools adopted the mother tongue (i. e. Cantonese) as the MOI (medium of instruction) while
30% used English (Education Commission Report No. 4, 1990). Since the return of Hong
Kong to China in 1997, the debate on MOI in institutions continues to be intensely
controversial (Morrison & Lui, 2000). As stated by the Department of Education in 1997, the
number of secondary schools using English as the MOI would drop by half, to fewer than 100
(just about 20% of the total). However, secondary schools in Hong Kong have been given
more flexibility in adopting EMI models based on the students’ needs as well as the
qualifications of their teaching staff since 2009 (Lo & Lo, 2014). Besides that, in tertiary
education, six out of eight government-funded universities are EMI institutions with almost
all subjects are taught in English (Dearden, 2015). Results from a meta-analysis study of 24
studies related to Hong Kong secondary schools show that EMI students have better
performance over their CMI (Chinese-medium instruction) peers regarding English
proficiency. As the study reveals, in core subjects such as science, geography and history,
those EMI students slightly lagged behind while in mathematics, no difference in academic
achievement was found between EMI and CMI students in those studies (Lo & Lo, 2014;
Tsou & Kao, 2017). At this stage, more attention has been given to everyday contexts at EMI
HEIs in Hong Kong where policies are interpreted and negotiated to add to our understanding

of the reasons why a number of EMI academic staff report the tension and struggle they find
8



in EMI implementation (Trent, 2017). From those latest studies, one can observe EMI
regaining its position over the years of changing and fine-tuning in its educational policy.

This case of Hong Kong is not the only example of EMI being in a ‘state of flux’ rather than
only expansion (Dearden, 2014, p. 4). Similarly, one can witness this changing situation when
observing the operation of EMI programs at Cambodia’s Institute of Foreign Languages over
the past 20 years. A recent study of Moore (2017) discloses that there have been more Khmer-
medium courses offered now than in the original degree program as a result of curriculum

revisions throughout those years.

It was revealed through previous studies that EMI has been taken up seriously in Asia.
However, as each country in this continent has a different history of language policy as well

as strategies in the educational system, the results in EMI teaching-learning varied greatly.

In Vietnam, the introduction of EMI has received a great deal of attention and has gradually
blossomed in certain universities throughout the country. The Government of Vietnam is
devoted to developing English language skills on a long-term strategic basis. In 2004, the
Prime Minister’s approval of the Ministry of Education and Training (MOET)’s Project titled
‘Teaching and Learning Foreign Languages in the National Education System, Period 2008-
2020’ strongly supported this commitment (Hadisantosa et al., 2010). Following this decision,
leading HEIs were assigned to design and pilot advanced programs in which EMI is employed
in such natural disciplines as mathematics, physics, chemistry, etc. (MOET, 2008). However,
it should be noted that the adoption of EMI in higher education in Vietnam can be dated back
to 1992 when the first EMI program was established (Nguyen, Walkinshaw, & Pham, 2017).
The key feature in the operation and development of EMI programs in Vietnam lies in the
varying forms of cooperation with overseas institutions, of which there are two main types.
The first type is foreign programs, which rely on cooperation agreements with overseas
universities with the intention of getting Vietnamese students exposed to the knowledge,
practices and other educational standards of the cooperating institutions from overseas. The
second type is called domestic programs where syllabus, content and assessments are also
drawn from overseas programs but are somehow modified to fit in the structure and the

objectives of the national framework of higher education (MOET, 2014; Nguyen et al., 2017).

2.5 Challenges in EMI adoption

2.5.1 EMI teachers’ need for development in English proficiency and EMI teaching
methodology
From an abundance of studies on EMI worldwide, one can detect that even though institutions

have adopted EMI with clear and good motives, there is a fair chance of these EMI programs
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facing various challenges throughout their operation. Since EMI is usually found in countries
where English is not used as the first language, the lack of ability to teach in additional
languages is among the central challenges that many developing countries are facing
(Eisemon, 1992). These include English language ability and EMI teaching methodology,
both of which have been discussed in a number of existing studies (for example, Dearden,
2014; Hamid, Nguyen, & Baldauf, 2013; Le, 2012; Probyn, 2001; Vu & Burns, 2014,
Walkinshaw et al., 2017). At a macro-level, not all EMI program operators consider that
delivering EMI lessons requires not only expertise in the content but also the ability to
effectively teach through the medium of English (Walkinshaw et al., 2017), and these two
aspects have been taken for granted in some EMI programs. This deficiency can be traced
back to the lack of comprehensive guidelines on how to teach through the English language
(Dearden, 2014). In addition, limited training, resources or funding are also influential factors
regarding the staff’s lack of EMI teaching ability (Dearden, 2014; Hamid et al., 2013; Vu &
Burns, 2014).

2.5.2 EMI students’ need for development in English proficiency

Students’ English ability is crucial in determining the outcome of EMI programs (Strykers &
Leaver, 1997; Swain & Johnson, 1997), but unfortunately, there has been scarcely any study
mentioning satisfaction with EMI students’ English proficiency, even in the case of EMI
programs taught in an English-speaking country to international students (Humphreys, 2017).
Furthermore, there is a lack of empirical research on the actual English proficiency of the
students; a vast number of studies on this feature draw only from the perceptions of teachers
and learners or self-reported surveys (Cafado, 2012). Specific figures for this deficiency can
be found in a study on EMI programs in Korea. It is noted that less than 30 percent of EMI
students reported understanding over 80 percent of EMI lessons (Cho & Hwang, 2013; Lee &
Hong, 2015). Also, Korean students’ deficiency in English ability is chosen as the principal
reason for their difficulties in EMI lessons (Cho & Hwang, 2013; Hwang, 2013). The
situation does not seem to improve in the context of Australian EMI education since relatively
few international students meet the language requirement for entering Australian universities
via standardized proficiency tests (Oliver, Vanderford, & Grote, 2012). In a report to the
Australian Department of Immigration and Citizenship, the conclusion was that a number of
international students must enter the programs with English levels lower than the published
guidelines. The excuse given was pathway programs’ lack of a required formal test before the
students can be admitted to the programs (Birrell, Hawthorne, & Richardson, 2006;
Humphreys, 2017).

10



Among the few studies on Vietnamese EMI programs to date, the authors shared the view that
Vietnamese students’ English proficiency is poor, and a number of them can hardly
communicate through English (Le, 2012; Nguyen et al., 2017; Vu & Burns, 2014). It was also
observed that many Vietnamese HEIs tend to require low English proficiency from students.
In one study, the students are required to score only 500 in the TOEIC test (lower than 4.5 in
the IELTS test, which indicates features of limited users of English and thus not adequate to
follow EMI programs) (Nguyen et al., 2017). From another study, the emerging issue is the
students’ diverse language abilities which ‘required more effort and resources from content

lecturers who had to spend time adapting teaching materials and activities” (Vu & Burns,

2014, p. 21).

2.5.3 EMI policies

The overview of EMI contexts may not be comprehensive unless the matter of policy is taken
into consideration since this is where all EMI decisions originate. In Cambodia, no official
policy on EMI courses has been issued. Thus, institutions are granted more freedom in their
EMI teaching-learning processes (Moore, 2017). By contrast, in a number of other countries
including Malaysia, Philippines, Malaysia and Vietnam, the implementation of EMI can be
seen as a top-down policy (Gill, 2006). In Malaysia, for example, where the introduction of
EMI was considered sudden and consequently, doubts have arrived regarding the success of
EMI implementation with the lack of clear instructions (Gill, 2006; Zaaba et al., 2011).

From the existing literature, it is implied that reforms mandated at macro-level are not likely
to become effective policy or practice for individual institutions (Ali, 2013; Hu et al., 2014).
In Vietnam, the top-down policy reform as well as the National Foreign Language Project
2020 requires great efforts from universities to adapt to the new rhythm of teaching and
learning. In a recent study on EMI in Vietnam, Vu and Burns (2014) investigate the
implementation of an EMI program, supported by a Western university, in a Vietnamese
public university. The researchers provide a critical discussion about the fact that the EMI
program is imported from overseas universities, and when it is adopted into the Vietnamese
classrooms, the lack of basic resources leads to unanticipated pressures on the lecturers to
modify their teaching content and practices. This is consistent with the discussion of another
study conducted in Vietnam. Le (2012) stresses that imported materials which are written for
English native speaking students with a certain level of language complexity will cause
difficulties for local students and the matter of whether or not one should simplify the

materials was still left unanswered.
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In this overview of related studies, EMI policy is located within the ‘challenges’ section
because of the above-mentioned difficulties it may entail. It is, therefore, suggested that the
success of an EMI policy is largely dependent on bottom up efforts with due regard paid to
various aspects such as access, personnel, resources, methods and materials, curriculum and
evaluation (Kaplan & Baldauf, 2005).

2.5.4 Concerns about social inequality

Besides challenges with academic aspects, the implementation of EMI has triggered
controversial opinions on inequality in different societies (Le, 2012), and this ongoing debate
has consequently placed considerable pressure on the growth of EMI. To illustrate this, one
study from Tanzania notes that EMI has considerable effects on the distribution of power and
resources. At the same time, this teaching approach restricts opportunities of most people who
fail to use English in their acquisition of professional knowledge. This portion of the
population will then remain either poor farmers or untrained workers (Neke, 2005). In India,
EMI is argued to benefit learners from wealthy families who have used English as their
second language and disadvantage those who come from a different background (Annamalai,
2004).

2.6 Gap in previous studies

Much of the existing literature on EMI focuses on the surface aspects of the phenomenon,
gathering data in terms of numbers of EMI courses, reasons for the implementation of EMI as
well as EMI policies behind each program. Meanwhile, adequate attention has not been paid
to what really happens in the classrooms or EMI teachers’ and students’ strategies while
participating in a specific program. Additionally, very little research has been conducted on
an individual EMI program to give us a more thorough and deep understanding. It is
undeniable that EMI teachers and students have countless stories to tell about their
experience, and how they tackle and reflect on those challenges will almost certainly lead us

to even more meaningful understandings for implications regarding EMI course development.

It is for the above reasons that this research was undertaken, and the site of this study, a
prestigious university located in the center of Vietnam, was chosen. Since EMI programs first
began in Vietnam, this university has been chosen among the top ten institutions throughout
the country to participate in the national EMI project. After running for two years, MOET’s
report on the Advanced Program (2008) recorded that the Advanced Physics Program of this
university, one of the two Advanced Programs in Central Vietnam at that time, was ranked in
third place nationally. This EMI physics program has been supported by an American

university in terms of lecturers, curriculum and teaching-learning materials. However, no
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studies have been conducted to find out how practical it is as a leading Advanced Program in
Central Vietnam. In light of previous studies (i.e. Maple & Norrington, 2006; Watanabe &
Okawa, 2008), practicality in this case means the extent to which the EMI program is
operating with effectiveness and satisfaction in the specified context. Also, this practicality
can change according to the objectives and expectations of the participants. Therefore,
studying on the practicality of an EMI program like this means looking closely into the
teachers’ and students’ beliefs, expectations, practices as well as satisfactory factors
throughout their teaching and learning. The current research, accordingly, aims to fill in some
of these gaps in the developing EMI environment at this prestigious public university in

Central Vietnam.

2.7 Context of the study

Vietnam belongs to the so-called Expanding Circle of English usage in the diagram proposed
by Kachru (1990). In this conception, the Inner Circle represents the historical spread of
English with demographic factors, including USA, UK, Canada, Australia and New Zealand.
The Outer Circle reflects the spread of English through political influence, including countries
where English is used as a second language, namely, Singapore, Malaysia, Philippines, etc.
The Expanding Circle represents the spread of language through economic and cultural
influence with countries where English is a foreign language, namely, Thailand, Vietnam,
Indonesia, Japan and so on (Denham, 1992; Kachru, 1990). In Vietnam, although there are 55
distinct ethnic groups throughout the country, 90% of the national population is of Kinh
ethnicity and Vietnamese has been chosen as the official language to be used in schools and
other educational institutions since 1945 (Goh & Bang, 2004; Vang, 2004; Wright, 2002),
especially when the Education Law (MOET, 2005) came into effect in 2005 (Le, 2012). The
Vietnamese education system includes 12 years of schooling and is divided into three stages:
elementary school (grades 1-5), junior high school (grades 6-9) and senior high school (grades
10-12). It is compulsory for all pupils in Grades 10-12 and those in selected junior high
schools in central cities to study a foreign language. It is also important to know that a pass in
the foreign language is compulsory for Grade 12 students to graduate from high school. The
main foreign language taught in Vietnamese schools has switched from French and Russian to
English following the policy of doi moi or economic renovation since 1986 (Denham, 1992;
Goh & Bang, 2004). At tertiary level, non-major students of English are supposed to have 200
hours of English in four years. Besides that, English majors are required to attend at least
1,200 hours of English before taking other courses like English and American literature,
British and American culture, as well as linguistics in their last two years at university (Ton &

Pham, 2010). According to various surveys conducted at different times in the country, 90

13



percent of university students expressed their preference to learn English as a foreign
language (Bautista & Gonzalez, 2008; Canh, 2007; Do, 1996). The ‘National Foreign
Language 2020 Project’ of the Vietnamese Ministry of Education and Training (MOET) in
September 2008 has led to a number of changes in English language education. These include
the earlier introduction of English to pupils, the increase in English language teaching time,
the changes of current English textbooks and especially, the offer of EMI programs along
with further training for English language teachers throughout the country (Dang, Nguyen, &
Le, 2013).The steps taken by MOET have reflected the government’s response to the growing
need for foreign language proficiency. The expansion in EMI programs has brought about
more hope for a future labor force with sufficient competence in professional knowledge and
foreign language proficiency, yet it has also created more challenges for the educational
system to deal adequately with higher demands from the learners as well as the society as a

whole.

2.8 Research questions

a. What are the teachers’ perceptions about the practicality of using English as a
medium of instruction at their college?

b. What are the students’ perceptions about the practicality of using English as a
medium of instruction at their college?

c. To what extent are these perceptions reflected in their practice of teaching
through EMI?

d. To what extent are these perceptions reflected in their practice of learning
through EMI?

e. What are the factors that influence EMI teaching in terms of strategies,
challenges and satisfying aspects?

f. What are the factors that influence EMI learning in terms of strategies,

challenges and satisfying aspects?

In order to address the above research questions, the research approach employed in this study

will be presented in the next chapter.
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CHAPTER 3 METHODOLOGY

3.1 Introduction

This chapter will introduce and explain the methodology employed in this study. First, the
research site will be specified with a focus on the EMI context of the institution as well as the
current physics program. Next, the research approach will be described with due
consideration given to the highlighted features of a case study in relation to the restrictions of
the current context. Then, detailed information about the student and lecturer participants will
be presented followed by a description of the data sources and data collection instruments.

The chapter will end with the procedures for data collection and data analysis.

3.2 Research site

The current case study was carried out at one of the biggest universities in central Vietnam.
The EMI program of advanced physics at this university has operated for more than 10 years
and is among the longest enduring EMI programs in the country. Students in this program
pursue a four-year bachelor’s degree in advanced physics, one of the four EMI programs
offered within this University. Each year, about 30 new students are enrolled after a
competitive procedure to get selected for this program. To help students prepare for the EMI
lessons, 450 periods (50 minutes each) of intensive English are offered in the first year as a
foundation course® for the program. In terms of lecturers, both Vietnamese teachers who have
studied overseas and foreign teachers from a university in the USA participate in this EMI
program, giving their students great exposure to the English language through EMI lessons
and offering a lot of challenges at the same time. Given the paucity of research on EMI
programs in Vietnam, with the latest study of Nguyen, Walkinshaw and Pham (2017),
exploring this site and its EMI staff and the students can bring about a more comprehensive
understanding of EMI in Vietnamese HEIs, and show how EMI programs are currently
operating in the country.

3.3 Research approach

The research questions in Section 2.8 were addressed through a case study, which is also the
framework of this study. At the same time, this is a qualitative inquiry that looks into
teachers’ and students’ perceptions and practices throughout their teaching-learning
processes. According to Patton (1985, p. 1), qualitative research “is an effort to understand
situations in their uniqueness as part of a particular context and the interactions there”. A

second characteristic of qualitative research is that the researcher is the primary instrument for

1The foundation course is taught by “English language teachers”, some of whom participated in this study.
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data collection and data analysis. Also, the product of a qualitative inquiry is richly
descriptive. In particular, words and pictures rather than numbers are used to convey what the
researcher has learned about a phenomenon (Merriam, 2002). This study takes those
characteristics as core principles for the data to be collected and analyzed, and from which

conclusions will be developed.

Case studies have often been referred to as a method (Yin, 2009). However, a number of other
researchers believe that case study can be better described as an approach (Bassey, 2007), a
strategy or a multidisciplinary research tradition (Casanave, 2015; Creswell, 2013; Simons,
2009; Wynsbherge & Khan, 2007). Case studies are normally characterized as part of a
qualitative research tradition (Casanave, 2015). According to Gall, Gall and Borg (2003), case
studies are “the in-depth study of instances of a phenomenon in its natural context and from
the perspective of the participants involved in the phenomenon” (p. 436) and also “the most
widely used approach to qualitative research in education” (p. 433). Studies of individuals and
their attributes, knowledge, development and performance have always been a very important
element of applied linguistics research (Gall et al., 2003) and case studies are a relevant
approach since they require the researcher’s interest in an in-depth investigation of the
particular within its real-life context rather than something more general. Case studies usually
require the use of multiple sources of evidence for the sake of reliability (Casanave, 2015;
Johnson, 1994). This study adopts Bassey’s (2007) view of case study as an approach with

sufficient features to depict a specific context of study.
Bassey (2007) suggests that an educational case study is an empirical enquiry which is:

e carried out with a clear boundary of time and space

o focused on the features of a certain educational activity or program, etc.

e located primarily in its natural context and has an ethical respect for individuals
e aimed to inform outsiders with the opinions and decisions of participants or

different stake-holders

Concerning the trustworthiness of a case study, some researchers (Casanave, 2015; Lincoln &
Guba, 1985, 2002; Maxwell, 2013) stress the duration of the project, or their long-term
involvement in the field as indicators of trust (i.e. longer projects or longer periods in the field
imply greater trust). Becker and Geer (1957) believe that continuous observations and
interviews, together with the persistent presence of the researcher in the studied setting, can
help rule out deceptive assumptions. However, in the present case study, the whole study
must be completed within nine months allowing only one month for data collection.

Therefore, the researcher only had relatively few chances to interact with the participants.
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This study looks closely at what really happens in an EMI physics classroom, together with
teachers’ and students’ reflections on their own teaching-learning processes, especially the
EMI teachers’ beliefs that underlie their teaching. Richardson (1996, p. 103) defines beliefs as
‘psychologically held understandings, premises, or propositions about the world that are felt
to be true’ while Borg (2001) refers to the term ‘teachers’ beliefs’ as critical propositions
which are held consciously or unconsciously by the teachers. Those propositions can be
accepted as true while accepting that other teachers may hold different beliefs regarding the
same issue. The issue of beliefs underpinning the decision-making processes (e.g. planning
and decision-making) has gained more and more attention since around the mid-1980s (Borg,
2015) and other studies (Eisenhart et al., 1988; Phipps & Borg, 2009; Richardson, 1996;
Thompson, 1992) have suggested that teachers’ beliefs about teaching and learning:

e may bear positive or negative influences from teachers’ own experiencesS as
learners;

e act as a filter through which new information and experience are interpreted by
the teachers;

e may outweigh the influence of teacher training in determining what teachers do
in the classroom;

¢ influence the way teachers react to educational change

It is, therefore, very important to have clearer insight into teachers’ beliefs underlying their
lessons before one can properly understand the current situation of this EMI physics program

in Vietnam.

3.4 Participants

In order to address the research questions set out in Chapter 2, four different groups of
participants were involved in the current study at the EMI physics program, namely local EMI
teachers, foreign EMI teachers, English language teachers and EMI students (who were a
cohort from one class). Table 3.1 summarizes the number and type of participants in the

current study.
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Table 3.1 — Planned and actual number of participants by subgroup

o Number of participants
Participants Planned Actual
Local EMI teachers 8 5
Foreign EMI teachers 5 2
English language teachers 2 2
EMI students 15-30 20

3.4.1 Teacher participants

As can be seen from Table 3.1, there are some differences in the number of the planned and
actual participants in the current study. The reason lies in the fact that the data collecting time
was rather close to the New Year’s holiday, when a lot of the teachers had finished their
classes and all of the foreign teachers had returned home for the vacation. However, the data
collecting schedule could not be any sooner or later due to the time constraints of the study
(only nine months for the whole project to be carried out). Among the nine teacher
participants, only two of them are female, and together with the age range from 32 to 62, their
years of EMI teaching experience also varied a great deal. As shown in Figure 3.1, 56 percent
of the teacher participants have more than ten years in EMI teaching, which suggests
considerable strengths in the lecturers’ amount of experience accumulated throughout the

years in this EMI program.

[v)
60% 56%
50%

40%
33%
30%

20%
11%

- -
0%
1-5 years 6-10 years over 10 years

Figure 3.1 — Teachers’ years of EMI teaching experience (N=9)

Among the nine teacher participants, seven of them are content teachers (5 local and 2
foreign) and two are English language teachers in the foundation course of English taught in
the first year of the EMI program. The local EMI teachers are based in the Department of

Physics or the Department of Mathematics and the English language teachers are from the
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Department of English for Specific Purposes at this local university. The two foreign teachers
come from a partner university in the USA. Two out of the five local EMI teacher participants
spent at least two years in an English-speaking country, two did their post-graduate EMI
courses in a non-English-speaking country (i.e. Japan and Hong Kong) and one has trained for
a few months for EMI teaching at the EMI program’s partner university in the USA.
Regarding the English language teachers, neither of them has been trained overseas and both
have been teaching in this EMI program for more than ten years.

3.4.2 Student participants

The student participants of this study include 20 second-year EMI students from the same
class. There were 4males and 16 females in the class, with the years of learning English as a
foreign language ranging from 6 to 12. This means the EMI students in this physics program
received different English language education. Some might start learning English from Grade
3 in primary school (at the age of eight), Grade 6 in secondary school (at the age of 11), or
Grade 10 in high school (at the age of 15). None of these students had any EMI learning

experience prior to entering this program.

3.5 Instruments

In this study, a combination of three different data collection instruments was used to provide
information on different aspects of the EMI physics program, as illustrated in Figure 3.2. The
differential use of questionnaires, interviews and class observations will be further explained
in the following sections, together with the reasons why there should be triangulation (Gliner,

1994) of data sources and methods in the current study.

Figure 3.2 — Research instruments used for different groups of participants
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3.5.1 Questionnaires

The current case study aims to investigate the teachers’ and learners’ perceptions and practice
of EMI teaching and learning. Questionnaires are commonly used in gathering this sort of
data (Dornyei, 2003). Questionnaires are highly efficient for gathering a wide range of data
through close-ended questions and those requiring the respondents to rank the options. In
other words, one can collect a huge volume of information in less than one hour by carrying
out a questionnaire survey to a group of participants (Doérnyei, 2003). Many of the items in
the questionnaire used in the current study have been validated in various other studies on
EMI (see, for example, Costa & Coleman, 2013; Mahboob, 2016; Tatzl, 2011a, etc.). Another
important reason for making use of questionnaires is that the participants can remain
anonymous, and respondents can therefore be more truthful when knowing that their
responses are treated anonymously (Patten, 2016). As the current study bases most of its
conclusions and implications on what has been stated by the participants, being able to collect

truthful data adds more reliability to the results of the project.

Different sets of questionnaires (with a translated Vietnamese version available when needed)
were given to local EMI teachers, teachers of English in the foundation course, foreign EMI
teachers and EMI students (see Appendix 3). Each questionnaire had its focus on different
aspects of the EMI program of Advanced Physics: the teachers’ and students’ perceptions of
the practicality and suitability of the EMI program; their teaching-learning practices; as well

as the challenges they faced when participating in the program.

3.5.2 Interviews

Besides the data gathering via questionnaires, this study also aimed to elicit teachers’ as well
as learners’ voices regarding their difficulties and teaching or learning strategies. These voices
should be shared in an interactive atmosphere so that the researcher could have opportunities
to ask for further information or clarification regarding certain details. Therefore, twelve
narrative interviews (Chase, 2003) were conducted with seven teachers (five local and two
foreign teachers) and five students (see Appendix4) using the mother tongue (Vietnamese) to
help the interviewees express their opinions in their clearest way. Those interviewees were the
ones who opted in at the end of the questionnaires which were delivered to them one week
before. Interviewing can be viewed simply as a process of directing a conversation with the
purpose to collect information (Angrosino, 2007). According to Mishler (1986), regular
methods of sociological interviewing have the tendency to restrain respondent’s stories. If we
are mindful of the fact that people communicate meaning through narration, in-depth
interviews should then become occasions in which we ask for narratives about some certain

life experience that is of strong and increasing interest to the interviewees (Chase, 2003). This
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study made use of both semi- and un-structured questions to elicit stories from teachers and
students. As suggested by Fowler (1993), the same questions were addressed to all
participants in the same order and manner to ensure the reliability of the procedure. Then, the
challenges they faced, their efforts and ways to overcome the difficulties were displayed
naturally through their stories as a consequence. Each interview lasted approximately ten
minutes and was conducted straight after the lessons with about four questions focusing on
additional information and further details on what happened in the observed classes or what

they claimed in the questionnaire.

3.5.3 Class observations

Three class observations were made of one student cohort to provide an overall and more
factual view of the teaching-learning situation of this EMI program. They were undertaken
after data from the questionnaires had been gathered. These observed classes were taught by
one local EMI teacher in three consecutive days in the week of data collection. The
importance of observation in social research has long been acknowledged. It is defined as a
‘non-judgmental description of classroom events that can be analyzed and given
interpretation’ (Gebhard & Oprandy, 1999, p. 35) or the act of perceiving the activities as well
as interrelationships of people in the field setting with the researcher’s five senses. With this
research instrument, researchers are given the chance to collect comprehensive information on
various aspects of a lesson, namely types of language, activities, interactions, instructions and,
most importantly, at close range (Mackey & Gass, 2015). Another advantage of conducting
classroom observations is that observational data represent a firsthand encounter with the
situation rather than a secondhand account gained through an interview (Angrosino, 2007,
Merriam, 2002). However, it is also stressed that observers should learn to focus since that
which we do not ‘see’ is almost always greater than things that we do (Angrosino, 2007), so it
is the job of the observers to attempt to take into account features of the lessons that go
beyond what the five senses can absorb. Furthermore, it is claimed that data collected from
classroom observations only represent snapshots over limited periods of time and researchers
also need to ensure that their presence is not disruptive and does not lead to the participants
acting or behaving in ways that may affect the ‘real’ or ‘natural’ view of the classroom
activities (Harbon & Shen, 2015). In order for the current study to minimize those
shortcomings of class observations, the researcher conducted three consecutive observations
of the same class in one week (three periods of 50 minutes each) to help both teachers and
students familiarize themselves with the researcher’s presence in the classroom. More
importantly, participants were clearly informed of the purpose of this study, so they had less

hesitancy towards being observed in their lessons.
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According to Harbon and Shen (2015), researchers can choose to include participant
observation or non-participant observation in their research design. In this study, non-
participant observations were carried out so that the researcher could totally concentrate on
what happened in the classroom. In other words, the researcher was present but did not
participate in the classroom activities. Therefore, more time was given to note taking and
controlling recording devices in the classroom (Harbon & Shen, 2015).

3.5.4 Rationale for triangulation

A triangulated approach (Gliner, 1994) including the use of questionnaires, interviews
and classroom observations was adopted to provide qualitative data for the research. In social
science research, the concept of triangulation refers to a process in which a researcher wants
to increase the study’s credibility by showing that its independent measures complement each
other (Hussein, 2015;Miles & Huberman, 1994). Alternatively, triangulation can mean
comparing many sources of evidence so that the accuracy of information or phenomena can
be determined and different perspectives can be generated to bring about a fuller and more
informative picture of what is going on (Bush, 2007; Torrance, 2012). This approach has been
described as a method of highest priority in determining internal validity (i.e. credibility) in
qualitative research (Gliner, 1994) and can reduce the risk of chance associations as well as
systematic biases, thus allowing a better assessment of the explanations or comments that one
develops (Bickman & Rog, 2008). Furthermore, it has been noted that triangulation has vital
strengths and encourages productive research with unique outcomes (Jick, 1979). There are
five types of triangulation (Denzin, 1978; Kimchi, Polivka, & Stevenson, 1991; Miles &
Huberman, 1994):

e Triangulation by data source (gathering data from different people, at different

times, or from different places);
e Triangulation by method (interviews, questionnaires, observations, etc.);
e Triangulation by researcher (having different observers, interviewers, or data
analysts, etc. in the same study);
e Triangulation by theory (using different theories to explain the results);

e Triangulation by data type (e.g., combining quantitative and qualitative data)

Although triangulation is possible and an effective way to take advantage of both qualitative
and guantitative methods (Hussein, 2015), researchers should make use of certain types of
triangulation based on the purpose of their study. In this project, triangulation by source and
method is adopted and the term multi-method triangulation (Kopinak, 1999), which means the
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data can be gathered through more than one instrument, can be employed when dealing with

data from such instruments as questionnaires, interviews and class observations.

3.5.5 Structure of questionnaires, interviews and class observations

3.5.5.1 Questionnaires

In this study, four sets of questionnaires were created for the four groups of participants (as
noted in Section 3.4) and this helped the researcher to gather an extensive range of
information from the teacher as well as student participants. Those four sets of questionnaires
were mostly similar in terms of structure and areas of focus; however, there were some
differences in the questions’ details to suit the targeted respondents. Each set of
questionnaires consists of four sections. The first one asked about the respondents’ general
background information such as age, gender, years of EMI teaching experience/years of
English learning up to the present time. The second part included statements requiring the
respondents to choose to which extent they agreed with the items in a six-point Likert scale
(1=strongly disagree, 2=disagree, 3=tend to disagree, 4=tend to agree, 5=agree, 6=strongly
agree). In this part of the questionnaires, an even number of options were offered (instead of
the more commonly-used five-point response alternatives) to avoid the case that certain
respondents might make a ‘fake’ choice by choosing the middle option (such as ‘neither agree

nor disagree’ or ‘not decided’) (Dornyei, 2003).

The third section of the questionnaire asked the participants to rank the options regarding
challenges in their EMI teaching-learning practices from the most difficult (number 1) to the
least difficult (number 10). The last part of each questionnaire made space for some yes/no or
multiple-choice questions, each followed by some space for the respondents’ further
explanations or comments. The content of the questionnaires was partly extracted or modified
from previous studies (for example, Alenezi, 2010; Francomacaro, 2011; Hellekjaer, 2010; Y.
Kirkgoz, 2005; Wong, 2010) to make the questionnaires more relevant to the Vietnamese
context of EMI teaching and learning. For instance, the third part of the current study’s
questionnaire was developed from one question in Francomacaro’s (2011) questionnaire for

EMI lecturers. The original question was:

Have you ever faced any problem in ...?

e Asking questions in class Yes/No
e Answering student questions Yes/No
¢ Involving students in discussion and critical thinking Yes/No
e Evaluating students Yes/No
e Finding and organizing materials for your course Yes/No

23



This question, when included in the current questionnaires, was adapted with a few more
items added. These include students’ low level of English, students’ low level of academic
knowledge, or differences in habits and cultures, since they were among the most predictable
difficulties in EMI context in Vietnamese HEIs. Also, the form of the question was changed
from Yes/No options to ranking (from the most to the least challenging, numbering 1 to 10)
because the researcher wanted to identify the most challenging factors that the
students/teacher were facing.

3.5.5.2 Interviews

In this study, a number of interviews were held in order to collect supportive information
regarding teachers’ and students’ views towards the EMI program. Those interviews had their
focus on the participants’ difficulties as well as their teaching/learning strategies. The issue of
participants’ difficulties was partly mentioned in the questionnaires; however, the interviews
supplied the researcher with more justifications and details regarding this crucial aspect of the
study. Besides that, another main part of the interviews directed the informants’ attention to
their own teaching/learning strategies. Each group of participants was interviewed using a
different list of questions and there were only four main questions in each interview, with
some adoption from previous studies (namely Groleau, Young, & Kirmayer, 2006;
Hellekjaer, 2010; Wong, 2010). However, as the interviews proceeded, further questions were
raised on an ad hoc basis by the interviewer to elicit more comprehensive answers from the

participants.

3.5.5.3 Class observations

A class observation protocol (See Appendix 5), which was partly developed from
Francomacaro’s (2011) study, was used in the observed lessons to help the researcher capture
what happened in the classroom. To assist this process, the protocol was divided into five
main parts. The first part included the basic facts of the class and the teachers such as time,
date, title of the lesson and some basic information about the teacher. The next part was about
certain features of the lesson (for example, how it was structured, whether there were a lot of
examples, how the teacher began/ended the lesson, etc.). Next there was a focus on the
teacher, with details on the language used, how s/he interacted with the learners, the extent to
which the mother tongue was used, etc. The next focus was on the students to see how they
reacted to the teachers’ questions, how they interacted with each other, or any difficulties they
might have. The last part of the protocol was about teaching facilities and visual aids used in

the lesson.
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3.6 Data collection procedure

Administer
questionnaire
survey

Get Dean's Get MQ ethics Recruit

approval approval participants

Transcribe Hold Do class

Analyze data

data interviews observations

Figure 3.3 — Summary of data collecting procedure

Figure 3.3 summarizes the steps in the data collection procedure chronologically. The initial
step in the data collecting process was to contact the ‘gate keeper’, which was the Dean of the
Department of Physics at the chosen university. The Dean was contacted via email and then
permission was granted for the researcher to conduct the case study in the EMI physics
program. Soon after that, the instruments for data collecting were designed, including detailed
items the questionnaires, interviews and class observations. Then, an ethics application was
submitted and approved by the Human Research Ethics Committee of Macquarie University
(see Appendix 1). The recruitment for participants was then conducted by the researcher at the
research site in Vietnam, using an advertisement for expressions of interest by potential
participants (see Appendix 6). Participants either contacted the researcher directly to indicate
their wish to participate or they could inform the Department’s secretary® of their willingness
and then the secretary would pass the message to the researcher. In this way, the
questionnaires were delivered and received through the Department’s meeting room, having
the secretary as an agent. At the end of the questionnaires, there was a request for the
participants to signal whether they were also willing to have class observations and be

interviewed.

At the time of recruitment, there were only two local teachers who were still teaching their
EMI lessons in two different classes. Unfortunately, one of those teachers was not willing to
have his classes observed. For this reason, the researcher could only make three class
observations instead of six as originally planned. As noted earlier, there were no foreign
teachers on the campus at the time of the year that the data were collected. Therefore, the
questionnaires and interview questions were sent via email to those who were happy to
participate. The researcher attempted to recruit more than five teachers who had taught in the

current EMI program, however, only two of them replied and agreed to participate.

1 At this University, each Department has its own meeting room, with one secretary working full time to process
the documents and assist the Dean when necessary.
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Regarding the interviews, most of them were conducted right after the class observations or
when the teachers (whose classes were not observed) had just finished their classes. At those
times, their impressions of the lesson was still rather fresh and they were would be more
motivated to share. Five students were interviewed at different times as were the teachers. The
interviews were audio-recorded to keep an accurate record of what was said since audio
recording remains the most valuable adjunct to the interviewing process and to the subsequent
recall and analysis of the data afterwards (Angrosino, 2007; Schensul, Schensul, &
LeCompte, 1999). As most of the interviews were conducted in Vietnamese (except two
interviews with the foreign teachers, both in written mode), the interview data had to be
translated into English after transcribing. Both steps were performed by the researcher and
then samples of the translated versions were certified as accurate by an authorized translation
company (see Appendix 8) to provide assurance that all of the researcher-translation was
accurate. Then, the interview data was analyzed manually to provide additional information
for the whole study, especially for the teachers and students to clarify their views as well as
practices in the EMI classroom.

3.7 Data analysis

According to Coffey and Atkinson (1996), it is crucial in qualitative research that data
analysis takes place simultaneously with data collection to allow researchers to make
adjustments along the process. Waiting until all data are collected, one can lose the
opportunity to gather more valid and reliable data (Merriam, 2002). Therefore, the collected
data of this study were analyzed as soon as they were gathered, especially those from the
questionnaires. Analyzing the information received from the survey gave the researcher more

ideas of what to focus on during the class observations as well as subsequent interviews.

As the sample of this study was relatively small, the data were coded and analyzed manually,
rather than through any computer software programs. Responses from the questionnaires were
analyzed using percentage and illustrated in charts and tables while answers from the

interviews were categorized into different themes.

3.8 Conclusion

This chapter has presented and discussed key features regarding the methodology of the
current study. Details on the research site, research approach, participants, data collecting
instruments as well as procedures in data collecting and analysis were explained in relation to
the particular context of the study. In the next chapter, the results of the collected data will be

presented.
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CHAPTER 4 RESULTS AND DISCUSSION

4.1 Introduction

This study aims to investigate teachers’ and students’ perceptions and practices of EMI
teaching and learning in a physics degree program for undergraduates at a Vietnamese
university. For this purpose, the data of this study were gathered from different groups of
stakeholders, namely local EMI teachers, foreign EMI teachers, English language teachers
and EMI students to enable the researcher to have access to different points of view of the
people directly involved in this EMI program. The data were collected via questionnaires,
one-on-one semi-structured interviews and classroom observations. A thematic analysis of
data collected from these four groups of participants will be presented in this chapter in six
sections according to the study’s six research questions, each followed by some discussion in
light of existing literature. Implications for EMI teaching and learning will consequently be

put forward at the end of this chapter.

In Section 4.2, the teachers’ perceptions of the practicality of using English as a medium of
instruction at their college will be discussed, with special attention given to the EMI teachers’
and students’ English proficiency when participating in this EMI program. Section 4.3 will
look at the EMI students’ perceptions of the practicality of using English in their program.
Sections 4.4 and 4.5 will give more descriptions of the EMI teaching and learning practices of
current EMI teachers and students in the program. Finally, sections 4.6 and 4.7 will consider

influential factors impacting current EMI teaching and learning.

4.2 Teachers’ perceptions of the practicality of using EMI at their college

This section of the study presents and discusses the data collected from three groups of
teachers in the EMI program, namely local EMI teachers (Group 1), foreign EMI teachers
(Group 2) and English language teachers® (Group 3). Different questionnaires (see
Appendixes 3, 4, 5 and 6) were specifically designed for each teacher group with a different

focus and specific question items.

4.2.1 Teachers’ profiles

Table 4.1 provides an overview of the teacher participants in this study, gained from their
questionnaire responses. In the first part of each questionnaire, a few questions relating to the
teachers’ personal details were asked. Concerning the teachers’ age, answers from the three

teacher groups showed that all of the teachers were above 32 years of age, and two out of five

Teachers in Group 3 are in charge of the foundation course of English, which is taught in the first year of this
EMI physics program together with other content subjects.
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teachers in Group 1 were in their early 60s. Also, these nine teachers had at least five years of
teaching experience in this EMI program. Of special note, five out of nine teachers have been
teaching at this program since its beginning, i.e. for 11 years. It is also important to note that
about 80% of those teachers have spent a few years (from two to four years) overseas for
higher education and their English proficiency is one of the requirements to be a lecturer in

this EMI program besides having the necessary expertise in their academic major.

Table 4.1 — Participating teachers’ background information

Group 1 Group 2 Group 3
(local EMI teachers) (foreign EMI teachers) (English language
teachers)
Number of teachers 5 2 2
Age range 32-62 49 - 55 47 - 50
Years of teaching 5-11 8-10 11
experience at  the
current EMI program
Home institution A university in central | A university in the USA A university in central
Vietnam — department Vietnam — department
of Physics of English for Specific
Purposes
First language Vietnamese English Vietnamese

From the information gathered about the teacher participants in terms of teaching experience
and English proficiency, it can be assumed that the teachers of this EMI degree program have
been very carefully selected and many of them have accumulated considerable teaching

experience throughout the years.

4.2.2 Teachers’ perceptions of the EMI physics program

4.2.2.1 Students’ English proficiency

In the second part of the questionnaire, the teachers were asked to express their opinions on
the practicality of the current EMI program. As presented in Figure 4.1, all of the teachers in
Group 2 and 3 were relatively cautious regarding the suitability of students’ level of English
for the EMI program. However, most teachers (80%) in Group 1 (local EMI teachers) found

their students’ level of English suitable for the EMI program.
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Figure 4.1 — Teachers’ view of the suitability of the students’ level of English competence for
the current EMI program (N1=5, N2=2, N3=2)

The difference in opinions across the three groups is understandable because compared to
teachers of the English language and EMI teachers from overseas, local EMI teachers might
be more familiar with and therefore tolerant of the low English level of a few students in their
classes. From the teachers’ responses in the first part of the questionnaire dealing with their
personal educational background, approximately 80% of the local EMI teachers spent at least
two years in an English-speaking country for their post-graduate programs, which means
these teachers themselves also had to work out how to learn their knowledge through English
at that time. Therefore, when acting as a teacher in this EMI program, they may tend to
encourage and appreciate their students’ efforts rather than expect too much progress from the
students. On the other hand, teachers in Groups 2 and 3 have higher expectations for their

students’ level of English.

4.2.2.2 EMI teachers’ English proficiency

Group 1 Group 2
B Strongly
Agree | Strongly
H Agree Agree

Figure 4.2 — Teachers’ opinions on whether they feel comfortable using English as the
medium of instruction in the current EMI program
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As shown in Figure 4.2, four out of five (80%) local EMI teachers in Group 1 responded that
they were quite comfortable to use English as a medium of instruction while only one of the
five chose “strongly agree”. It is not surprising that all of the foreign EMI teachers in Group 2
felt very comfortable to teach in English, given it is their native language. In another study on
EMI programs in Vietnam, VVu and Burns (2014) state that a majority of senior lecturers were
originally trained in languages other than English (i.e. Russian, French, Vietnamese) whereas
young lecturers with better proficiency in English have not reached a relatively high level of
the discipline expertise . This is also the case for the current study, therefore, the number of
lecturers who were able to teach in this EMI program comprises just one small part of the
physics department at this college. In the current EMI program’s situation, EMI teachers who
have not studied in English-speaking countries (which comprises roughly 20% of the local
EMI teachers in this program) took turns to visit the partner university of this EMI program
for a few months to be exposed to a real EMI teaching-learning environment before teaching
in this current EMI program. This is one of the positive moves to compensate for the
inadequacy of English proficiency as well as EMI teaching methods for a number of

Vietnamese teachers in this EMI program.

In sum, regarding the teachers’ perceptions about the practicality of using English as a
medium of instruction in the present program (Research Question 1), positive views were
expressed on the basis of the teachers’ tolerance towards the EMI students’ level of English

competence, which is also the most highlighted issue.

4.3 Students’ perceptions of the practicality of using EMI at their college

The following section presents and discusses data collected from EMI learners’ responses to
the questions regarding the perceived significance of this EMI program, how they feel when
having English as the medium of instruction, the extent to which they can follow the EMI
lessons, and how they feel about the foundation course of English at the preparation stage of

the EMI program.

4.3.1 Students’ perception of the significance of following the EMI physics program
In the first part of the interviews, the students were asked about why they thought the EMI
program was significant to them. In responding, all of the participants expressed absolute

confidence in the advantages they can gain when graduating from this program:

Well, the thing | like best when learning in this program is that | can have more

chance to get a good job after graduation because the companies throughout our
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country are usually in favor of job applicants with good English proficiency.
(Student 1 - S1)

It is hard to follow, but I believe that the Bachelor degree of Advanced Physics
Major will give me higher chance to be employed in good companies. (S2)

From the previous students of this program who have graduated, | have more

confidence in the future career path. (S4)

In the Vietnamese job market, university graduates with certified proficiency in English are
more sought after by employers.As noted in Le’s (2007) study, they have an “unquestionable
asset” (p. 172) when seeking a well-paid job, especially in foreign companies (Vu & Burns,
2014).

Another aspect that made the EMI program so appealing to most of its learners is a more

feasible vision for their higher education study in overseas institutions:

When learning in this program with our curriculum and many teachers from
overseas, we have a good foundation and will find it easier to study abroad after

graduation. (S2)

| can be exposed to the learning and teaching styles of a developed country (the
USA), therefore, | have more confidence and | am better prepared for overseas study
in the future, if possible. (S3)

We have a chance to learn in a more dynamic environment. We also adopt the
curriculum and textbooks from a prestigious overseas university so | think we will

have more confidence if we choose to study further in overseas countries. (S5)

For students who wish to pursue higher education, few if any other programs in Vietnam can
better equip them with overseas-standard teaching and learning experiences than an EMI

program like the present one.

4.3.2 Students’ perceptions of using English as a medium of instruction
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Figure 4.3 — Students’ opinion of having English as the medium of instruction (N=20)

Figure 4.3 summarizes students’ responses to the question of how comfortable they feel when
having English as their medium of instruction. It is clear from the figure that students’
opinions vary a great deal, which may suggest that they have different proficiency levels in
English. According to the data, only 15 percent of the students reported that they found it very
comfortable while 25 percent of them gave a negative response to this question: 5% chose
‘uncomfortable’ and 20% chose °‘slightly uncomfortable’. From these results, it seems
obvious, if problematic, that the current EMI students have different levels of English, and

consequently they may have different levels of understanding their daily lessons.

The issue of language proficiency among EMI learners can be identified in many other EMI
programs worldwide (i.e. Hellekjaer, 2010; R&isanen, 2008; Shaw et al., 2008). The students
of the current EMI physics program are not exposed to the English language in their everyday
life, therefore, how well these EMI students perform in their lessons mostly depends on their
own efforts to acquire the language, and also on how they are facilitated through the English

foundation course in their first semesters.

4.3.3 Students’ perceptions of the foundation course of English in the current EMI
program

At the beginning of each EMI program, first-year students must complete 30 credits (450

periods of 50 minutes each) of general English (the four English macro skills, vocabulary and

grammar, English for physics) along with other subjects in their major. Table 4.2 summarizes

the students’ responses to the question about the significance of this foundation course of

English in their curriculum.
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Table 4.2 — Students’ opinion on the significance of the foundation course in the current EMI

program (N=20)

Number of

students %
6 = very significant 1 5
5 = significant 5 25
4 = slightly significant 7 35
3 = slightly insignificant 5 25
2 = insignificant 2 10
Total 20 100

It can be seen from the table that only a limited number of students in the survey (six out of
20) were satisfied with what they were offered in the foundation course of English while a
larger number of them (70%) still harbored doubts about the significance of this English
course. From this response, it is clear that the foundation course has not met the majority of

students’ expectations.

In response to an interview question relating to their opinion about the English foundation

course, EMI students shared the following views:

The lessons in those English courses were mainly about general English and the four
skills. But when we start the EMI lessons, | think what I learned from the foundation

course is barely adequate for the demand of the EMI program. (S2)

[Question: Did you have lessons about English skills or group discussions during the
foundation course of English you attended in the first semesters of the program?]

Well, we had quite a lot of them actually, but they were mostly in General English
and did not really focus on necessary tasks we have to fulfill in my EMI lessons such
as assignment writing, joining a debate, giving presentations, raising voice in EMI

classes and so on. (S4)

The conventional foundation course of the current EMI program normally lacks focusing on
specific English areas that are especially required in EMI programs where students are
exposed to foreign teaching methods like in this one, namely English for discussions,
presentations, assignments, classroom participation, etc. In the literature to date, a number of
EMI programs (Jackson, 2005; Kirkgoz, 2009; Mahboob, 2016) can be found to equip their
first and even second and fourth year students with English language support in both general

English or English for Specific Purposes (i.e. Business English, English for Physics, etc.).
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However, little attention has been paid to the exact content of those foundation courses of
English to figure out how much each skill is practiced, or how much the students are exposed
to the above-mentioned areas in the English language. Therefore, needs analysis in such a
scenario (Gollin-Kies, Hall, & Moore, 2015) should be of great significance to determine the

amount and type of language to be included in the foundation courses.

It can be clearly seen that the answer to the students’ perceptions about the practicality of
using English as a medium of instruction in the present program (Research Question 2) is a
mixed view. While the vast majority of the student participants expressed strong extrinsic
motivations to follow this EMI physics program, a very modest number of them (15%)
showed absolute confidence in their English ability. Therefore, the teachers’ worries and fears
mentioned in Section 4.2 regarding the students’ English levels are realized when more than
50 percent of the student participants reported to lack confidence in their use of English
throughout the program. Therefore, it can be inferred that the students’ view towards the
practicality of this program was not totally based on their daily experiences and practices of
EMI teaching-learning but also on their anticipated post-graduation path. Their EMI learning
process might be challenging for the time being, but, thanks to the teachers’ facilitation
throughout the EMI lessons, they seem positive knowing that they can make progress in this
program. In tackling this language challenge, the foundation course of English should be
more effective in equipping EMI students with adequate English language requirements,

preferably following the undertaking of a rigorous needs analysis.

4.4 The EMI teaching practice of current EMI teachers in the physics program
This section will present and discuss the findings of the data gathered from both teacher and
learner participants through classroom observations and interviews. Three observations were
carried out, each lasting for the lesson duration of 50 minutes, with the same lecturer and
students. Three aspects of the lessons were observed: (1) teacher’s use of the English
language, (2) teacher-student interaction and (3) teacher’s use of the mother tongue
(Vietnamese). Additionally, data from interviews which were conducted after the observed
lessons provided further clarification for what actually took place throughout the lessons.

4.4.1 Teacher’s use of the English language
In all the observed lessons the vocabulary and structures used were reasonably simple. Some

examples of the typical language used in the observed physics lessons are as follows:

And now, we come back to the old, the original formula of [...] (from Lesson I —

L1)
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In this case, we can write that [...] is derived by [...], therefore, we have the
following remarks: We know that if [...] then we can substitute this into [...]. Of

course we can expand this fraction and then we apply [...] as part of [...]. (L1)

So, this is the formula you should remember because in certain cases we can

apply this to solve important problems. (L2)

It seems that this inference is more appropriate than the previous one [...] (L2)

Of course the process here is correct, but this is more complicated than using the
other formula so it is still not good [...]. Therefore, be careful when you choose

which formula to use. (L2)

If this fraction can be written as [...] plus the assumption that [...], then [...] is
equal to [...] (L3)

From the interviews, the following is what local and foreign EMI teachers shared about their

use of English:

| try to speak English with moderate speed and clear pronunciation so that they can

learn the correct things from the beginning. (LET1)

| always make sure that my speed is not too fast and my pronunciation, especially the
key terms, is exact and clear enough. | have to check in the dictionary sometimes.
Another thing I usually keep in mind is to deliver the lesson with simple language so
that their understanding of the knowledge is not affected by the English language.

(LET3 — whose classes were observed)

In my classes, | always write down key information on the board so that the students
don’t get it wrong. Further explanation or more examples can be given if the

students are still confused about the problem. (LET3)

In Probyn’s (2009) study focusing on the EMI classrooms of different subjects, all of the EMI
teacher participants shared that they modify their English to accommodate the understanding
of their students. In other words, they use simpler vocabulary, slower speaking speed, use

more repetition and allow longer wait times for the students’ answers.
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4.4.2 Teacher-student interaction

In the observed classes, the teacher was fairly cautious about soliciting answers. On average,
there were about three questions asked by the teacher in each lesson, and most of them were
in the form of yes/no or true/false questions so that the students could answer without much
hesitation and without risking confusion in a long answer. Below are a few examples of the

teacher’s questions raised in the observed classes:

After explaining one new concept, the teacher asked: “Do you understand? Or do

you have any questions about this?”

After a few students came to the board to write down their answers for the problem
raised, the teacher pointed at some sections on the board and asked the whole class:

“Is this correct or not?” or “Do you agree with this answer?”

It is noteworthy that in each of the observed classes, the students were never asked to have
any discussion with their classmates. In the interviews with local EMI teachers, this is what

they said on this subject:

| think 1 want to involve the students more into my lessons. [...], what I mean here is
that many students never get themselves involved in discussions or raise their voices
to interact in my classes. The reasons may come from themselves or myself: they may
be too passive and shy, or my lessons are not exciting enough to get them involved,
(LETY)

As we have teachers from both local and overseas universities, activities are always
changing in the lessons, from traditional to more communicative. At the beginning,
the students were not willing to participate into class activities but gradually, with

the encouragement of teachers, they are finding their ways to join. (LET1)

| always keep a friendly atmosphere in my class and encourage them to say what
they think for my questions. If they give the wrong answer, | still acknowledge their

effort and give more explanation. (LET2)

| often make questions to them so that they have chances to speak English in class.
Then, when they are more used to speaking in class, | make them discuss or have

debates to develop their critical thinking as well as spoken English. (LET1)

From the above comments, both the teachers and the students were conscious of the
irresistible shift in the teaching-learning method, from the traditional teacher-centered to the

communicative approach. Therefore, the teacher acted as an agent to give the students
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encouragement even though the teacher might still be confused about how best to manage

those interactive activities.

From the opinion of LET1 regarding the reasons why a number of students were rarely
engaged in discussions, doubts may arise over both the teacher’s and the students’ readiness
for in-class discussions. Therefore, the issue of equipping EMI teachers with adequate
teaching methods, including how to handle in-class activities, appears to be of increasing

importance.

4.4.3 Teachers’ use of the mother tongue (Vietnamese)

From what was observed in the classes, the teacher hardly ever used the mother tongue at any
stage of the lessons. Only in the third observed class, when the teacher was explaining the
functions of a new formula, was the students’ confusion noticed and then the teacher
explained the issues again. However, it did not help much and the students still struggled.

Then, the teacher had no other way but explained that particular content in Vietnamese.
In the interviews with the local content teachers, they shared the following thoughts:

At the beginning of some classes, when the students keep being confused about the
math problem or some complex definitions, | may need the help of our mother tongue
so that they can understand to the fullest. However, as | continue, | can make my way
through those definitions by using selective language and drawing figures on the
board or giving more examples. Gradually, I get rid of using mother tongue in my
classes. (LET2)

Occasionally, for the first- or second-year students, | switch to mother tongue when

they are still confused about the key terms. (LET3)

From what these teachers stated, they appear keenly aware that the mother tongue should be
avoided, especially when the students have entered the later years of their EMI program. As
the students were visibly relieved after hearing the explanation in Vietnamese, questions may
arise on whether code-switching should be considered as one possible solution for facilitating

students’ understanding of the lessons in the current EMI program.

Occasional use of the mother tongue in EMI teaching, or code-switching, has been discussed
in existing studies with different views. Some teachers refer to code-switching as an act of
deficiency (Wei, 2000) while a number of others (Ferguson, 2009; Probyn, 2009; Wei
&Martin, 2009) mention it as a teaching strategy to be employed to invite students’
participation, scaffold their responses, emphasize points, or just for classroom management

purposes (Probyn, 2009).
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In sum, answers to the question regarding the extent to which the teachers’ perceptions (as
mentioned in Section 4.2) are reflected in their practice of EMI teaching (Research Question
3) are rather predictable in comparison with other studies on EMI programs in Vietnam (see,
for example, Nguyen et al., 2016, 2017; Vu & Burns, 2014). In the observed classes, what the
teacher did was in accordance with what was reported in the survey and the interview data, To
be more specific, he based his class activities on the students’ ability, putting no stress on
discussion tasks, and acting as a provider of knowledge most of the time with a suitable pace
of lesson delivery and occasional questions to check students’ understanding. If all of the EMI
lessons in this program were conducted in this way, the teacher-student and student-student
communication strategies should be reevaluated and revised because (1) the teacher needs a
closer understanding of the students’ knowledge acquisition process, (i.e. not as reported by
one teacher: “I can’t always tell if they are having difficulties or not. The reason is they
usually keep silent and just follow what I say.”); and (2) the students should play a more
active role in their own learning process, and not just receiving and accepting knowledge

from the teacher without any critical consideration.

In terms of the English language used by the teachers, the extent to which speaking speed
should be adjusted and English vocabulary as well as structures should be simplified needs to
be carefully controlled. The reason for this is mentioned in Hiep’s (2007) article where the
author wonders if Vietnamese learners can really be engaged in genuine communicative
environments when they only receive simplified English language in the classrooms. Also, in
open-ended questions from the survey, some students noted that they preferred learning with
foreign teachers because “they [foreign teachers] have more creative and interactive
activities” (S16); and “they have better ways for us to interact with the teacher and with each
other in the class” (S12). Thus, there might be some visible gaps between the teaching
methodology of the local teachers and those from overseas that might consequently create
different effects on the learners. Once again, consideration should be given regarding how to
bridge this gap so that the students can be exposed to useful communicative activities as much

as possible.

4.5 The EMI learning practice of current EMI learners in the physics program

This section presents and discusses qualitative data obtained from class observations and
interviews with EMI students/teachers in the current physics program. Three themes were
investigated: (1) students’ use of the English language, (2) student-teacher interaction and (3)

students’ use of the mother tongue.
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4.5.1 Students’ use of the English language

Through the class observations, it was revealed that students of the current EMI program were
relatively reserved and reticent to speak English in class. These are some teacher comments

from the interviews:

| can tell that most of them are facing difficulties in their English speaking skill,
because whenever | ask for their ideas, many of them either look down to their
notebooks or refuse to speak when I call them. Sometimes, I can’t tell if they can’t

speak English or they are too shy to speak, as they just keep silent. (LET2)
| tried to have opportunities to have conversation, but it was ineffective. (FT1)

To be honest, I can’t always tell if they are having difficulties or not. The reason is
they usually keep silent and just follow what | say. When they cannot follow, I notice
that they often talk to each other softly or exchange looks or remain silent when | ask

questions like “Can you follow me?” or “Do you understand? "(LET3)

It seems not surprising that the EMI teachers of this program usually find it difficult to get
their students to speak in class. As we have seen earlier, when it came to asking questions, the
first thing to notice was the students’ attitude: feeling shy to speak and reluctant to express
their opinions. The following comments are what the EMI learners expressed through their

interviews:

Oh, I can understand what they say, but as I haven’t used English to speak in classes
so far, I get so nervous when being asked and I can’t find proper ways to answer

their questions. (S1)

[Question: Can you tell me about something you would like to do better while
studying in this EMI course?]

| want to have better comprehension in my lessons, and more interaction with the
teachers. In order to do so, | will need to make progress in my listening and speaking
skills. (S2)

[Follow-up question: Do you mean that the teachers don’t give you enough chance to
have interactions in class, or that you don’t know how to interact with your
teachers?]

Oh, they often ask us questions, but our problem is that we don’t know how to

respond properly and also we are too shy to raise our voices in class. As a result,

39



most students remain silent after the teachers’ questions and just a few of us who

have confidence in spoken English can answer them. (S2)

I and my classmates can easily lose our track in group discussions because we didn’t
usually have discussions in high schools. And, to be honest, we aren’t really

interested in group discussions. (S3)

Since the foundation course of English was quite general, when it comes to specific
situations like this, we have to solve it ourselves, or ask the teachers (if they are
willing to talk). (S4)

As noted above, these students had very little exposure to classroom situations with speaking
tasks in English when they were at high school, and their local EMI teachers were also aware
of this fact. That might be the reason why these teachers tend to limit the activities that
require too much talking from the students (i.e., questions with “Why”, “How” or those
requiring a lot of explanation). In previous studies on EMI, similar findings can be identified
in a study of Hong Kong EMI classrooms. The authors mention that EMI teachers have more
tendency to ask “cognitively undemanding, closed questions” that usually elicit short and

simple answers from their EMI students (Ng, Tsui, & Marton, 2001, p. 298).

The ways these EMI students react when being asked in the classroom might be taken as
typical of the students in Vietnam in particular and East Asia more broadly, where Holliday
(2013) identifies some traits to be “in contrast with Western students such as dependent,
collectivist, passive, undemocratic, [...], uncritical and so forth” (p. 20). Therefore, the issue
of getting students willingly involved in speaking activities is not only English proficiency-

related but also attitude-led.

4.5.2 Student-teacher interaction

It was revealed during the class observations that the teacher-student interaction was quite
limited in the classroom’s activities. Just a few ‘active’ students who sat at the front tables
were actually involved in the ‘question-answer’ activities. However, it is worth noting that a
few attempts were made by the EMI teacher to have conversations with the students during
the breaks. The teacher, being aware of the students’ confusion at times during the lessons,
occasionally approached the students in a more casual way to join their informal
conversations during the breaks. The teacher might then mention some details in the previous
lesson in case the students were still concerned about those issues. The EMI students provided

the following views:

40



[...], and we [the EMI teachers and students] also talk about daily activities in our
breaks. That helps us get closer to the teachers, and feel more comfortable when

speaking to them. (S1)

If I can’t follow the teacher, I can ask my friends or the teacher for more explanation

(if they have time) in the breaks. (S2)

In the Vietnamese tradition, breaks between the lessons can be really significant for the
student-teacher relationship. If the teachers are friendly enough, both the students and the
teachers themselves can benefit from the conversations because the students can easily share

their concerns during the lessons if they feel less distanced from their teachers.

4.5.3 Students’ use of the mother tongue

During the class observations, while the EMI teacher rarely made use of the mother tongue,
the EMI students seemed to code-switch more regularly in various stages of the lessons.
It was noticed that whenever the students needed to exchange ideas with their classmates
during the lectures, they tended to use Vietnamese rather than English, as shown in the
following interview responses:
It even gets harder when the discussions are supposed to be in English. After
struggling, we sometimes switch to our mother tongue. I know it’s not good but that

helps us at least understand each other in discussions. (S3)

I think only one third of my class can discuss in English. The rest usually either
remain silent or discuss in Vietnamese instead. Sometimes | feel weird to talk to my
friends in English in the class because we are quite new to the EMI teaching and
learning methods. (S4)

In the breaks, when the students had casual talks among themselves and even with their local

EMI teacher, the mother tongue was mostly used, as one student stated:

To be honest, we mostly use our mother tongue when asking the teachers about some
details of the lesson in the breaks. We find it really hard to express our thoughts in

English. We use more English during the lessons. (S1)

The evidence suggests that when the students had dialogues with each other and with their
teachers outside the class hours (i.e., in the breaks, after classes, etc.), they preferred the
mother tongue to English because that would make them more comfortable to share their

thoughts, or even ask for more explanations from the teachers.
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All in all, this section has revealed more significant insights into the practice of EMI learning
in this program (Research Question 4). The learners’ strong motivations to follow this EMI
program did not seem to be translated into proper learning practices. It has been identified that
EMI learners have been struggling with their English language, especially during in-class
communication. Only when the reasons behind their reserved attitude in speaking activities
(see Section 4.5.1) are identified can there be suitable measures to support them. Therefore, if
communicative EMI classrooms are to be possible, it is of equal importance to change the
learners’ and teachers’ attitude towards communicative classrooms as well as equip them with
adequate interactive skills to cope with those activities. Also, the students’ preference in using
their mother tongue in classroom interactions is recognized and therefore requires more
strategic guidance on how best to use it to facilitate the students’ understanding in this EMI
program. The claim that English-only policy fails to guarantee sufficient understanding of
lessons for the majority of students (70%) (Hoang, Jang, & Yang, 2010) may be true, but it
may also be the case that strategic use of L1 within EMI is the most workable model for
assuring quality in EMI programs throughout Vietnam.

4.6 Influential factors in the current EMI program’s teaching

This section presents and discusses the data gathered from questionnaires and interviews with
the teachers, focusing on various factors influencing the teaching practices in the EMI

program such as challenges, teaching strategies and satisfying aspects.

4.6.1 Challenges in teaching

The teachers were asked to rank their teaching difficulties from one (the most difficult) to ten
(the least difficult). The responses varied from one teacher to another although some striking
similarities could be identified. Below are the highlighted challenges that these teachers
claimed to face, namely (1) students’ low level of English, (2) involving students in
discussion and critical thinking, (3) students’ low level of academic knowledge and (4)

differences in habits and culture.

4.6.1.1 Students’ low level of English

The EMI students’ level of English is the most challenging issue perceived by 100% of the
participating teachers in the survey, and through the open-ended questions in the

questionnaires as well as the interviews, they shared more details about this situation:
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Yeah, a few of them show an excellent English level while the rest are of much lower
levels. Generally, it is quite challenging for me most of the time, you know, to teach

so that even the students with lowest level of English can follow the lesson. (LET1)

1'd say most of them are of average level for reading and listening, but speaking and
writing skills can be below average. Just a few students (roughly 20% of the class
members) show good ability of English in all skills. (LET2)

Because most of the students have limited English proficiency, | have to use simple
words and speak slowly. Sometimes | feel sorry for the students with excellent
English as they may feel bored. (LET2)

The issue is not only about the majority of students’ low level of English but also about the
vast difference in English proficiency within a class. The reason for the inequality in the
students’ English proficiency could be derived from the diversity in their educational as well
as socio-economic backgrounds (Vu & Burns, 2014). Furthermore, due to the lack of funding
and the need to attract more students, the screening test in English proficiency was recently
abolished after running for more than 5 years. This resulted in those EMI students enrolling in
this program without any specific language requirement. The learners’ English proficiency is,

consequently, still very much a live issue of this program.

4.6.1.2 Other challenges

INVOLVING STUDENTS' LOW  DIFFERENCES IN
STUDENTS IN LEVEL OF HABITS AND
DISCUSSION AND ACADEMIC CULTURE
CRITICAL THINKING ~ KNOWLEDGE

Figure 4.4 — Further challenges in EMI teaching perceived by teachers

Apart from the students’ low level of English — the most challenging factor influencing EMI

teaching — other difficulties were also addressed, as shown in Figure 4.4. These involve

students in discussion and critical thinking, students’ low level of academic knowledge and

differences in habits and culture. All of these factors were ranked number two in the list of
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challenges with the figures of 43%, 43% and 14% respectively (this 14% represents 100% of
the two FETS).

The challenge of involving students in discussion and critical thinking has been discussed in
Sections 4.4.2 and 4.5.2 about the teacher-student interactions. In the tradition of most Asian
countries, books and teachers are symbols of knowledge and wisdom (Song, 1995).
Therefore, students would rather maintain harmony and refrain from debates and conflicts
with each other (Chiu, 2009; Shaw, 1999).

Fourteen percent of the teachers mentioned ‘differences in habits and culture’ as their second
biggest challenge. It is not surprising that these minority opinions all came from EMI teachers
from overseas who experienced the “astounding amount of difficulties” between the Eastern
and Western ways of learning and thinking, as one foreign teacher shared in the interview.
Another foreign teacher added:

[ tried to have opportunities to have conversation, but it was ineffective. [...] In

general, the study habit of the students were problematic. (FT2)

The students’ level of academic knowledge was another obstacle in the teaching practice of
those teachers, chosen by 45 percent of the teachers as number two in the list of challenges. In
the interviews, some teachers stated:

Poor math knowledge also was an issue. | spent extra time for math and previous

physics subjects they ought to know. (FT1)

Yeah, | do notice that many students have gaps in their academic knowledge, mostly
in physics and math. It is sometimes annoying and time-consuming to explain some

basic things again. (LET3)

From what the teachers disclosed, some students’ academic knowledge was not considered
adequate for the current EMI program. At the same time, in the interviews with the students,

when asked about the content knowledge, the students noted:

When | make comparison of the content, | have the feeling that the knowledge to be
covered in Vietnamese textbooks are a bit larger than that of the USA. So, the
content knowledge is not what we really worry about. (S3)

| think the amount of content knowledge is sometimes less demanding than the

content of the Vietnamese parallel Physics degree. So, | am fine with it. (S5)

According to what was reported by both the EMI teachers and students, there is some

mismatch in their views of the students’ academic knowledge. While the teachers tend to
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expect a higher degree of expertise from their students, the learners themselves appeared
fairly content with their academic knowledge. More significantly, the students failed to notice
their teachers’, particularly foreign teachers’, expectation and the teachers failed to adequately

communicate their views to the learners.

4.6.2 Teaching strategies
From their interview data, the teachers in the current EMI program expressed positive views
towards ‘reflective teaching’. They also have various ways to reflect on their teaching, for

example:

After the first lessons in one class, | usually notice their facial expressions, their
questions, and even their silence. They all give me signals for help, or for more
clarifications. (LET2)

| spend some time to think about the lessons | have taught in the breaks, or on the
way to the parking, or when | have more time at night. Then, new ideas may come, or
| can read some materials or ask my colleagues to have some improvements or
changes. (LET3)

The last question in the interviews with the teacher participants was about their teaching
strategies in their teaching. Two teachers shared their opinions:

Teaching in EMI classes requires more time for the content knowledge to be
delivered because it is taught in English, my foreign language. Therefore, | always
make sure that I can manage to help my students master the key points in class. [...]
| try to integrate teaching content knowledge with developing students’ learning

skills through group-working and giving opinions. (LET1)

At the beginning of the lesson, | review main points of the previous one then lead in. |
always write important things on the board for the students to follow easily and
precisely. It is really important to make sure that the students can understand the
lesson, so | usually ask questions and invite some of them to the board to do some
exercises. And before ending the lesson, a quick summary of the lesson is given to

emphasize the key points. (LET3)

From what they revealed, those EMI teachers were very conscious of the pace and ways of
delivering the lessons to ensure the students’ comprehension of the new knowledge. As
mentioned elsewhere in this study, discussions were scarcely held presumably due to the

students’ reluctance to participate. Therefore, EMI teachers who are concerned about their
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teaching quality should pay particular attention to adopting a more interactive approach in
their teaching, which was exactly what the following teacher shared in their interview:

| have been teaching for many years so far, and | can realize that my teaching
methods always keep changing, especially since started teaching in this Advanced
Physics program. The fact that my students are also taught by foreign teachers has

pushed me to adopt a much more interactive teaching approach
In another response, another teacher remarked:

I'm not ambitious to deliver all the content that is mentioned in the textbook. Within
the allotted time, | want to teach the important knowledge thoroughly with examples
and | always give time for students to practise in class. The other minor knowledge, |
can ask them to read carefully before or after class and I will explain more if
required by the students. (LET2)

Regarding the amount of content knowledge in an EMI lesson, the teaching strategy of this
teacher highlighted the importance of the in-depth understanding of the key subject matter in
each lesson through practicing and further explanation if necessary. However, one may argue
that stressing certain points of the lesson may lead to the undesirable consequence of
sacrificing other features of the lessons. An example can be drawn in Kym and Kym’s (2014)
statement that the ultimate aim of an EMI program is the students’ ability to gain in terms of
both content and language through the lectures, not sacrificing one aspect for the other. In the
case of the current EMI program, one suggestion could be developing collaboration between
English language teachers and their content-area colleagues to “enhance the integration of
ESL/EAL (English as a Second/Additional language) students into the mainstream classroom

and to develop more language-conscious approaches to teaching” (Davison, 2006, p. 455).

4.6.3 Satisfying aspects

Throughout the study, the teachers did not show much confidence in the EMI teaching-
learning practices, especially through what was shared about the challenges. Nevertheless,
there was clear consensus in their perceptions of the significance of this EMI program. From
the survey, 100 percent of the teacher participants chose “totally agree” in response to the
question “I think it is beneficial for me to teach Physics through English”, which strongly
expressed their contentment in what they gained through the EMI program. From what the
teachers stated in the interviews: “The fact that my students are also taught by foreign
teachers has pushed me to adopt a much more interactive teaching approach” (LET3), or

“Sometimes, the local teachers are present in the classroom as teaching assistants for the
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foreign teachers, especially in the first-year classes. Those are great opportunities to learn
from the foreign teachers’ teaching approaches, reflecting on your own teaching and then
make it better” (LETS5), the teachers themselves were making their own positive changes in
their teaching practices, and those indicate without doubt satisfying aspects in the EMI

program.

On the whole, the question regarding influential factors in the current EMI teaching program
(Research Question 5) has been answered through this section in three main ways. Firstly, in
terms of challenges in teaching, the students’ low level of English is of the greatest concern to
all teacher participants while differences in habits and culture are emphasized as one major
aspect affecting the teaching quality of the foreign teachers. Recommendations can be
integrating some distinctive features of habits and culture into the foundation course of
English or in the orientation sections of each EMI program. The second group of influential
factors in EMI teaching is reflective teaching which has been naturally adopted and
maintained to guide the teachers in bettering their EMI teaching. Also in this group is the
teachers’ arrangement of which aspects of the lessons to focus more on. As discussed
elsewhere in this study regarding the limited English proficiency of these EMI students, it
might be worthwhile for EMI teachers to pay more attention to some language details in the
lessons, such as key words’ pronunciation or explanation, so that the learners’ confusion in
language can be reduced. Last but not least, the teachers’ sense of satisfaction in their
professional development was considered to be an intrinsic force for the teachers to have

better teaching practices in this EMI program.

4.7 Influential factors in current EMI learning

This section provides and discusses information gathered from questionnaires and interviews
where participants commented on a number of challenges they encountered during their EMI
learning. Also, learning strategies are mentioned, including the students’ explanations for

their strategic choices.

4.7.1 Challenges in learning

In one part of the questionnaire, the students were asked to rank the challenges in EMI
learning from their point of view. In the list of eight challenges, the three items that received
the most attention from the students or elicited needs for measuring are further discussed in
the following section. These are students’ entry English level, volume of knowledge taught

and participating in class discussion.

4.7.1.1 Students’ entry English level and the volume of knowledge taught
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Figure 4.5 — The most important challenges in EMI learning perceived by students

As Figure 4.5 shows, 40 percent of the participating students admitted that their English
proficiency was the biggest challenge when coming to this EMI program and 35 percent of
them perceived ‘the amount of knowledge’ as the most challenging aspect of their learning.
Additionally, when the students were asked in the interviews whether they had more
difficulties with their language ability or content knowledge, all of the interviewees perceived

English language proficiency as their weaker aspect:
I have more difficulties with foreign language proficiency actually. (S1)

Well, I'm fine with understanding the lessons in class, but to have good interactions
with the teachers is another story. Actually, I'm a bit scared to open my mouth when
the teachers ask for opinions. | think 1 need more practice with my English speaking
skill. (S3)

Well, definitely the English language. Like many of my classmates, the speaking skill

is my problem. (S4)

From what the students disclosed, the English language proficiency was widely recognized as
the bigger concern over the academic discipline knowledge. To be even more specific, many
of them mentioned speaking skills as their biggest concern. When clarifying this worry, one
student added:

If it is the language problem, I can look it up in my dictionary and highlight it to

memorize more easily. (52)

From what was stated by S2, one can have the impression that their concept of English

language proficiency was rather simplistic. S2 even associated ‘language problem’ closely
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with its available solution in the dictionary. They did not perceive that not all language
problems relate to vocabulary and the macro skills. S2 and S5, however, moved slightly

further in their conception of English proficiency to mention lesson understanding:

| have some difficulties in understanding the lessons because my English is not as
good as | wish, even the foundation course of English cannot help much. (S2)

| think it [the aspect | have more difficulty with] is mainly the language ability. And
it is not about vocabulary and grammar, it is about the overall understanding of the
language. | think sometimes | have difficulties in getting what the author means
although I don'’t find any new words. (S5)

It can be implied from these students’ opinions that the issue of discourse understanding was
another common anxiety among those EMI students. Taken as a whole, the students’
unsophisticated understanding of the way the English language works may easily result in

their uncertainty about exactly why they failed to understand English in the classroom.

4.7.1.2 Participating in class discussions

As was discussed in Sections 4.4.2 and 4.5.2, the student participants were somewhat
unwilling to engage in discussing activities, while the teacher might be insecure when
organizing such activities. This feature was predictable to be among the most challenging for
the current students since they were not sufficiently guided on how to handle discussions.
However, what stood out in this survey was the students’ attitude towards classroom
discussions with 45 percent of the students ranking this class activity at number eight, which
is of the least difficulty. This indicates the indifferent view of the EMI learners towards
interactive activities, especially discussions: regardless of how deficient they were in joining

discussions, many of them did not have the urge to improve this skill.

4.7.2 Learning strategies

The learning strategies were mentioned at the end of the interviews when all the learners’
concerns had been taken into account. They reported that learning in this EMI program meant
they had to make greater effort compared to following the Vietnamese-instructed physics
program. One student stated:

At home, | read textbook to prepare for the new content, especially notice new terms
and definitions. | often use dictionary at this stage.

In class, I listen carefully and take notes of what the teachers say. It is important to
highlight things | get confused and read about it further at home. (S1)
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These students were mostly conscious of the high demands of the EMI program, especially in
terms of the English language. Therefore, they tended to prepare before each lesson to help
them avoid vocabulary and content confusion during the lesson, thus they could understand
the lessons more easily and thoroughly. One study also mentions this feature of the EMI
students in a Korean setting: some parts of the lesson are learned at home in advance so that
the learners’ insufficiency in English proficiency can be minimized and students can increase
their satisfaction throughout the in-class lessons (Kim, 2017; Kym & Kym, 2014; Lee, 2014).
This approach of prior learning, or flipped learning, was naturally used by the learners in the
current EMI program and needs to be encouraged with more specific guidelines from the

lecturers so that their time spent in the class can be worthwhile.
In another response, assistance in the English proficiency was mentioned:

| go to a language center in this city from 5.30pm to 7.00pm three times a week to
have communicative English lessons with both foreign and local teachers. Those
classes have helped me so much to overcome my shyness and catch up with my

friends in the class. (S2)

Quite a number of students in this EMI program spent some time after class to have additional
English lessons since it was clear to them that English was the key to their success in this EMI

program.

4.7.3 Satisfying aspects
Besides the various challenges the students had to face throughout their EMI program, a

number of satisfying features were also reported:

The pressure of this high-demanding program makes me try harder day by day to

meet the requirements of the program, so | can discover myself more. (S3)

I'm lucky to study in this program because learning in this environment makes me
feel so inspired. Especially, I'm eager to have lessons from foreign teachers. They
have effective teaching methods together with simple language. Also, I can learn a

lot about their culture. It’s so interesting! (S4)

The pressure of learning in this EMI program and the varied experiences, most of which came
from foreign features of the course, were sources of inspiration for those EMI students to

study hard.

To conclude this section, the results for the question regarding influential factors in the

current EMI learning (Research Question 6) have elicited further directions for EMI teaching
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and learning. Students’ English ability remains the major challenge in their EMI learning, and
the students’ satisfaction with some aspects of the program are positive, if predictable. Still,
the finding concerning students’ superficial understanding of English proficiency casts light
on the students’ (and probably also the teachers’) existing thoughts about different aspects of
the English language to focus their efforts on. Therefore, the foundation course of English
should do more to help to bridge between general English and English for physics so that the
students’ awareness of their English ability can go beyond simply vocabulary and the four
macro skills. Apart from that, the surprising result in this section must be the students’
ignorance towards class discussions while it was assumed that this activity, being identified as
their weak point in EMI learning, would receive most students’ attention. It can be inferred
that class discussion is the outstanding feature of this EMI program that needs not only
attention but also intention for improvement. Regarding learning strategies, there is a
possibility for flipped learning® to take place so that the class hours can be more substantial.
Last but not least, the students’ efforts to improve their English proficiency by attending
communicative English lessons after class gives another hint about the inadequacy of English

language facilitation in this EMI program.

4.8 Conclusion

This chapter has presented and examined the key findings in relation to the six research
questions set out in Chapter Two. Post-graduate pathways and professional development were
among the highlighted satisfying aspects noted by the learners and teachers in this EMI
physics program. Even though the students’ English proficiency is no longer a novel topic, it
remains a burning issue for the sustainable development of this EMI physics program,
especially in the absence of a screening test of English ability to be enrolled in this program.
What to take special note of here was the English foundation courses’ responsibility to guide
the students to a fuller understanding of what comprises good English language proficiency.
Also of crucial importance were the questions on the extent to which EMI teachers should
adjust their spoken English, the way code-switching should be usefully employed and how
best to support the EMI students’ English ability through the foundation course. Those were
key areas which might well be overlooked in the lecturers’ daily academic activities but have

had immediate impacts on the quality of the students’ EMI learning experiences.

Apart from those issues, a few distinctive points were also made in terms of the students’ and

teachers’ practices in their learning and teaching in regard to previous studies in the field of

In “flipped learning’, students are supposed to study the lecture materials before classes so that in-class hours
will be spent for learning activities such as open discussion, collaborative and group activities (see Choi et al.,
2015; Kim, Kim, Khera, & Getman, 2014).
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EMI. One could notice the mismatch between the presumably high frequencies of
communicative activities in EMI lessons and the reluctance of students and sometimes even
the teachers in these interactive practices. At the same time, measures are needed to narrow
the gap between the local and foreign EMI teachers’ teaching approaches so that students
receive more uniform experience regardless of who is teaching them on the program. On the
basis of the above-mentioned points as well as other major issues discussed in this chapter,
recommendations have been put forward for the improved operation of the current EMI
physics program in particular and, to some extent, EMI teaching-learning in Vietnam more

generally.
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CHAPTER 5 CONCLUSION

5.1 Introduction
This chapter concludes the thesis. It summarizes the key findings of the research, and notes
related pedagogical implications for EMI practitioners. Limitations of the study and

suggestions for future research are also presented.

5.2 Summary of key findings

The main aims of this study were to investigate (1) the perceptions of teachers and students
towards the practicality of the current EMI physics program; (2) the teaching-learning
practices of the participants; and (3) different factors influencing EMI teaching and learning
in the current EMI program. The study was carried out at a university in central Vietnam with
a longstanding EMI physics degree program. A qualitative approach was employed with a
triangulation of data collecting instruments (questionnaires, interviews and class observations)
and sources (EMI teachers, students and English language teachers). This enabled conclusions
to be drawn from a combination of what was reported and witnessed through the survey, the

interviews and especially the class observations.

(1) Regarding the participants’ perceptions of the practicality of the current EMI program, the
results have shown that initially, both teachers and students expressed positive views towards
the significance of the EMI program for their current as well as future teaching-learning
pathways. Though issues such as students’ low English proficiency and inadequate support
from the English foundation course remain unresolved, the program’s participants do make
progress since the teachers have been conscious of what they can and should do to facilitate

their students’ learning.

(2) Findings relating to the teaching-learning practices comprise two aspects: teaching-
learning approaches and English language use. The first finding to note is the lack of
enthusiasm from the students for communicative activities as well as the partial ignorance of
some EMI teachers in setting those activities. While the reserved attitude of the EMI students
towards interactive tasks in classroom can be traced back to the traditional traits of Asian
students, there is still room for improvement if proper training is carried out, preferably
during the foundation English course. Concerning the EMI teachers’ methodology, the
emerging implication is to provide teachers with more comprehensive guidelines and training
on EMI teaching approaches and develop collaboration between English language teachers

and content teachers for enhancement in EMI teaching methods.
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(3) In terms of English language proficiency, most EMI teachers’ strategic use of grading
their English through adjusting their speed of speaking, using simplified English vocabulary
and structures were evidenced. Also, the preference for using the mother tongue in classroom
interactions was recognized among a number of students. Therefore, it would be significant
for the EMI program’s organizers to come up with consistent guidelines on how the English
language as well as the mother tongue can best be shared to assist the students’ understanding

without interfering with the overall standard of this EMI program.

(4) Findings related to influential factors in the current EMI teaching and learning confirm
what has been reported in previous studies regarding students’ low level of English or the
teachers overlooking some language detail in their EMI lessons. What stands out is the
students’ shallow understanding of what makes good English proficiency and their
unawareness of the value of discussion activities, which is also their weakness in the learning
practice activities. Once again, there is an implication for the English foundation course to
give learners a fuller view of different aspects of the English language and based on that, they
can practice to improve their English proficiency. Of equal importance are the teachers’
positive views towards reflective teaching and how this natural and regular practice has
helped them adapt to meet their learners’ needs. Above all, the driving force for the EMI
teachers in this program is their high aspiration for greater professional competence. At the
same time, the students are motivated to move forward in their learning by the satisfaction
gained from the foreign aspects of the program as well as the promising post-graduate

pathways.

5.3 Limitations

Some limitations of this study can be identified and they can be suggestions for further
research in this field. The main limitation is typical of case study research in general — the
small sample size of participants. Also, due to the short data collection period, there is a
relative lack of depth of ethnographic data for this study. However, the modest number of
teacher and student participants has been sufficient to address the current EMI physics
program’s teaching-learning practices together with their perceptions towards this program as

a case study example.

In terms of participants, originally, the researcher planned to obtain participation from five
foreign teachers but only two eventually participated in the study. Thus, the collected data

lacks the balance in opinions from local and foreign EMI teachers.

Another limitation is that the data gathered in this study were mostly self-reported and

therefore subjective. For example, regarding the English ability of the learners, what was
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stated by the teachers and learners was accepted as true without any reliable external proof of
their real English proficiency (e.g., formal proficiency test scores).

Finally, the time constraints of this study meant that observations of foreign teachers were not
possible, and the study therefore lacks comparisons between the teaching practices of local
and foreign EMI teachers.

5.4 Future research

Future research could explore the variations in the teaching-learning practices of foreign and
local teachers and different effects they have on the learners. This could result in more
practical guidelines on how to bridge the gaps between teachers from different backgrounds

participating in an EMI program.

Another recommendation is for future studies to have specific ways to measure the students’
English proficiency before/during/upon graduating from an EMI program so that course

outcomes can be better understood in terms of benchmark proficiency scores.

Finally, it would be of value if future studies could take some aspect(s) of the current study
(i.e., EMI teachers and learners’ perceptions towards the program’s practicality, their
challenges during the teaching-learning processes, their teaching/learning strategies in the
EMI program, etc.) and have it/them investigated on a larger scale at one site or across
multiple sites. It would also be interesting to investigate the challenges EMI students from
various backgrounds are facing when studying in English-speaking contexts such as Australia.
This could enable EMI providers to better understand the students’ actual needs, based on
which they could design and implement more efficient EMI programs.

5.5 Chapter conclusion
This chapter has outlined the key findings of the current case study, including pedagogical
implications. It has also provided brief discussions on the study’s limitations and suggestions

for future research.

5.6 Thesis conclusion

The study of different aspects of EMI teaching and learning in Vietnam has received very
little attention to date, with only a modest number of relevant research studies undertaken.
Therefore, this case study set out to add more insights into the understanding of this
phenomenon, focusing on the context of an EMI physics degree program at a university in
central Vietnam. The findings corroborate some results reported in previous studies but also
identify some distinctive points that need further consideration in EMI contexts generally.
Though the program’s participants do make progress since the teachers have been more
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conscious of what they can and should do to facilitate their students’ learning, the practicality
of the current EMI program in the long run is yet to be concluded, given the fact that issues
such as students’ low English proficiency, the need for more detailed EMI teaching-learning
guidelines and inadequate support from the English foundation course remain unresolved.
Since the current EMI program has been established for over 10 years, it is timely for
teachers’ and students’ opinions to be sought and for suitable measures to be considered, from
which any appropriate actions can be decided and taken. It is hoped that as a result, future

EMI classes in this program can promote the teachers’ and learners’ abilities to the fullest.
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Appendix 1: Ethics approval

RE: HS Ethics Application - Approved =
(5201600838) (Con/Met) inbox
FHS Ethics <fhs ethics@mqg.edu.au= 127816 -

to Stephen, me [=

Dear Dr Moore,

Re: "Using English as a medium of instruction in higher education in
Vietnam: a case study of a Physics degree program™ (5201600838)

Thank you very much for your response. Your response has addressed
the issues raised by the Faculty of Human Sciences Human Research
Ethics Sub-Committee and approval has been granted, effective 8t
December 2016, This email constitutes ethical approval only.

This research meets the requirements of the MNational Statement on
Ethical Conduct in Human Research (2007). The Mational Statement is
available at the following web site:

https:/ feww.nhmre.gov.au/bock/national-statement-ethical-conduct-
human-research

The following personnel are authorised to conduct this research:

Dr Stephen Moore
hs Thi Tu Liem Truong

Please note the following standard requirements of approval:
1. The approval of this project is conditional upon your continuing
compliance with the Mational Statement on Ethical Conduct in Human

Research (2007,

2. Approval will be for a period of five (3] years subject to the
provision of annual reports.
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Progress Report 1 Due: 8th December 2017
Progress Report 2 Due: 8th December 2018
Progress Report 3 Due: 8th December 2019
Progress Report 4 Due: 8th December 2020
Final Report Due: 8th December 2021

ME. If you complete the work earlier than you had planned you must
submit a Final Report as soon as the work is completed. If the project has
been discontinued or not commenced for any reason, you are also
required to submit a Final Report for the project.

Progress reports and Final Reports are available at the following website:

httpe/f'www.research.ma.edu.au/current research staff/human
research ethics/resources

3. If the project has run for more than five (5) years you cannot renew
approval for the project. You will need to complete and submit a Final
Report and submit 2 new application for the project. (The five year limit
on renewal of approvals allows the Sub-Commitiee to fully re-review
research in an environment where legislation, guidelines and
requirements are continually changing, for example, new child protection
and privacy laws).

4, All amendments to the project must be reviewed and approved by
the Sub-Committee before implementation. Flease complete and submit
a Request for Amendment Form available at the following website:

http:/fwww.research.ma.edu.au/current research staff/human
research ethics/managing approved research projects

5. Please notify the Sub-Committes immediately in the event of any
adverse effects on participants or of any unforeseen events that affect the
continued ethical acceptability of the project.
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If you will be applying for or have applied for internal or external funding
for the above project it is your responsibility to provide the Macquarie
University's Research Grants Management Assistant with a copy of this
email as soon as possible. Internal and External funding agencies will not
be informed that you have approval for your project and funds will not be
released until the Research Grants Management Assistant has received a
copy of this emaill.

If you need to provide a hard copy letter of approval to an external
organisation as evidence that you have approval, please do not hesitate
fo contact the Ethics Secretariat at the address below.

Please retain a copy of this email as this is your official notification of
ethics approval.

Yours sincerely,

Dr Anthony Miller

Chair

Faculty of Human Sciences

Human Research Ethics Sub-Committee

FHS Ethics

Faculty of Human Sciences Ethics

CHC-AT Wallys Walk L3

Macquarie University, NSW 2109, Australia

T-#61 2 9850 4197 | hitp:/'wwwresearch.mg.edu.au’

Ethicg Forms and Templates

hitp:/'www.research.mg.edu.aw/current research staff/human

research ethics/resources

The Faculty of Human Sciences acknowledges the traditional

custodians of the Macquarie University Land,

the Wattamattageal clan of the Darug nation, whose cultures and
customs have nurtured and continue to

nurture this land since the Dreamtime. We pay our respects to
Elders past, present and future.
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Appendix 2: Consent forms (Teachers/Students)

Department of Linguistics “ MACQUARIE

Faculty of Human Sciences 4 ; ;
MACQUARIE UNIVERSITY NSW 2109 Umversny
Phone: +61 (0)2 9850 8742

Email: stephen.moore@mgq.edu.au

Chief Investigator’s / Supervisor’s Name & Title: Dr. Stephen H Moore

Participant Information and Consent Form

(For lecturers)

Name of Project:Using English as a Medium of Instruction in Higher Education in

Vietnam: A Case Study of a Physics Degree Program

You are invited to participate in a study of using English as a medium of instruction at Hue
University, Vietnam. The purpose of the study is investigating how English-medium instructed
(EMI) programs (in other words, programs that use English as the only language in the lessons)
currently operate, the challenges that EMI teachers and students are facing and their strategies to

overcome these difficulties.

The study is being conducted by Ms. Thi Tu Liem Truong (email: thi-tu-

liem.truong@students.mq.edu.au) to meet the requirements of the MRes degree under the

supervision of Dr. Stephen H Moore (email: stephen.moore@mgq.edu.au) of the Linguistics

Department in the Faculty of Human Sciences, Macquarie University, Australia.

If you decide to participate, you will be asked to complete a questionnairewhose purpose is to
collect data about your awareness of the EMI program titled Advanced Physics at the Faculty of
Physics at College of Education — Hue University, the challenges you face as well as your teaching
and learning strategies to do well in the program. The questionnaire will take about ten minutes to

complete. The questionnaire is anonymous unless you also agree to be interviewed.

At the end of the questionnaire you can indicate your willingness to participate in an interview
with the researcher. The interview would last about 30 minutes and would be audio-recorded to
ensure an accurate record of what was said. You would be invited to read a subsequent
transcription of the interview to ensure that you are happy for it to be included as data for this

project.

Your class may also be observed by the researcher you agree to participate in class observation. If

you do not wish to participate in such observation, please indicate here by ticking the relevant box:
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e I wish to participate in any class observation ]
e Ido NOT wish to participate in any class observation [

Any information or personal details gathered in the course of the study are confidential. No
individual will be identified in any publication of the results. Quotes from your responses to the
questionnaire or in the interview will be used in the thesis or resulting publications but they will
always be de-identified and participants will be given pseudonyms. Only the researcher and her
supervisor will have access to the data. A summary of the results of the study will be made

available to you on request if you contact Thi Tu Liem Truong at the email given above.

Participation in this study is entirely voluntary: you are not obliged to participate and if you decide
to participate, you are free to withdraw at any time without having to give a reason and without any

consequence.

I, (participant’s name) have read and understand the information above and any questions
I have asked have been answered to my satisfaction. I agree to participate in this research,
knowing that I can withdraw from further participation in the research at any time without

consequence. I have been given a copy of this form to keep.

Participant’s Name:

(Block letters)

Participant’s Signature: Date:

Investigator’s Name:

(Block letters)

Investigator’s Signature: __ Date:

The ethical aspects of this study have been approved by the Macquarie University Human
Research Ethics Committee. If you have any complaints or reservations about any ethical aspect
of your participation in this research, you may contactDr. Minh Duc Truong, Dean of Department

of Physics, College of Education — Hue University, Vietnam (telephone (+84) 912056566; email:
tmduc2009@gmail.com)or the Committee through the Director, Research Ethics & Integrity

(telephone (02) 9850 7854; email ethics@mgq.edu.au). Any complaint you make will be treated

in confidentiality and investigated, and you will be informed of the outcome.

(INVESTIGATOR'S [OR PARTICIPANT'S] COPY)
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Vietnamese Version

Phén khoa Ngon ngir hoc “ MACQUARIE

Khoa Khoa hoc nhén vin ‘A Hﬂ :yg;g&x
DAIHOC MACQUARIE, NSW 2109

bién thoai: +61 (0)2 9850 8742

Email: stephen.moore@mg.edu.au

Ngudi huéng dan — ho tén va chirc danh: Tién si Stephen H Moore

Ban thong tin va xac nhan dong thuan

(danh cho giang vién)

Tén dé tai:Viéc sir dung tiéng Anh nhw 1a ngdn ngir dé truyén dat trong truwong dai hoc & Viét Nam:

Nghién ciru trwong hop ciia chwong trinh cir nhan Vit ly

Quy thay/cé duoc moi tham gia nghién ctu vé viéc sir dung tiéng Anh nhu 13 ngdn ngit dé truyén dat trong
truong dai hoc ¢ Viét Nam. Muc dich cia nghién ctru nay 1 tim hiéu tinh hinh day va hoc & cac chuong trinh
day bang tiéng Anh (n6i cach khéc, 1a nhitng chuong trinh ma trong dé tiéng Anh 1a ngdn ngir duy nhat duoc
sir dung trong 16p hoc), nhitng khé khan ma gido vién va sinh vién gap phai va cach ma ho da khic phuc

nhiing thir thach d6 dé 1am tét nhiém vu day-hoc caa minh.

Ngudi thuc hién d& tai ndy 1a ¢6 Trwong Thi Tur Liém (email: thi-tu-liem.truong@students.mq.edu.au)

dudi sy huéng dan cua Tién si Stephen H Moore (email: stephen.moore@mag.edu.au), phan khoa Ngén

ngit hoc ciia khoa Khoa hoc nhan vin — Pai hoc Macquarie, Uc.

Néu dong y tham gia va nghién ctru nay, quy thay/cd s& duoc yéu cau tra loi mot bang hoi. Muc dich cua bang
hoi nay 1a dé thu thap thong tin vé nhan thac caa ban vé viéc day va hoc & chuong trinh Vat ly tién tién —
chuong trinh str dung tiéng Anh 1am ngdn ngir truyén dat, tai khoa Vat 1y, truong Pai hoc Su pham, Pai hoc
Hué; nhitng kho khin ma quy thay/cé da va dang gip phai ciing nhu nhitng cach ma quy thay/co da ap dung
dé hoan thanh tét cong tac giang day trong chuong trinh nay. Thoi gian dé quy thay/c tra 16i bang hoi nay l1a
khoang mudi phit. Bang hoi ndy s& dugc gidu tén trir khi quy thay/cé dong y tham gia tiép vao mot budi

phong vén sau do.

Vao phan cudi cia bang hoi, quy thay/co s& cho biét 1a minh c6 sin sang dé tham gia vao budi phong van voi
ngudi thyc hién dé tai hay khéng. Budi phong van sé& dién ra trong vong 30 phut va s& duoc ghi 4m dé dam
bao nhiing théng tin quy thay c¢6 cung cip s& duoc sir dung mot cach chinh xéac. Sau d6, quy thay/co s& duoc
moi doc bang ghi chép ciia budi phong van dé chac chan 1a minh hai 1ong vé ngi dung s& dugc sir dung nhur 1a

dir liéu cua dé tai nghién ctu nay.

Ngudi thyc hién d& tai c6 thé s& tham gia du gio 16p hoc cua quy thay/co néu dugc quy thay/coé dong y. Xin

vui 16ng chon (V) 6 phit hop dé cho biét 1a quy thay/cd c6 mong muébn tham gia vao budi du gid d6 hay khong:

79


mailto:stephen.moore@mq.edu.au
mailto:thi-tu-liem.truong@students.mq.edu.au
mailto:stephen.moore@mq.edu.au

e Toi dong y tham gia vao cac budi du gio O

e To6i KHONG ddng y tham gia vao cac budi du gio O
Bat cir thdng tin c& nhan thu thap duoc s& duge dam bao bi mat tuyét dbi. Trong cac 4n pham
c6 lién quan téi nghién ctru nay, cic ca nhan déu khong duoc nhan dién. Céc trich dan trong
cac cau tra 1oi trong bang hoi hodc trong budi phong van cé thé duoc sir dung trong luan vin
hodc céc 4n pham co lién quan nhung s& dugc dé khuyét danh hoic duoc thay bing tén gia.
Chi ¢6 tac gia va ngudi hudng dan dwoc quyén si dung dir liéu. Néu quy thay/cd mudn co
thong tin tom tit vé két qua nghién ciu, xin vui long lién hé ¢6 Truong Thi Tir Liém theo dia

chi email d4 cung cap & trén.

Sy tham gia cua quy thay/cd Ia hoan toan tu nguyén: quy thay/cd khong bt budc phai tham
gia va néu c6 tham gia, quy thay/co co thé rat khoi nghién ciu ndy bat cir khi ndo ma khong

can giai thich nguyén nhan hay phai chiu bat ky hau qua nao.

Téi, (tén ngudi tham gia da doc va hiéu nhiin
g g g

thong tin & trén va tat ca nhiing cau hoi cua toi déu duoc tra 1oi thoa dang. Toi dong y tham
gia vao nghién ciru nay va hiéu rang tdi c6 thé rat khoi nghién ctiru ndy bt ct khi nao toi

mudn. Toi da giit mot ban cua tai lidu nay.

Tén nguoi tham gia:

(Chir viét hoa)

Chtr ky nguoi tham gia: Ngay:
(Chit viét hoa)

Chir ky nguoi thuc hién nghién cau: Ngay:

Tiéu chuan dao dirc caa nghién ciru nay da dugc Hoi dong tham dinh cac nghién ciu vé con
ngudi trudng Pai hoc Macquarie chap thuan. Néu quy thay/co c6 bat ky thac méc hay luu tim
gi V& mit dao duc khi tham gia nghién cau nay xin vui long lién lac Tién si Truong Minh
Prc, truong khoa Vat 1y, truong Pai hoc Su Pham, Pai hoc Hué, Viét Nam (s dién thoai +84
912056566, email: tmduc2009@gmail.com)hozcvsi Hoi dong (theo sé dién  thoai:

+61298507854 hoic dia chi email: ethics@mag.edu.au). Moi ban khodn cua quy thay/cod s&

dugc luu ¥ riéng tu va quy thay/cd s& nhan dugc phuc dap vé nhitng ban khodn ctia minh.

(BAN LUU CUA NGUOI THUC HIEN / HOAC NGUOI THAM GIA NGHIEN CUU)
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Department of Linguistics

Faculty of Human Sciences a [hjd Iﬁ\%?;ithR IE
MACQUARIE UNIVERSITY NSW 2109 ks A%

SYDMEY-AUSTRALIA
Phone: +61 (0)2 9850 8742
Email: stephen.moore@mgq.edu.au

Chief Investigator’s / Supervisor’s Name & Title: Dr. Stephen H Moore

Participant Information and Consent Form

(For students)

Name of Project:Using English as a Medium of Instruction in Higher Education in

Vietnam: A Case Study of a Physics Degree Program

You are invited to participate in a study of using English as a medium of instruction at Hue
University, Vietnam. The purpose of the study is investigating how English-medium instructed
(EMI) programs (in other words, programs that use English as the only language in the lessons)
currently operate, the challenges that EMI teachers and students are facing and their strategies to

overcome these difficulties.

The study is being conducted by Ms. Thi Tu Liem Truong (email: thi-tu-

liem.truong@students.mq.edu.au) to meet the requirements of the MRes degreeunder the

supervision of Dr. Stephen H Moore (email: stephen.moore@mgq.edu.au) of the Linguistics

Department in the Faculty of Human Sciences, Macquarie University, Australia.

If you decide to participate, you will be asked to complete a questionnairewhose purpose is to
collect data about your awareness of the EMI program titled Advanced Physics at the Faculty of
Physics at College of Education — Hue University, the challenges you face as well as your teaching
and learning strategies to do well in the program. The questionnaire will take about ten minutes to

complete.The questionnaire is anonymous unless you also agree to be interviewed.

At the end of the questionnaire you can indicate your willingness to participate in an interview
with the researcher. The interview would last about 30 minutes and would be audio-recorded to
ensure an accurate record of what was said. You would be invited to read a subsequent
transcription of the interview to ensure that you are happy for it to be included as data for this

project.

Your class may also be observed by the researcher if your teacher agrees to participate in class
observation. If you do not wish to participate in such observation, please indicate here by ticking

the relevant box:
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e I wish to participate in any class observation ]
e Ido NOT wish to participate in any class observation [

Any information or personal details gathered in the course of the study are confidential. No
individual will be identified in any publication of the results. Quotes from your responses to the
questionnaire or in the interview will be used in the thesis or resulting publications but they will
always be de-identifiedand participants will be given pseudonyms. Only the researcher and her

supervisor will have access to the data. A summary of the results of the study will be made

available to you on request if you contact Thi Tu Liem Truong at the email given above.

Participation in this study is entirely voluntary: you are not obliged to participate and if you decide
to participate, you are free to withdraw at any time without having to give a reason and without any

consequence.

I, (participant’s name) have read and understand the information above and any questions I
have asked have been answered to my satisfaction. I agree to participate in this research, knowing
that I can withdraw from further participation in the research at any time without consequence. I

have been given a copy of this form to keep.

Participant’s Name:

(Block letters)

Participant’s Signature: Date:

Investigator’s Name:

(Block letters)

Investigator’s Signature: __ Date:

The ethical aspects of this study have been approved by the Macquarie University Human
Research Ethics Committee. If you have any complaints or reservations about any ethical aspect
of your participation in this research, you may contact Dr. Minh Duc Truong, Dean of Department

of Physics, College of Education — Hue University, Vietnam (telephone (+84) 912056566; email:
tmduc2009@gmail.com) or the Committee through the Director, Research Ethics & Integrity

(telephone (02) 9850 7854; email ethics@mgq.edu.au). Any complaint you make will be treated

in confidentiality and investigated, and you will be informed of the outcome.

(INVESTIGATOR'S [OR PARTICIPANT'S] COPY)
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Vietnamese Version

Phén khoa Ngon ngir hoc “ MACQUARIE

Khoa Khoa hoc nhén vin ‘A Hﬂ :yg;g&x
DAIHOC MACQUARIE, NSW 2109

bién thoai: +61 (0)2 9850 8742

Email: stephen.moore@mg.edu.au

Ngudi huéng dan — ho tén va chirc danh: Tién si Stephen H Moore

Ban thong tin va xac nhan dong thuan

(danh cho sinh vién)

Tén dé tai:Viéc sir dung tiéng Anh nhw 1a ngdn ngir dé truyén dat trong truwong dai hoc & Viét Nam:

Nghién ciru trwong hop cia chwong trinh cir nhan Vit ly

Ban dugc moi tham gia nghién ciru vé viéc sir dung tiéng Anh nhu 1 ngdn ngir dé truyén dat trong truong dai
hoc & Viét Nam. Muc dich cta nghién ciu nay Ia tim hiéu tinh hinh day va hoc & cac chuong trinh day bang
tiéng Anh (n6i cach khac, 1a nhimg chuong trinh ma trong dé tiéng Anh la ngdn ngit duy nhat dugc sir dung
trong 16p hoc), nhitng kho khin ma gido vién va sinh vién gip phai va cach ma ho da khic phuc nhiing thi

thach d6 dé 1am tét nhiém vu day-hoc cua minh.

Nguoi thuc hién d& tai nay 1a ¢6 Trwong Thi Tur Liém (email: thi-tu-liem.truong@students.mq.edu.au)

dudi sy huéng dan cua Tién si Stephen H Moore (email: stephen.moore@mag.edu.au), phan khoa Ngén

ngit hoc ciia khoa Khoa hoc nhan vin — Pai hoc Macquarie, Uc.

Néu dong y tham gia va nghién ciu ndy, ban s& dugc yéu cau tra 1oi mot bang hoi. Muc dich cua bang hoi nay
1a dé thu thap thong tin vé nhan thirc ciia ban vé viéc day va hoc & chuong trinh Vat Iy tién tién — chuwong trinh
sir dung tiéng Anh 1am ngdn ngir truyén dat, tai khoa Vat 1y, trudng Pai hoc Su pham, Dai hoc Hué; nhitng
kho khin ban di va dang gip phai cling nhu nhirng céch ma ban da ap dung dé hoc tét trong chuong trinh nay.
Thoi gian dé cac ban tra loi bang hoi nay 1a khoang muoi phit. Bang hoi ndy s& duoc giau tén trir khi ban

ddng y tham gia tiép vao mot budi phong van sau do.

Vao phan cubi cua bang hoi, ban s& cho biét 1a minh c6 sin sang dé tham gia vao budi phong van véi nguoi
thuc hién dé tai hay khong. Budi phong van sé& dién ra trong vong 30 phit va s& duoc ghi am dé dam bao
nhitng théng tin ban cung cip s& duoc st dung mot cach chinh xéac. Sau do, ban s& duoc mai doc bang ghi
chép cua budi phong vain dé chic chan 1a ban hai 1ong vé noi dung s& dugc sir dung nhu 13 dit liéu cia dé tai

nghién ctu nay.

Nguoi thyc hién dé tai ¢ thé s& tham gia du gio 16p hoc cua ban néu gido vién cia ban dong y. Ban vui long

chon () 6 phu hop dé cho biét 1a ban c6 mong mubn tham gia vao budi dy gid d6 hay khong:
e Em mudn tham gia vao cac budi duy gio O
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e Em KHONG mubn tham gia vao cac budi dy gio O

Bat cir thdng tin c& nhan thu thap duoc s& duge dam bao bi mat tuyét dbi. Trong cac 4n pham
c6 lién quan téi nghién ctru nay, cic ca nhan déu khong duoc nhan dién. Céc trich dan trong
cac cau tra loi trong bang hoi hodc trong bubi phong van c6 thé duoc sir dung trong luan vin
hodc céc 4n pham co lién quan nhung s& dugc dé khuyét danh hoic duoc thay bang tén gia.
Chi ¢6 tac gia va nguoi hudng dan duoc quyén str dung dir lidu. Néu cac ban mudn c6 thong
tin tém tat vé két qua nghién ctu, xin vui 1ong lién hé c6 Truong Thi Tir Liém theo dia chi

email d4 cung cép & trén.

Sy tham gia cua cac ban 1a hoan toan tu nguyén: cac ban khong bét budc phai tham gia va néu
c6 tham gia, cac ban c6 thé rut khoi nghién ctiu nay bat ctr khi nao ma khong can giai thich

nguyén nhan hay phai chiu bat ky hau qua nao.

T6i, (tén nguoi tham gia) da doc va hiéu nhitng

thong tin & trén va tat ca nhiing cau hoi cua toi déu duoc tra 10i thoa dang. Toi dong y tham
gia vao nghién ctu nay va hiéu riang t6i cé thé rat khoi nghién ciu nay bat ctir khi nao toi

mudn. Toi da giit mot ban cua tai lidu nay.

Tén nguoi tham gia:

(Chit viét hoa)

Chir ky nguoi tham gia: Ngay:

(Chit viét hoa)

Chtr ky nguoi thuc hién nghién cau: Noay:

Tiéu chuan dao dtc cia nghién ciru nay di duoc Hoi dong tham dinh cac nghién ciu vé con
nguoi truong Dai hoc Macquarie chap thuan. Néu cac ban cd bat ky thic mic hay luu tam gi
vé mit dao duc khi tham gia nghién ciru nay xin vui 1ong lién lac Tién si Truong Minh Drc,
truong khoa Vat 1y, truong Pai hoc Su Pham, Pai hoc Hué, Viét Nam (s dién thoai +84
912056566, email: tmduc2009@gmail.com)hoac véi Hoi dong (theo sé dién thoai:

+61298507854 hoac dia chi email: ethics@mg.edu.au). Moi ban khoan cta cac ban sé duoc

lwu y riéng tur va cac ban s& nhan dugc phuc dap vé nhiing ban khoan ctia minh.

(BAN LUU CUA NGUOI THUC HIEN / HOAC NGUOI THAM GIA NGHIEN CUU)
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Appendix 3: Questionnaires (Teachers/Students)

MACQUARIE
Department of Linguistics =" University

Faculty of Human Sciences SYDNEY-AUSTRALIA
MACQUARIE UNIVERSITY NSW 2109

Phone: +61 (0)2 9850 8742

Email: stephen.moore@mg.edu.au

USING ENGLISH AS A MEDIUM OF INSTRUCTION
IN HIGHER EDUCATION IN VIETNAM:

A CASE STUDY OF A PHYSICS DEGREE PROGRAM

Thank you very much for taking the time to answer the questions below. This questionnaire is
intended to gather information on the teaching and learning processes of the Advanced Physics
Program which uses English as the medium of instruction (EMI — in other words, the knowledge

is taught through English only).

Please respond to all the questions below as honestly and carefully as you can. There are no right
or wrong answers to these questions. Also, your responses will be kept strictly confidential, and

will only be used for the purpose of this study.
QUESTIONNAIRE FOR VIETNAMESE TEACHERS OF PHYSICS
(VIETNAMESE CONTENT TEACHERS)

Part 1: General background information

2. Gender: Male: O Female: [

5. Have you studied overseas before teaching in this EMI course? [1Yes [INo

If you answered ‘Yes’, what institution did you study? In what country? And for how

103 3 ¥R

6. Please state your most recent English language proficiency rating (e.g. IELTS, TOEFL,
etc.) and the approximate date of the testing, if any:
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Part 2: Teachers’ perceptionsand practice of using English as the medium of

instruction when teaching in the Advanced Physics program

Read each statement and choose (by circling) the response (1, 2, 3, 4, 5 or 6) that most closely

reflects your own opinion.

Strongly | Disagree | Tendto | Tendto Agree Strongly
Disagree Disagree Agree Agree
1. I think it is beneficial for me to teach Physics through 1 2 3 4 5 6
English.
2. I think attending English-taught programs like this is 1 2 3 4 5 6
advantageous for students.
3. I think using English as a medium of instruction in 1 2 3 4 5 6
this program is suitable for the students’ level of
English competence.
4. I think I can pass the knowledge to students more 1 2 3 4 5 6
effectively using English than Vietnamese
5. I think students attending this English-taught course 1 2 3 4 5 6
achieve as good a level of knowledge in the subject as
the students following the Vietnamese-taught courses
of Physics at my University.
6. I feel comfortable when using English to teach Physics 1 2 3 4 5 6
in this program.
7. T usually give students different tasks to do during the 1 2 3 4 5 6
lessons.
8. Students are always encouraged to raise questions 1 2 3 4 5 6
during the lessons.
9. Students have a lot of opportunities to exchange ideas 1 2 3 4 5 6
with each other and with the teacher in my classes.
10. I am a reflective teacher and I always try to find 1 2 3 4 5 6
better ways to help my students overcome their
difficulties to master the knowledgein the degree
program.
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Part 3: Opinion on the challenges faced by the teachers in the Advanced Physics

program and their teaching strategies to face such difficulties

11.

12.

13.

15.

Below are listed some challenges that EMI teachers may face during their teaching
practices. Please rate the following items in order of difficulty. For example, use 1 for the
most difficult for you, 2 for the next most difficult and continue until 10 which is the least
difficult for you.

__ Students’ low level of English

__ Students’ low level of academic knowledge

____Reading and mastering the content of the lessons before classes

__ Preparing different tasks for students to do in each lesson

____Explaining certain terms in English

__ Answering students’ questions during the lessons

__Adapting the lesson plans based on the curriculum of the University of Virginia
__ Involving students in discussion and critical thinking

____ Finding and organising materials for my course

__ Evaluating students

_Other: (Please SPECILY) ..ccueecieieieiieeieeeee ettt e et eete e e s e e s veesaeessaeesae e seeeaseennes

Is your way of teaching different when you use English or Vietnamese as a medium of

instruction?
0 Yes [ No

If you answered ‘Yes’, what changes or adaptations have you done to your course in

English with respect to the one you teach in Vietnamese?

. Do you need any assistance in English language and/or teaching methods in order to

teach Physics through English effectively?
J Yes [ No

If you answered ‘Yes’, who do you seek help from and how are you assisted?
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® Please tick (V) the relevant box to indicate whether you agree to participate in an

interview or not: [ I agree L1 I do not agree

THANK YOU FOR YOUR PARTICIPATION!
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Vietnamese version

Phan khoa Ngon ngir hoc

Khoa Khoa hoc nhan vin

DAI HOC MACQUARIE, NSW 2109
bién thoai: +61 (0)2 9850 8742

Email: stephen.moore@mgq.edu.au

VIEC SU DUNG TIENG ANH NHU LA NGON NGU PE TRUYEN PAT
TRONG TRUONG PAI HQC O VIET NAM: NGHIEN CUU TRUONG HQP CUA
CHUONG TRINH CU NHAN VAT LY

Xin cam on quy thiy/co da danh thoi gian tra 1i nhitng cau hoi trong bang hoi sau day. Su tham gia cua
quy thay/co s& gilp chdng t6i hiéu thém vé qua trinh day-hoc sir dung tiéng Anh lam ngon ngit truyén dat
(hay ndi cach khac, tiéng Anh 1a ngdn ngir duy nhat dwoc sir dung trong I6p hoc) & chwong trinh Vat Iy tién

tién.

Quy thay/co vui 1ong tra loi nhitng cau hoi sau mot cach trung thuc va cin than nhit. Xin luu y & day
khéng c6 cau tra 11 nao dung hodc sai. Pong thoi, nhitng cau tra o1 cua quy thay/cd s& duge dam bao bi

mat, va sé duoc str dung riéng cho muc dich cta nghién ciru nay.

BANG HOI CHO GIAO VIEN TRONG NUOC DAY CAC MON CHUYEN NGANH
Phin 1: Thong tin chung

1. TUOiteeiiirennne.

2. Gidi tinh: Nam: O No: O

5. Quy thiy/co di ting hoc & nude ngoai trude khi day chuwong trinh VLTT hay chwa?
[IC6  [UKhong

Néu cau tra loi 1a “C6”, xin quy thay/co cho biét tén truong minh di timg hoc? O nudc nao? Va
trong thoi gian bao lau?

6. Quy thay/cd vui long cho biét két qua ciia bat ky chung chi tiéng Anh nao (vi du: TOEFL,
IELTS, v.v.) va thoi gian wdc tinh ciia ngay minh da dy thi, néu co:
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Phin 2: Quan niém va thyec tién caa gido vién trong viéc sir dung tiéng Anh 1am ngdn ngir truyén

dat khi day cac l6p trong chwong trinh VLTT

Vui 1ong doc ky cac nhan dinh dudi day va chon (bang cach khoanh tron) cau tra 1oi (1, 2, 3, 4, 5, 6)

miéu ta chinh x&c nhit quan diém caa minh.

(reflective teacher) va toi ludn tim cach tét hon dé gitp
sinh vién vuot qua c4c tré ngai dé nim virng kién thirc
trong chuong trinh nay.

Hoan toan Khoéng | Hoikhdng Hoi Pong y Hoan
khong dong y ddngy ddngy todn
ddngy doéng y

1. Toi nghi viéc day chuyén nganh bang tiéng Anh la rat 1 2 3 4 5 6
c6 ich ddi véi ban than toi.

2. T6i nghi tham gia cac chuong trinh str dung hoan toan 1 2 3 4 5 6
tiéng Anh nhu thé nay 1a réat c6 loi déi vai sinh vién.

3. Tdi nghi st dung tiéng Anh lam ngdn ngit truyén dat 1 2 3 4 5 6
trong chuong trinh nay 1a phu hgp véi nang luc tiéng
Anh cua sinh vién.

4. T6i nghi t6i c6 thé truyén dat kién thirc cho sinh vién 1 2 3 4 5 6
mét cach hiéu qua hon khi ding tiéng Anh thay cho
tiéng Viét.

5. T6i nghi sinh vién tham gia chwong trinh nay cling 1 2 3 4 5 6
linh hdi dugc lugng kién thirc chuyén nganh tuong
duong vai cac em hoc theo chuong trinh twrong duong
bing tiéng Viét.

6. Tdi cam thay thoai mai khi sir dung tiéng Anh dé day 1 2 3 4 5 6
cac mon chuyén nganh trong chuong trinh nay.

7. T6i thuong cho sinh vién lam cac dang bai tap (tasks) 1 2 3 4 5 6
khac nhau trong suét budi hoc.

8. T6i ludn dong vién sinh vién dit cau hoi trong subt budi 1 2 3 4 5 6
hoc.

9. Sinh vién c6 nhiéu co hoi dé trao doi y kién véi nhau 1 2 3 4 5 6
va véi gido vién trong cac budi hoc véi toi.

10. Toila mat gido vién day hoc cé chiém nghiém 1 2 3 4 5 6
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Phin 3: Y kién vé nhitng khé khin ma giing vién trong chwong trinh VLTT thwong giap phai va
nhitng cach ma quy thay/cé da ap dung dé lam tét cong tac giang day ciia minh

11. Dudi day 1a mot vai khé khian ma cac gido vién day chuyén nganh bang tiéng Anh thudng gap phai
trong sudt qué trinh giang day. Quy thay/cé vui long danh sb cho nhimg ¥ duéi ddy theo trinh tu
giam dan vé mirc d6 kho khan. Vi dy, s6 1 s& 12 viéc kho khan nhét, s 2 s& 12 viéc kho khan tha
nhi, va ctr thé dén s 10 s& 1a viéc it kho khin nhit dbi véi quy thay/cd.

Trinh &b tiéng Anh cua sinh vién
Kién thirc chuy@n mén cua sinh vién
Viéc doc va ndm viing noi dung bai giang trudc khi 1én 16p
Chuan bi cac dang bai tap (tasks) khac nhau dé sinh vién lam trong I6p
Giai thich mot vai ti/cum tir bang tiéng Anh
Giai dap cac cau hoi ciia sinh vién trong suét budi hoc
Diéu chinh gi4o an dya trén chuong trinh hoc cua truong PH Virginia
Loi cudn sinh vién tham gia thao luan va huéng cac em téi tu duy phan bién (critical
thinking)
Tim kiém va thiét ké tai lieu cho mon hoc
banh gia sinh vién
Y kién khéc: (vui long ghi r0)

12. Phuong phap day cua quy thay/cd khi day bang tiéng Anh c6 khac so véi khi day bang tiéng Viét
hay khong?

[J C6 U Khong

13. Néu cAu tra 16ila ‘Co’, thi xin quy thay/co néu rd minh da c6 nhiing thay doi / diéu chinh nao so

véi lic day cac mon nay bang tiéng Viét?

14. Quy thay/cd c6 can su giup d& nao vé ngdn ngir (tiéng Anh) va/hoic phuong phéap giang day dé
viéc day chuyén nganh bang tiéng Anh duoc hiéu qua hon?

Ll Co [ Khong
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15. Néu cu tra loi 1a ‘Co’, vay quy thiy co thudng nho ai / phuong tién nao gitip d&, va bang cach
nao?

e Quy thiy/cd vui long chon (\) vao 6 tuong ing vé viéc tham gia phong van sau nay:

O Pong y [0 Khong dong y

CHAN THANH CAM ON SU HOP TAC CUA QUY THAY/CO!
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Department of Linguistics

Faculty of Human Sciences

MACQUARIE UNIVERSITY NSW 2109 MA ARIE
Phone: +61 (0)2 9850 8742 “ Uni\?e?slijty
Email: stephen.moore@mgq.edu.au CYDNEY-AUSTRAL A

USING ENGLISH AS A MEDIUM OF INSTRUCTION
IN HIGHER EDUCATION IN VIETNAM:

A CASE STUDY OF A PHYSICS DEGREE PROGRAM

Thank you very much for taking the time to answer the questions below. This questionnaire is
intended to gather information on the teaching and learning processes of the Advanced Physics
Program which uses English as the medium of instruction (EMI — in other words, the knowledge

is taught through English only).

Please respond to all the questions below as honestly and carefully as you can. There are no right
or wrong answers to these questions. Also, your responses will be kept strictly confidential, and

will only be used for the purpose of this study.
QUESTIONNAIRE FOR VIETNAMESE TEACHERS OF ENGLISH
(LANGUAGE TEACHERS — IN THE FOUNDATION COURSES OF ENGLISH)

Part 1: General background information

Gender: Male: O Female: [

Years of teaching experience (in foundation courses for Advanced Physics

Part 2: Teachers’ perceptionsand practice of using English as the medium of

instruction when teaching in the Advanced Physics program

Read each statement and choose (by circling) the response (1, 2, 3, 4, 5 or 6) that most closely

reflects your own opinion.
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Strongly | Disagree | Tendto | Tendto Agree Strongly
Disagree Disagree Agree Agree
1. I think attending English-taught programs like EMI is 1 2 3 4 5 6
advantageous for students in finding a job.
2. I think using English as a medium of instruction in 1 2 3 4 5 6
this Advanced Physics program is suitable for the
students’ level of English competence.
3. I think the foundation courses can adequately equip 1 2 3 4 5 6
the students with necessary English proficiency to enter
the EMI program of Advanced Physics.
4. Students are always encouraged to raise questions 1 2 3 4 5 6
during the lessons.
5. Students have a lot of opportunities to exchange ideas 1 2 3 4 5 6
with each other and with the teacher in my classes.
6. I am a reflective teacher and I always try to find better 1 2 3 4 5 6

ways to help my students overcome their difficulties to

master the English language.

Part 3: Opinion on the challenges faced by the teachers in the Foundation courses of

English and their teaching strategies to face the difficulties

17. Below are listed some challenges that teachers in the Foundation courses of English may

face during their teaching practices. Please rate the following items in order of difficulty.

For example, use 1 for the most difficult for you, 2 for the next most difficult and continue

until 7 which is the least difficult for you.

Students’ low level of English before starting the course

Finding and organising materials for my course

Preparing different tasks for students to do in each lesson

Limitation of time

Too much knowledge to cover within the foundation course

Involving students in discussion and critical thinking

Teaching-learning facilities

Other: (Please SPECITY) ..cuviiciiiieeeeceeeeete ettt sre e e te e e e s ee e s e e ae e sae e reennes
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Further explanations af any):

18. Which English skill do you think is the most challenging for EMI students to master?
[1 Speaking 1 Reading [IWriting [Listening

REASOM(S): wevvveiiieiiieeitiiteee e ettt ettt e e e s s e ssabbrtteeeeesessaassabeaeeeesssssassssaseeeeessssssnsssseessessssssssnsnne

19. How good is the students’ language competence in English at the beginning of the course
(based on the Common European Framework of Reference — CEFR)?

O A1 O A2[0B1 B2

20. How good is the students’ language competence in English at the end of the course?

O A1 O A2 O B1 O B2

21. Do you have any further comments to add?

THANK YOU FOR YOUR PARTICIPATION!
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Department of Linguistics

Faculty of Human Sciences
MACQUARIE UNIVERSITY % MACQUARIE
NSW 2109 = University

Phone: +61 (0)2 9850 8742

Email: stephen.moore@mgq.edu.au

USING ENGLISH AS A MEDIUM OF INSTRUCTION

IN HIGHER EDUCATION IN VIETNAM:

A CASE STUDY OF A PHYSICS DEGREE PROGRAM

Thank you very much for taking the time to answer the questions below. This questionnaire is

intended to gather information on the teaching and learning processes of the Advanced Physics

Program which uses English as the medium of instruction (EMI - in other words, the knowledge

is taught through English only).

Please respond to all the questions below as honestly and carefully as you can. There are no right

or wrong answers to these questions. Also, your responses will be kept strictly confidential, and

will only be used for the purpose of this study.

QUESTIONNAIRE FOR FOREIGN TEACHERS OF PHYSICS

(FOREIGN CONTENT TEACHERS)

Part 1: General background information

1.

Gender: Male: O Female: O

Please state whether English is your first or additional language:

first language[Jadditional language

Name of the institution you are working in your home country:

Years of teaching experience — teaching Physics in your home country: ................

7. Years of teaching experience — teaching Physics at Hue University, Vietnam: ...................

Please state your most recent English language proficiency rating (e.g. IELTS, TOEFL,

etc.) and the approximate date of the testing, if any:

Part 2: Teachers’ perceptionsand practice of using English as the medium of

instruction when teaching in the Advanced Physics program
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Read each statement and choose (by circling) the response (1, 2, 3, 4, 5 or 6) that most closely

reflects your own opinion.

Strongly | Disagree | Tendto | Tendto | Agree Strongly
Disagree Disagree Agree Agree
1. I feel comfortable using English to pass the knowledge 1 2 3 4 5 6
to students in this EMI course.
2. I think using English as a medium of instruction in 1 2 3 4 5 6
this program is suitable for the students’ level of
English competence.
3. I usually give students different tasks to do during the 1 2 3 4 5 6
lessons.
4. Students are always encouraged to raise questions 1 2 3 4 5 6
during the lessons.
5. Students have a lot of opportunities to exchange ideas 1 2 3 4 5 6
with each other and with the teacher in my classes.
6. I am a reflective teacher and I always try to find better 1 2 3 4 5 6
ways to help my students overcome their difficulties to
master the knowledge and skills of the degree
program.

Part 3: Opinion on the challenges faced by the teachers in the Advanced Physics

program and their teaching strategies to face the difficulties

22. Below are listed some challenges that foreign EMI teachers may face during their teaching
practices. Please rate the following items in order of difficulty. For example, use 1 for the
most difficult for you, 2 for the next most difficult and continue until 10 which is the least

difficult for you.
Students’ low level of English

__ Students’ low level of academic knowledge

___ Differences inhabits and culture

__ Preparing different tasks for students to do in each lesson
____Helping students understand difficult terms

Answering students’ questions during the lessons

Adapting the lesson plans based on the curriculum of the University of Virginia

Involving students in discussion and critical thinking
Finding and organising materials for my course

Evaluating students

Other: (Please SPECITY) ....eeoverierieriiieeieterterer ettt sr et
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23.

25.

Further explanations af any):

Which English skill(s) do you think your EMI students perform well?
[1 Speaking ] Reading[1Writing [IListening
Why do YOU thinNK SO?.....ecciieiiiciicieeeeee ettt ettt e te e s e e ssae e e e saessaeeseeensesnsean

. Which English skill(s) do you think your EMI students do NOT perform so well?

L] Speaking L] Reading[Writing [IListening

How have you helped your students improve those skills?

Do you need any assistance in language and/or teaching methods in order to teach
Physics through English effectively?

O Yes [ No

. If you answered ‘Yes’, who do you seek help from and how are you assisted?

. Do you have to make any adaptations in the lesson plans compared to the original ones

you planned to use before coming to Vietnam? [IYes[1No

. If you answered Yes’, why do you have to make adaptations? And in what ways do you

typically adapt your lesson plans?



® Please tick (V) the relevant box to indicate whether you agree to participate in

an interview or not: [ I agree L1 I do not agree

THANK YOU FOR YOUR PARTICIPATION!
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Department of Linguistics

Faculty of Human Sciences

MACQUARIE UNIVERSITY NSW 2109 MA ARIE
Phone: +61 (0)2 9850 8742 H Uni\%?slijty
Email: stephen.moore@mgq.edu.au CYDNEY-AUSTRAL A

USING ENGLISH AS A MEDIUM OF INSTRUCTION
IN HIGHER EDUCATION IN VIETNAM:

A CASE STUDY OF TEACHERS’ AND STUDENTS’ PERCEPTIONS

Thank you very much for taking the time to answer the questions below. This questionnaire is
intended to gather information on the teaching and learning processes of the Advanced Physics
Program which uses English as the medium of instruction (EMI — in other words, the knowledge

is taught through English only).

Please respond to all the questions below as honestly and carefully as you can. There are no right
or wrong answers to these questions. Also, your responses will be kept strictly confidential, and

will only be used for the purpose of this study.
QUESTIONNAIRE FOR STUDENTS
(In Advanced Physics Program)
Part 1: General background information

Age: .........
Gender: Male: O Female: [

What city/province in Vietnam do you come from? .........cccoecveevverveennennee.

How many years have you learned English at schools up to now? ............

Part 2: Students’ perceptionsand practice of using English as the medium of

instruction when learning in the Advanced Physics program

Read each statement and choose (by circling) the response (1, 2, 3, 4, 5 or 6) that most closely

reflects your own opinion.
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PowerPoint slides, photos, videos, real objects...).

Strongly | Disagree | Tendto | Tend to Agree | Strongly
Disagree Disagree Agree Agree

. Ithink attending English-taught programs like this is 1 2 3 4 5 6
advantageous for me in my future career.

. I think using English as a medium of instruction in 1 2 3 4 5 6
this Advanced Physics program is suitable formylevel
of English competence.

. I think the foundation courses can adequately equip 1 2 3 4 5 6
me with necessary English proficiency to enter the
EMI program of Advanced Physics.

. I can follow Physics lessons taught by Vietnamese 1 2 3 4 5 6
teachers most of the time.

. I can follow Physics lessons taught by foreign teachers 1 2 3 4 5 6
most of the time.

. Tam always encouraged to raise questions during the 1 2 3 4 5 6
lessons.

. Tam always encouraged to ask questions to the 1 2 3 4 5 6
teachers after the lessons.

. T have a lot of opportunities to exchange ideas with 1 2 3 4 5 6
myclassmates and with the teacher in my class.

. Ilike lessons in which visual aids are employed (i.e.: 1 2 3 4 5 6

Part 3: Opinion on the challenges faced by the students in the Advanced Physics

course

10. Below are listed some challenges that students in the Advanced Physics program may face

during their learning process. Please rate the following items in order of difficulty. For

example, use 1 for the most difficult for you, 2 for the next most difficult and continue

until 8 which is the least difficult for you.

My level of English before starting the course

My level of academic knowledge before starting the course

Reading and understanding materials for my course

Following different tasks in the lessons

The amount of knowledge / information taught

The foundation course of English cannot equip me with adequate English

proficiency
Participating in discussionsin the class
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Being unable to understand some terms/concepts

Other: (Please SPECITY) ....eeverierieriiieeieterterer ettt st et st snees

Further explanations af any):

11. Which English skill do you think is the most challenging for you when attending EMI
lessons?

[] Speaking [ Reading[1Writing [Listening

| T 1102 01 () ORIt

12. Physics lessons from whom do you find easier to follow?

[] Vietnamese teachers L] Foreign teachers

13. What do you like best about your lectures in English? ..........ccccoocvviiniieneniinininieneeieeenee

14. What do you like least about your lectures in English? ..........cccccooviiiiiininiiiniiniieeeee.

® Please tick (V) the relevant box to indicate whether you agree to participate in an

interview or not: [ Iagree L1 I do not agree

® Please tick (V)the box if you do NOT want to participate in class observations: ]

THANK YOU FOR YOUR PARTICIPATION!
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Vietnamese version

Phan khoa Ngon ngir hoc

Khoa Khoa hoc nhan vin

PAI HOC MACQUARIE, NSW 2109 “ I“ﬁﬁ\%%lﬂ?l? IE
bién thoai: +61 (0)2 9850 8742 YONEY AuSTRAL TS

Email: stephen.moore@mgq.edu.au

VIEC SU DUNG TIENG ANH NHU LA NGON NGU PE TRUYEN PAT
TRONG TRUONG PAI HQC O VIET NAM: NGHIEN CUU TRUONG HQP CUA
CHUONG TRINH CU NHAN VAT LY

Xin cam on ban da danh thoi gian tra 161 nhitng cau hoi trong bang héi sau day. Sy tham gia cua ban sé
gilp ching tdi hiéu thém vé qua trinh day-hoc sir dung tiéng Anh lam ngdn ngir truyén dat (hay ndi cach
khéc, tiéng Anh la ngén ngit duy nhat duoc sir dung trong 16p hoc) & chuong trinh Vat Iy tién tién.

Xin vui Iong tra 1o nhitng cu hoi sau mot cach trung thuc va can than nhét. Xin luu ¥ & day khong ¢6 cau
tra 161 nao dung hodc sai. Bong thi, nhiing cAu tra 10i cia ban s& dugce dam bao bi mat, va s& dwoc sir dung

riéng cho muc dich cta nghién ciru nay.
BANG HOI CHO SINH VIEN CHUONG TRINH VAT LY TIEN TIEN

Phin 1: Théng tin chung

Gioi tinh: Nam: [ Ni: O
Ban di hoc tiéng Anh trong trudng hoc tinh dén bay gio 1a bao nhidu nim?...................

Phin 2: Quan niém va thuec tién cia sinh vién trong viéc sir dung tiéng Anh 1am ngdn ngir truyén

dat khi day cac Iép trong chwong trinh VLTT
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Vui long doc ky cac nhan dinh dudi ddy va chon (bang cach khoanh tron) cau tra 1oi (1, 2, 3, 4, 5, 6)

miéu ta chinh x&c nhat quan diém ciia minh.

Hoantoan | Khéng | Hoikhong Hoi Pongy Hoan
khéng ddngy ddngy déng y toan
dongy déng y
1. T6i nghi tham gia hoc trong chuong trinh st dung 1 2 3 4 5 6
hoan toan tiéng Anh 14 rit c6 ich déi véi cong viéc
twong lai cua toi.
2. T6i nghi str dung tiéng Anh lam ngén ngit truyén dat 1 2 3 4 5 6
trong chwong trinh nay 1 phit hop véi nang lyc tiéng
Anh cua toi.
3. Tdi nghi cac khoa hoc tiéng Anh co ban (trong nhiing 1 2 3 4 5 6
hoc ky ddu) c6 thé trang bi cho t6i trinh d6 tiéng Anh
ph hop dé budc vao chuong trinh hoc hoan toan bang
tiéng Anh sau do.
4. T6i 6 thé tiép thu hiéu qua céc bai giang chuyén nganh 1 2 3 4 5 6
cla cac gido vién trong nudc.
5. Toi c6 thé tiép thu hiéu qua cac bai giang chuyén nganh 1 2 3 4 5 6
Cua cac gido vién nudc ngoai .
6. Gido vién luoén dong vién toi dat cau hoi trong 16p. 1 2 3 4 5 6
7. Gido vién luén dong vién t6i dat cau hoi sau khi xong 1 2 3 4 5 6
bai day.
8. T6i duoc tao nhiéu co hoi dé trao ddi y kién véi ban 1 2 3 4 5 6
cung lop va véi gido vién trong l6p hoc.
9. T6i thich nhiing bai giang c¢6 sir dung phwong tién hd 1 2 3 4 5 6
trg nghe-nhin (vd: bai giang c6 thiét ké Power Point,
tranh anh, video, vat that...).
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Phin 3: Y kién vé nhirng kho khin ma sinh vién trong chwong trinh VLTT thwong gip phai

10. Dudi day 1a mot vai khé khian ma céc sinh vién ciia chuong trinh VLTTc6 thé gap phai trong subt
qué trinh hoc tap. Ban vui long d4nh s6 cho nhitng y dudi day theo trinh ty giam dan vé muc do
kho khin. Vi dy, s6 1 s& 1a viéc kho khin nhat, s6 2 s& 1a viéc kho khan tha nhi, va ci thé dén s6 8
s& 1a viéc it kho khan nhét déi véi ban.

Trinh d¢ tiéng Anh ciia ban than truéc khi bat dau hoc chuong trinh VLTT
Kién thire chuy@n mon caa ban than truéc khi bit dau hoc chuong trinh VLTT
Viéc doc va hiéu cac tai liéu cho cac mon hoc
Lam nhitng dang bai tap/nhitng yéu cau khac nhau do giéo vién yéu cau trong sudt cac budi
hoc
Luong kién thirc/thdng tin trong céc budi hoc
Khoa hoc tiéng Anh co ban & cac hoc ky du chua trang bi du ning luc tiéng Anh dé em c6
thé hoc tdt trong chuong trinh VLTT
Tham gia thao luan trong 16p
Khong hiéu dugc mot s thuat ngir/khai niém
Y kién khéc: (vui long ghi r0)

11. Ban thiy k¥ ning tiéng Anh nao 14 khé khan nhét dbi véi minh khi theo hoc cac mdn hoc chuyén
nganh bang tiéng Anh?

L] Nghe L] Noi L Poc O Viét

12. Ban thay viéc hoc cac mon chuyén nganh véi gio vién nao thi dé theo dai hon?

[J GV trong nuéc [J GV nudc ngoai



e Banwui ldng chon (V) vao 6 tuong g vé viéc tham gia phong van sau nay:

0O Pdng y O Khéng dong y

e Ban wui l6ng chon (V) vao 6 sau néu ban KHONG muédn tham gia vao hoat dong du gio trong

16p hoc: O

CHAN THANH CAM ON SU HQP TAC CUA BAN!
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Appendix 4: Interview Questions (Teachers/Students)

Department of Linguistics

Faculty of Human Sciences

MACQUARIE UNIVERSITY NSW 2109 a MACQUARIE

Phone: +61 (0)2 9850 8742 = University
SYDMNEY-AUSTRALIA

Email: stephen.moore@mgq.edu.au

Chief Investigator’s / Supervisor’s Name & Title: Dr. Stephen H Moore

USING ENGLISH AS A MEDIUM OF INSTRUCTION
IN HIGHER EDUCATION IN VIETNAM:

A CASE STUDY OF A PHYSICS DEGREE PROGRAM

INTERVIEW QUESTIONS
(For Vietnamese teachers of Physics)

1. Can you tell me about something you would like to do better while teaching in this EMI
course (prompts: having better spoken language / finding more teaching resources /

being more helpful to students / giving students more chances to speak in class / etc.)?

2. Have you noticed any difficulties that your students are facing? Can you tell me about how
you have helped your students overcome such difficulties (prompts: not being able to
catch up with what the teacher says / not being able to join class discussions / not being

able to respond to teachers’ questions / etc.) in the lessons?
3. Do you think it is good to develop a reflective teaching habit? In your situation, how do
you reflect on your teaching? And does self-reflecting create any changes to your

teaching? In what ways?

4. Can you tell me about your teaching strategies (in other words, your own ways to deliver
the EMI lessons effectively)?
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Vietnamese version

Phan khoa Ngon ngit hoc “ MACQUAR'E

Khoa Khoa hOC nhan van bq University
DAI HOC MACQUARIE, NSW 2109 SYDNEY-AUSTRALIA
bién thoai: +61 (0)2 9850 8742

Email: stephen.moore@mgq.edu.au

VIEC SU DUNG TIENG ANH NHU LA NGON NGU PE TRUYEN PAT
TRONG TRUONG PAI HQC O VIET NAM: NGHIEN CUU TRUONG HQP CUA

CHUONG TRINH CU NHAN VAT LY

CAU HOI PHONG VAN
(Danh cho giing vién cdc mén chuyén nganh trong nuwéc)

1. Xin thay/cd cho biét minh c6 mong mudn 1am tét hon viéc gi trong khi tham gia giang day tai
chuong trinh VLTT? (Goi y: ¢6 kha ning néi tiéng Anh tét hon / tim duogc nhiéu tai liéu ding
trong viéc day hon / gitip d& cho sinh vién hiéu qua hon / tao nhiéu co hoi hon cho sinh vién

duoc noi trong 16p hoc / v.v.)

2. Thay/co ¢ nhan thiy sinh vién gap phai nhitng kho khan gi khong? Néu c6 thi xin thay/co chia sé
nhitng cach ma minh da gitup cho cic em vugt qua nhitng kho khan do6? (Goi y: khong theo kip bai
thay/co giang trén 16p / khong c6 kha ning thao luan trong nhom / khong c6 kha ning tra 1oi

cau héi cia gido vién / v.v.)

3. Thay/co c6 thiy viéc day hoc c6 chiém nghiém la c6 ich? Trong hoan canh caa minh, thay/co cé
thé cho biét 1a minh thudng chiém nghiém vé qua trinh day hoc cua ban than bang nhitng cach
nao? Va viéc chiém nghiém do co tao ra nhimg thay ddi gi trong viéc day cua minh khéng? Néu c6

thi cu thé 1a nhu thé nao?

4. Thay/cd co thé cho biét vé cac “chién lugc”/ké hoach giang day ciia minh c6 diéu gi dic biét gidp

cac em sinh vién tiép thu mot cach hiéu qua?
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Department of Linguistics

Faculty of Human Sciences

MACQUARIE UNIVERSITY NSW 2109 a MACQUARIE

Phone: +61 (0)2 9850 8742 = University
SYDMNEY-AUSTRALIA

Email: stephen.moore@mgq.edu.au

Chief Investigator’s / Supervisor’s Name & Title: Dr. Stephen H Moore

USING ENGLISH AS A MEDIUM OF INSTRUCTION
IN HIGHER EDUCATION IN VIETNAM:

A CASE STUDY OF A PHYSICS DEGREE PROGRAM

INTERVIEW QUESTIONS
(For foreign teachers of Physics)

1. Can you tell me about something you would like to do better while teaching in this EMI
course (i.e. having a slower pace of teaching / finding more teaching resources / being

more helpful to students / giving students more opportunities to speak in class / etc.)?

2. Have you noticed any difficulties that your students are facing? Can you tell me how you
have helped your students overcome such difficulties (prompts: not being able to catch up
with what the teacher says / not being able to join class discussions / not being able to

respond to teachers’ questions / etc.) in the lessons?
3. Do you think it is good to develop a reflective teaching habit? In your situation, how do
you reflect on your teaching? And does self-reflecting create any changes to your

teaching? In what ways?

4. Can you tell me about your teaching strategies (in other words, your own ways to deliver
the EMI lessons effectively)?
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Department of Linguistics

Faculty of Human Sciences

MACQUARIE UNIVERSITY NSW 2109 - MACQUARIE
Phone: +61 (0)2 9850 8742 v Hﬂ:}’i{iﬁx
Email: stephen.moore@mgq.edu.au

Chief Investigator’s / Supervisor’s Name & Title: Dr. Stephen H Moore

USING ENGLISH AS A MEDIUM OF INSTRUCTION
IN HIGHER EDUCATION IN VIETNAM:

A CASE STUDY OF A PHYSICS DEGREE PROGRAM

INTERVIEW QUESTIONS
(For students)
1. I'would like to know in what ways you think following this EMI program is significant for

you?

2. Can you tell me about something you would like to do better while studying in this EMI
course (prompts:having better understanding of the lessons / finding more learning

resources / having better listening skill / having more ideas raised in class / etc.)?
3. Iwould like to know which aspect you often have difficulties with during your EMI

course: your language ability or your content knowledge? And can you tell me how your

teachers have helped you to overcome your problems so far?

4. Can you tell me about your learning strategies (in other words, your own ways to master

the EMI lessons effectively)?
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Vietnamese version

Phan khoa Ngon ngi hoc “ MACQUAR'E

Khoa Khoa hOC nhan van g University
DAI HOC MACQUARIE, NSW 2109 SYDMEY-AUSTRALIA
bién thoai: +61 (0)2 9850 8742

Email: stephen.moore@mgq.edu.au

VIEC SU DUNG TIENG ANH NHU LA NGON NGU PE TRUYEN PAT
TRONG TRUONG DAl HOC O VIET NAM: NGHIEN CUU TRUGNG HGQP CUA

CHUONG TRINH CU NHAN VAT LY

CAU HOI PHONG VAN
(Danh cho sinh vién chuwong trinh VLTT)
1. Theo ban thi chuong trinh VLTT (hoc c&c mdn chuyén nganh bang tiéng Anh) mang lai cho ban

diéu gi ¥ nghia nhét?

2. Xin ban cho biét c6 diéu gi ban mong muén 1am tét hon trong khi hoc chuong trinh VLTT nay?
(Goi y: hiéu bai tot hon/ tim thém duoc nhiéu tai liéu dé hd trg viéc hoc / cai thién ki nang nghe

/ phat biéu y kién nhiéu hon trong 16p / v.v.)
3. Trong qua trinh hoc, ban thuong gip nhiéu khé khin hon trong linh vuc nio sau day: kha ning
ngoai ngir hay kién thizc chuyén nganh? Va xin ban cho biét 1a cac gido vién da hd tro ban nhu thé

nao dé khic phuc nhiing diéu kho khin do?

4. Ban c6 thé cho biét vé cac “chién lugc”/ké hoach hoc tap cua minh? Néi cach khac, ban 1am thé

nao dé tiép thu cac bai hoc mot cach hiéu qua?
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Appendix 5: Observation Protocol

Department of Linguistics

Faculty of Human Sciences

MACQUARIE UNIVERSITY NSW 2109 = MACQUARIE

Phone: +61 (0)2 9850 8742 "8 University
SYDMEY-AUSTRALIA

Email: stephen.moore@mgq.edu.au

Chief Investigator’s / Supervisor’s Name & Title: Dr. Stephen H Moore

USING ENGLISH AS A MEDIUM OF INSTRUCTION
IN HIGHER EDUCATION IN VIETNAM:

A CASE STUDY OF A PHYSICS DEGREE PROGRAM

OBSERVATION PROTOCOL

Date: ....occoeveveeennne. Time: .......... to........ No. of students (Ss): ............
PLACE: ..ottt et et et e e et eaeeeenes
| =TT 0) s L USRSt

Section 1: Teacher (T)’s information

1. Country of birth: .......ccceeevvieririnnnee

2. Agel .o

3. Gender: Male: | Female: [

4. Firstlanguage: .......ccceevvvvvennenne.

5. Teaching experience — teaching physics in non-EMI programs: ...........cccecveecvvene

6. Teaching experience — teaching physics in this EMI program: ............ccccccecuennu.e.

7. Has the teacher been trained in English-speaking countries? ..........cccccoeceeriirvinnennneennen.
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Features of the lesson

1. How was the lesson

structured? How were
the phases delivered?

. Did the T link the
present lesson with the
previous/future ones?

. How were key points of
the lesson emphasized?

. Were there a lot of
examples/explanations?

. How did the T finish the
lesson? Was any
summary made?

Focus on Teacher

. Did the Tuse a suitable
speed of spoken English?
Was the T’s English
reasonably fluent?

. How did the T respond to
questions/ideas from Ss?

. Did the T ask questions? Of
what type? How often?

. Did the T give Ss
opportunities to talk to
their classmates? In what
way? How did the T control
their discussion?
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5. Did the Tuse appropriate
means (e.g. humour) to
keep the Ss engaged and
interested?

6. Did the T use language that
was easy for Ss to
understand (non-technical
language)?

7. Did the T use any
Vietnamese? If yes, in what
circumstances?

Focus on Students

1. Did the Ss react positively
to the T’s questions /
instructions?

2. Did the Ss express any
difficulties in following the
lesson? At what stage? Was
this acknowledged by the
T? How did the T help the
Ss?

3. Did the Ss do pair work/
group work? At what stage?
Was it effective?

4. Did the Ss interact with
their classmates during the
lessons? Did they use any
Vietnamese?

5. Did the Ss take notes
during the lesson? What
language did they use?

Teaching facilities and visual aids

1. Did the T use PPT slides in
the lesson? How were the
slides (i.e. in terms of
content, ease of reading,
ete.)?

2.Did the T use the board?
How was it used?

3.Did the T use any
handouts? At what stage?
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4.How were the textbooks
used?

5.Was a dictionary (of any
form) used in the
classroom? How often was
it used?

6. What other facilities (if
any) were used in the
lesson? How were they
used?
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Appendix 6: Advertisement of recruitment (Teachers/Students)

" MACQUARIE
=" University

SYDNEY-AUSTRALIA

Advertisement of Participant Recruitment
(To lecturers)
Dear teachers of the Advanced Physics program,

You are warmly invited to participate in my study titled “Using English as a medium of
Instruction in higher education in Vietnam: A case study of a Physics degree program”. In other
words, I would like to know how teachers and students in this program are carrying out the

teaching-learning processes that use English as the only language in their lessons.
This project aims to:

e Better understand the perceptions of the importance and practicality of this English-
medium Instructed (EMI) program ofthe current teachers

e Have more insight into your difficulties as well as how you have overcome your challenges

e Learn more about your teaching strategies

The study is being conducted by Thi Tu Liem Truong (email: thi-tu-

liem.truong@students.mq.edu.au) to meet the requirement of the MRes Thesis under the

supervision of Dr. Stephen H Moore in the Linguistics Department of the Faculty of Human

Sciences, Macquarie University, Australia (email: stephen.moore@mg.edu.au).

This project is seeking both Vietnamese and foreign lecturers who:

e are currently teaching Advanced Physics classes, or:
e have taught at Advanced Physics classes since the start of this EMI program

If you are willing to participate in this study, you will:

e complete a questionnaire survey (taking about 10 minutes) and

e (if you are happy) attend a follow-up interview (taking about 30 minutes) with the Co-
investigator (Thi Tu Liem Truong)

e and/or have class observations carried out by the co-investigator in some of your lessons

Each participant will receive a small souvenir from Australia (for completing the questionnaire).
If you decide to contribute more to this project by attending an interview and/or having class

observations, some other gifts will be offered to express our sincere thanks to you for your time.

We will not be asking you anything sensitive, and the information gathered from you is absolutely
anonymous. You will also be free to withdraw from any part of the study without any explanation

or consequence.
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If you would like to participate in any part of this project, please contact Thi Tu Liem Truong

(email: thi-tu-liem.truong@students.mq.edu.au) and indicate whether you are happy to:

e complete the questionnaire, or:
e complete the questionnaire and have an interview, or:
e complete the questionnaire, have an interview and class observations as well

Sincere thanks.
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Vietnamese version
MACQUARIE
= University

SYDNEY-AUSTRALIA

Théng tin tuyén dung ngwdi tham gia nghién ciru
(Danh cho giing vién)
Kinh gai cAc giang vién trong chuwong trinh Vat ly tién tién!

Chung t6i rat han hanh dwoc mai quy thay/co tham gia vao nghién ciru cua ching toi ¢ tén “Viéc sir dung
tiéng Anh nhu 12 ngdn ngit dé truyén dat trong truong dai hoc ¢ Viét Nam: Nghién ciru truong hop cua

chuong trinh ctr nh&n vt 1y”.
Muc dich ciia dé tai:

e Hiéu rd hon quan niém cua quy thay/co vé tim quan trong va tinh thiét thuc cua chwong trinh
VLTT

e Hiéu o hon vé nhitng khé khin va cac phuong phap cac thdy/co di st dung dé giai quyét nhitng
kho khan d6 giup viéc day-hoc duoc hiéu qua hon

e Tim hiéu vé cac ké hoach/ “chién lugc™ giang day cua quy thay/cd

Dé tai nay do c6 Truong Thi Tir Liém (email: thi-tu-liem.truong@students.mg.edu.au) thyc hién theo

yéu ciu luan van thac sy nghién ciu, dudi sy huoéng dan cua Tién sy Stephen H Moore (email:

stephen.moore@mpg.edu.au) tai phan khoa Ngén ngit hoc, khoa Khoa hoc nhan vin — Dai hoc

Macquarie, Uc.
Chiing t6i dang mong mudn dwoc tién hanh nghién ciru ndy cung véi nhikng gido vién:

e Hién dang day cho céc I6p cia chuong trinh VLTT, hodc:
e Dai ting day cho chuong trinh VLTT trong bét ctr thoi diém nao

Néu dong y tham gia vao nghién ciru, quy thay/co sé:

e Traldi mot bang cau hoi (trong khoang 10 phit) va
e (néu quy thay/co vui 1dng) tham dy mot budi phong van (trong khoang 30 phat) cing véi ngudi
ddng thyc hién d& tai (C6 Truong Thi Tir Liém)
e Va/hoic tham gia vao cac budi du gio trong mét s tiét hoc cua quy thay/co, dugc thuc hién boi
ngudi déng thyuc hién dé tai
Mdi c& nhan tham gia vao nghién ciu nay sé nhan dugc mdt mén qua luu niém nhé tir nuéc Uc (cho viéc
dién vao bang hoi). Néu quy thay/cd quyét dinh tham gia thém vao budi phong van va/hoic cho phép du
gio tiét hoc cua 16p minh, chung t6i xin duoc tran trong goi dén quy thay/cd nhirng phan qua c6 gia tri hon

dé cam on thoi gian ma quy vi da bo ra.

Chung toi ¢dam bao khong c6 théng tin nao trong bang hoi mang tinh nhay cam, tit ca cac théng tin thu thap
tir phia quy thay/co déu dam bao tuyét ddi bi mat va khuyét danh. Quy thay/co c6 thé rut khoi nghién ciu

bat cir khi nao ma khdng can phai giai thich nguyén nhan hay phai chiu hau qua nao.

Néu quy thay/cé ddng y tham gia nghién ciru ndy, xin vui 1ong lién hé c¢6 Truong Thi Tir Liém (email: thi-

tu-liem.truong@students.ma.edu.au) va néi ré la quy thay/co dong y tham gia:
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e Traloi bang hoi, hoac:
e Traloi bang hoi va tham gia phong van, hozc:
e Traloi bang hoi, tham gia phong van va cho phép ngudi thuc hién dé tai du gio tiét day cua minh

Xin trén trong cam on!
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“ MACQUARIE
=3 University

SYDMEY-AUSTRALIA

Advertisement of Participant Recruitment
(To students)
Dear students of the Advanced Physics program,

You are warmly invited to participate in my study titled “Using English as a medium of
Instruction in higher education in Vietnam: A case study of a Physics degree program”. In other
words, I would like to know how teachers and students at this program are carrying out the

teaching-learning processes that use English as the only language in their lessons.
This project aims to:

e Better understand the perceptions of the importance and practicality of this English-
medium Instructed (EMI) program of the current students

e Have more insight into your difficulties as well as how you have overcome your
challenges

¢ Know more about your learning strategies

The study is being conducted by Thi Tu Liem Truong (email: thi-tu-

liem.truong@students.mq.edu.au) to meet the requirement of the MRes Thesis under the

supervision of Dr. Stephen H Moore at Faculty of Human Sciences, Macquarie University,

Australia (email: stephen.moore@mgq.edu.au).

This project is seeking students who are currently participating in this Advanced Physics program

and willing to get your voice heard.
If you agree to participate in this study, you will:

e complete a questionnaire survey (taking about 10 minutes) and

e (if you are happy) attend a follow-up interview (taking about 30 minutes) with the Co-
investigator (Thi Tu Liem Truong)

e participate in class observations (if your teacher agrees to be observed)

Each participant will receive a small souvenir from Australia (for completing the questionnaire)
as our appreciation for taking your time with the study. If you decide to contribute more to this

project by attending an interview, we will offer some other gifts to express our sincere thanks to

you.

We will not be asking you anything sensitive, and the information gathered from you is absolutely
anonymous. You will also be free to withdraw from any part of the study without any explanation

or consequence.
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If you would like to participate in any part of this project, please contact Thi Tu Liem Truong

(email: thi-tu-liem.truong@students.mq.edu.au) and indicate whether you are happy to:

e complete the questionnaire, or:
e complete the questionnaire and have an interview, or:
e complete the questionnaire and have an interview and participate in class observations

Sincere thanks.
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Vietnamese version

“ MACQUARIE
"= University

SYDNEY-AUSTRALIA

Théng tin tuyén dung ngudi tham gia nghién ciru
(Danh cho sinh vién)
Than gai cAc ban sinh vién trong chuong trinh Vit Iy tién tién!

Ching t6i rat han hanh dugc moi cac ban tham gia vao nghién ctu cua ching t6i c6 tén “Viéc st dung
tiéng Anh nhu 12 ngdn ngit dé truyén dat trong truong dai hoc ¢ Viét Nam: Nghién ciru truong hop cua

chuong trinh ctr nh&n vt 1y”.
Muc dich ciia dé tai:

e Hiéu rd hon quan niém cua cac ban sinh vién vé tim quan trong va tinh thiét thuc cia chuong trinh
VLTT

e Hiéu 5 hon vé nhitng khé khin va cac phuong phap cac ban da sir dung dé giai quyét nhitng kho
khan do giap viéc day-hoc dwoc hiéu qua hon

e Tim hiéu vé céac ké hoach/ “chién lugc” hoc tap cua cac ban, cach dé ban tiép thu bai tot nhat

Dé tai nay do c6 Truong Thi Tir Liém (email: thi-tu-liem.truong@students.mg.edu.au) thyc hién theo

yéu cau luan van thac sy nghién ciu, dudi sy huéng dan cua Tién sy Stephen H Moore (email:

stephen.moore@mpg.edu.au) tai phan khoa Ngbn ngit hoc, khoa Khoa hoc nhan vin — Dai hoc

Macquarie, Uc.

Chung t6i dang mong mudn dugc tién hanh nghién ctru ndy cing véi nhitng sinh vién hién dang theo hoc

tai chuong trinh Vit Iy tién tién tai khoa Vat 1y, Dai hoc Su pham Hué.
Néu ddng y tham gia vao nghién citu, c4c ban sé:

e Traloi mot bang cau hai (trong khoang 10 phat) va
e (néu cac ban vui 16ng) tham dy mot budi phong van (trong khoang 30 phut) ciing véi ngudi dong
thuc hién dé tai (C6 Truong Thi Tir Liém)
e Va/hoic tham gia vao cac budi du gid trong mot sé tiét hoc cua cac ban (néu duoc su déng y cua
gido vién trong 16p cua ban), duoc thyuc hién bai nguoi déng thuc hién dé tai
MJbi ca nhan tham gia vao nghién ctu nay sé nhan duoc mot moén qua luu niém nhé tir nuéc Uc (cho viee
dién vao bang hoi). Néu cac ban quyét dinh tham gia thém vao budi phong vén, chiing toi xin dugc goi dén

cac ban nhitng phan qua c6 gié tri hon dé cam on thoi gian ma cac ban da bo ra.

Chung toi ¢dam bao khong c6 théng tin nao trong bang hoi mang tinh nhay cam, tit ca cac théng tin thu thap
tir phia cac ban déu dam bao tuyét déi bi mat va khuyét danh. Céc ban c6 thé rat khoi nghién ciru bat ct khi

nao ma khong can phai giai thich nguyn nhan hay phai chiu hau qua nao.
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Néu céc ban dong y tham gia nghién cau nay, xin vui 1ong lién hé ¢6 Truong Thi Tir Liém (email: thi-tu-

liem.truong@students.mg.edu.au) va néi rd 1a minh dong y tham gia:

e Traloi bang hoi, hoac:
e Traloi bang hoi va tham gia phong van, hozc:
e Traloi bang hoi, tham gia phong van va cho phép duy gio tiét hoc caa minh

Xin chan thanh cam on!
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Appendix 7: Interview Transcripts (Teachers/Students)

EMI Student 1 (Code: S1-Recording)

Time: 0:05 — 10:00 (Re: researcher-interviewer)

Re | Hi, S1. Thank you very much for being in this interview. Now | will ask you a
few questions relating to the EMI course you are following. Are you ready?

1 Yes, | am!

Q1 | Now | would like to know in what ways you think following this EMI program is
significant for you?

S1 | Well, the thing I like best when learning in this program is that | can have more
chance to get a good job after graduation because the companies throughout our
country are usually in favour of job applicants with good English proficiency. As
you know, we have all our lessons and discussions in English every day so it is a
good opportunity to practice English.

Q2 | Thank you. Can you tell me about something you would like to do better while
studying in this EMI course?

S1 | I definitely want to make some progress in my English, especially in vocabulary
for my Physics major and also in communication with teachers.

Re | Can you have more explanation about how you want to develop your way of
communicating with teachers? Is it because you don’t understand what your
teachers say or because you lack the ability to say what you think, or any other
reasons?

S1 | Oh, I can understand what they say, but as I haven’t used English to speak in
classes so far, I get so nervous when being asked and I can’t find proper ways to
answer their questions.

Q3 | Thank you. The next question is: which aspect do you often have difficulties with
during your EMI course: your language ability or your content knowledge?

S1 | I have more difficulties with foreign language proficiency actually

Re | Is it English for your major or English for general communication in classes?

S1 | Well, I think mainly English for communication in our classroom, between
students and teachers and also among the students. That’s why we occasionally
talk to each other in mother tongue when it comes to group discussions.

Re | How about English for your Physics major? Any difficulties?

S1 | Ah, we have the textbook and we can read it at home beforehand, so we are fine
with that.

Re | That is the language ability. How about the content knowledge? Have you got any
troubles with that?
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S1

The content knowledge is quite different from the knowledge | already know
about Physics and Maths etc., but | think | have got used to it. Oh, and there is
another thing: I want to have more Physics books in English but our school’s
library only has Vietnamese ones. | hope we will have more English reference

books of Physics in the future.

Re

And how do your teachers often help you to overcome problems of the English

language?

S1

They usually talk to us during their lessons, and we also talk about daily activities
in our breaks. That helps us get closer to the teachers, and feel more comfortable
when speaking to them.

Besides that, my teachers often recommend more books and websites for us to
self-study at home.

Q4

Each student can have their own ways to study effectively in this EMI course.

What are your learning strategies?

S1

This is what | often do to learn effectively:

At home: read textbook to prepare for the new content, especially notice new
terms and definitions. | often use dictionary at this stage.

In class: listen carefully and take notes of what the teachers say. It is important to
highlight things | get confused and read about it further at home.

Re

Do you often ask your teachers when you don’t understand something?

S1

Sometimes in the breaks | can ask them

Re

What language do you use when talking to local teachers in those situations?

S1

To be honest, we mostly use our mother tongue when asking the teachers about
some details of the lesson in the breaks. We find it really hard to express our

thoughts in English. We use more English during the lessons.

Re

Ah hah! And do your teachers answer you in English or the mother tongue?

S1

Well, it depends on the teachers. Some local teachers may answer in English even

though we ask in our mother tongue.

Re

Oh, thank you for letting me know. And thank you so much for the interview.
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EMI Student 2 (Code: S2-Recording)

Time: 0:05 — 11:35 (Re: researcher-interviewer)

Re

Hi, S2. Thank you very much for being in this interview. Now | will ask you a

few questions relating to the EMI course you are following. Are you ready?

Yeah, let’s start!

Q1

First of all, in what ways you think following this EMI program is significant for

you?

S2

-1 like the fact that | can develop both academic knowledge and English
proficiency at the same time. It is hard to follow, but I believe that the Bachelor
degree of Advanced Physics Major will give me higher chance to be employed in
good companies.

-When learning in this program with our curriculum and many teachers from
overseas, we have a good foundation and will find it easier to study abroad after
graduation.

Q2

Alright. Can you tell me about something you would like to do better while

studying in this EMI course?

S2

I want to have better comprehension in my lessons, and more interaction with the
teachers. In order to do so, | will need to make progress in my listening and
speaking skills.

Re

Do you mean that the teachers don’t give you enough chance to have interactions

in class, or that you don’t know how to interact with your teachers?

S2

Oh, they often ask us questions, but our problem is that we don’t know how to
respond properly and also we are too shy to raise our voices in class. As a result,
most students remain silent after the teachers’ questions and just a few of us who

have confidence in spoken English can answer them.

Q3

Thank you. The next question is: which aspect do you often have difficulties with

during your EMI course: your language ability or your content knowledge?

S2

I have some difficulties in understanding the lessons because my English is not as
good as | wish, even the foundation course of English cannot help much.

Therefore, both language ability and content knowledge are my challenges.

Re

Can you tell me more about the foundation course you just mentioned? What do

you think about it?

S2

Well, the lessons in those English courses were mainly about general English and
the four skills. But when we start the EMI lessons, | think what | learned from the

foundation course is barely adequate for the demand of the EMI program.

Re

So what is your suggestion for the foundation course to be more effective?

S2

I think I want to be guided more on how to discuss, answer the teachers’
questions, how to write assignments, how to read and understand the course
books effectively. 126




Re

And how do your teachers often help you to overcome those problems?

S2

- Oh, when we learn with local teachers and we don’t understand something, we
can let him/her know with our facial expressions or saying it out loud. Then, he
will explain it again slowly, or give more examples. In case we still don’t get it,
some teachers can use the mother tongue to explain to us again.

- When we learn with foreign teachers and we can’t follow the lesson, we can
interrupt and ask her/him to explain more. Usually, he will explain again very
slowly and write down what they say on the board for us to follow more easily.

Q4

What are your learning strategies? In other words, what do you often do to study
in this EMI program effectively?

S2

Well, I try my best in class and also after class.

Re

Can you give some examples of what you do in class to study effectively?

S2

If T can’t follow the teacher, I can ask my friends or the teacher for more
explanation (if they have time) in the breaks. If it is the language problem, I can
look it up in my dictionary and highlight it to memorise more easily. Also, when
the teacher asks for our ideas, | try to give an answer to keep me involved and
active in the lesson. This can help me practice spoken skill of English as well.

Re

What about after class?

S2

As I told you earlier, my English ability is not as good as my classmates’, so I

have to join extra-curriculum classes to learn more.

Re

Oh, where can you find those classes? And do you have local or foreign teachers
of English?

S2

| go to a language centre in this city from 5.30pm to 7.00pm three times a week to
have communicative English lessons with both foreign and local teachers. Those
classes have helped me so much to overcome my shyness and catch up with my

friends in the class.

Re

Well, that’s all for this interview. Thank you so much and I hope you will have

good results in this program.
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EMI Student 3 (Code: S3-Recording)

Time: 0:05 — 10:00 (Re: researcher-interviewer)

Re

Hi, S3. Thank you very much for being in this interview. Now | will ask you a

few questions relating to the EMI course you are following. Are you ready?

S3

Yes, we can start now!

Q1

First of all, do you think following this EMI program is significant for you?

S3

Yes, of course, in many ways!

Re

Can you tell me in more details?

S3

- Firstly, I can be exposed to the learning and teaching styles of a developed
country (the USA), therefore, | have more confidence and | am better prepared
for overseas study in the future, if possible.

- Secondly, the pressure of this high-demanding program makes me try harder
day by day to meet the requirements of the program, so I can discover myself
more.

- Thirdly, having teachers from both local and overseas universities means that
you have different source of knowledge and different teaching methods. | am
always excited before a new subject, especially from an overseas lecturer.

Q2

Well, now can you tell me about something you would like to do better while
studying in this EMI course?

S3

I want to develop a more active learning attitude but I’'m still very shy when the
teacher asks me something in the class. Most of the time, I don’t know how to

express my own ideas for the teacher to understand clearly.

Re

Is that all?

S3

Let me see... Oh, this is an issue not only of myself. As you know, the learning
habit of Vietnamese students is still rather traditional. |1 and my classmates can
easily lose our track in group discussions because we didn’t usually have
discussions in high schools.And, to be honest, we aren’t really interested in group
discussions. It even gets harder when the discussions are supposed to be in
English. After struggling, we sometimes switch to our mother tongue. I know it’s

not good but that helps us at least understand each other in discussions.

Q3

I see. Let’s move to the next question: Which aspect do you often have
difficulties with during your EMI course: your language ability or your content

knowledge?

S3

The content knowledge shouldn’t be a problem for most of us because we follow
the curriculum of Virginia university from the USA, not the Vietnamese one.
When | make comparison of the content, | have the feeling that the knowledge to
be covered in Vietnamese textbooks are a bit larger than that of the USA. So, the

content knowledge is not what we really worry about.

Re

So, is there anything you’re worried about?

S3

Well, I’'m fine with understanding 1t£1§ lessons in class, but to have good

interactions with the teachers is another story. Actually, I’m a bit scared to open




my mouth when the teachers ask for opinions. I think | need more practice with

my English speaking skill.

Re

Do you think you can study by yourself or going to a speaking class?

S3

| often practice listening and reading at home, but | think I need a teacher and a

class in order to practice speaking skill. I think the English centre can help me.

Q4

Good luck with your speaking skill! Now | have another question: What are your
learning strategies? Or what do you often do to study in this EMI program
effectively?

S3

I make effort in every class to have communication with our teachers. Like all the
other students in class, | take notes quite a lot (in English) and always read it

again after class to make sure | understand all the content.

Re

Is there any other important thing to do?

S3

Oh, I have to admit that | read the course book many times before and even after
class to make sure | understand the content correctly and master the terms.
Believe it or not, sometimes | can understand every word in the passage but still |

can’t get the whole meaning of it. And this is really hard to practice!

Re

Well, thank you for sharing with me. | hope you can make progress soon! And
that’s all for the interview. Goodbye!
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EMI Student 4 (Code: S4-Recording)

Time: 0:05 — 12:29 (Re: researcher-interviewer)

Re

Hi, S4. Thank you very much for participating in this interview. Now I’m going
to ask you a few questions relating to the EMI course you are following. Can we

start now?

S4

Yes, of course!

Q1

First of all, do you think following this EMI program is significant for you?

S4

Yes, of course, and the more I continue with the course, the more I’'m happy with

my choice to study here!

Re | What are the reasons that make you feel so happy in this course?

S4 | - DI’m lucky to study in this program because learning in this environment makes
me feel so inspired. Especially, I’'m eager to have lessons from foreign
teachers. They have effective teaching methods together with simple language.
Also, I can learn a lot about their culture. It’s so interesting!

- From the previous students of this program who have graduated, | have more
confidence in the future career path.

Re | Well, have they all found their desired jobs?

S4

| just know a few of them, but they are very satisfied with the current jobs and
some of them succeeded in finding a scholarship for higher education in overseas

universities. | think it is so good!

Q2

Now can you tell me about something you would like to do better while studying

in this EMI course?

S4

I’m trying to learn better ways to ‘handle’ the questions from the teachers. Since
the foundation course of English was quite general so when it comes to specific
situations like this, we have to solve it ourselves, or ask the teachers (if they are

willing to talk).

Re

That is just about answering the teachers’ questions. Is there anything more

general?

S4

Well, | think the bigger issue of mine is having more interactions with teachers

during lessons. | want to be more active and less shy in class.

Q3

| see. It seems that the next question will help you express more about this issue.
Which aspect do you often have difficulties with during your EMI course: your

language ability or your content knowledge?

S4

Well, definitely the English language. | think you can guess from my previous

answers!

Re

Can you tell me what English skills you are struggling with?

S4

Like many of my classmates, the speaking skill is my problem. I’'m always
embarrassed when the teachers ask questions in class. Sometimes | know the
answers but I don’t know how to put iléeén into a good sentence, let alone saying

it out loud!




Re

So do you also have this problem when discussing with your friends in class?

S4

I think only one third of my class can discuss in English. The rest usually either

remain sileﬂt%ﬁ:adimg Tﬁ%@ﬁ{a%@@q%[éaﬁT%ﬁgﬁﬂ{&m%el weird to talk to
my friends ihi BRI H2 AR BecA8s8ENAE IREVIBWRD the EMI teaching

and learning methods.

Re

Do your teachers help you to better your speaking skill?

S4

Yeah, they notice our difficulties and they always encourage us to speak English,
even slowly and with mistakes. They recommend useful websites to learn English
as well. Besides that, my friends who are quite good at spoken English can also

help us in our discussions.

Re

Did you have lessons about English skills or group discussions during the

foundation course of English you attended in the first semesters of the program?

S4

Well, we had quite a lot of them actually, but they were mostly in general English
and did not focus on necessary tasks we have to fulfil in my EMI lessons such as
assignment writing, joining a debate, giving presentations, raising voice in EMI

class and so on.

Q4

Thank you for sharing! My last question for you is: What are your learning
strategies? | mean what do you often do to study in this EMI program effectively?

S4

What | often do to study well? | think there is nothing special: just highlight what
I haven’t understood in the lesson and ask my friends or the teacher, or read more
at home. | think the special thing of this program is that it is taught in English, so
sometimes when I can’t follow what the teacher says, I have to figure out whether
it is because of the English language or the content itself. | always make sure that
I read the lesson at home before class to get familiar with the terms and

definitions.

Re

Do you have any plan to better your English skills?

S4

| watch American or English movies and try to imitate some simple phrases for
better listening and speaking skills. If | have time and enough money in the

future, 1 may go to the language centre for a communicative English course.

Re

That’s enough for the interview. Thank you so much for your time!
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Re Good morning, LET1!

LET1 | Good morning!

Re Thank you very much for being in this interview. Now | will ask you a
few questions relating to the EMI course you are teaching. Are you ready?

LET1 | Yes, let’s get started!

Q1 Now can you tell me about something you would like to do better while
teaching in this EMI course?

LET1 | I think I want to involve the students more into my lessons.

Re So you mean the students are not so much involved in your lessons?

LET1 | They all pay enough attention to the lessons. However, what | mean here
is that many students never get involved in discussions or raise their
voices to interact in my classes. The reason may come from themselves or
myself: they may be too passive and shy, or my lessons are not exciting
enough to get them involved, that’s why I’'m still trying.

Q2 Thank you. We may talk more about this issue in the next question: Have
you noticed any difficulties that your students are facing?

LET1 | Well, I can notice a few difficulties they are facing, such as: struggling
with their English ability and sometimes with activities in the lessons.

Re Can you please explain a little bit more about each of those difficulties?

LET1 | Yeah, about their English ability: a few of them cannot follow the lessons
in English so they need more time to figure out the content of the lessons.
Of course they all had foundation courses of basic English as well as
English in Physics but | think their English level before enrolling in this
program was too low.

Re Do you think all of the students in the class have the same difficulty in
English proficiency?

LET1 | Oh, I don’t think so. A few students are excellent in English and they are
very confident in class activities, but a majority of my EMI students are
still struggling with their English.

Re So do you mean the level of English proficiency of your students are not
quite the same?

LET1 | Yeah, a few of them show an excellent English level while the rest are of
much lower levels. Generally, it is quite challenging for me most of the
time, you know, to teach so that even the students with lowest level of
English can follow the lesson.

Re Yeah, | see. How about difficulties with activities in the lessons?

LET1 | As we have teachers from both local and overseas universities, activities

are always changing in the lessons, from traditional to more
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communicative. At the beginning, the students were not willing to
participate into class activities but gradually, with the encouragement of

teachers, they are finding their ways to join.

Re So how have you helped them to overcome those difficulties?

LET1 | Firstly, I try to speak English with moderate speed and clear pronunciation
so that they can learn the correct things from the beginning. Also, | often
make questions to them so that they have chances to speak English in
class. Then, when they are more used to speaking in class, | make them
discuss or have debates to develop their critical thinking as well as spoken
English.

Q3 Well, let’s move on with the next question: Do you think it is good to
develop a reflective teaching habit?

LET1 | Of course! It’s good to think about how you have done in the lessons and
ways to do it better in the future.

Re So in your situation, how do you often reflect on your teaching?

LET1 | To be honest, I just do it in a natural way: I always notice the students’
reaction during the lessons, then try to find better ways in the next lessons.

Re And in what ways has self-reflecting changed your teaching so far?

LET1 | Let me see... Through the years, I have worked out better ways to deliver
the lessons in English. A few years ago, my English was much more
complicated, but after noticing that my students couldn’t follow the lesson,
I tried to use more simple words and structures.

Q4 Now can you tell me about your teaching strategies? | mean your own
ways to deliver the EMI lessons effectively.

LET1 | Oh, I don’t have such things as strategies, | think they can be called
special notices when | teach in EMI classes.

Re Yeah, can you give me some examples of those special notices?

LET1 | Firstly, teaching in EMI classes requires more time for the content
knowledge to be delivered because it is taught in English, my foreign
language. Therefore, | always make sure that | can manage to help my
students master the key points in class.

Re How about the second notice?

LET1 | I try to integrate teaching content knowledge with developing students’
learning skills through giving opinions, group-working and giving
opinions.

Re Avre there any other notices?

LET1 | Well, this is just for myself. I always bear in mind that my English should
be correct so that my students can learn and use later.

Re Thank you so much for sharing your opinion, and that’s all for the

interview. | wish you all the best in your teaching and your life. Good bye!
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Local EMI Teacher 2 (Code: LET2-Recording)

Time: 0:05 — 10:55 (Re: researcher-interviewer)

Re Good morning, LET2. Thank you very much for participating in this
interview. Now | will ask you a few questions relating to the EMI course you
are teaching. Can we start now?

LET2 | Yes, of course!

Q1 First of all, can you tell me about something you would like to do better while
teaching in this EMI course?

LET2 | I would like to develop a more interactive teaching approach. | have to do it
step by step, not all of a sudden, because our students are more familiar with
the traditional teaching-learning method with less interaction between teachers
and learners.

Re Do you find the students ready for that interactive teaching approach?

LET2 | I think just one fourth of the students show positive reaction to interactive
activities in my class. The others may remain silent or show limited English
speaking skill.

Q2 Thank you. Now, let’s come to your next question: Have you noticed any
difficulties that your students are facing?

LET2 | I can tell that most of them are facing difficulties in their English speaking
skill, because whenever | ask for their ideas, many of them either look down
to their notebooks or refuse to speak when I call them. Sometimes, I can’t tell
if they can’t speak English or they are too shy to speak, as they just keep
silent.

Re Oh | see. But what do you think of the overall English level of your students?

LET2 | Well, it’s really hard to tell about the students’ English level. I’d say most of
them are of average level for reading and listening, but speaking and writing
skills can be below average. Just a few students (roughly 20% of the class
members) show good ability of English in all skills.

Re So does this variety of English levels affect your teaching so much?

LET2 | Yeah, of course! Because most of the students have limited English
proficiency, | have to use simple words and speak slowly. Sometimes | feel
sorry for the students with excellent English as they may be bored

Re So how have you helped them to overcome this difficulty in English speaking
skill?

LET2 | I always keep a friendly atmosphere in my class and encourage them to say

what they think for my questionngf they give the wrong answer, | still




acknowledge their effort and give more explanation. Besides that, | usually
talk to them in the breaks about their concerns and that can help them feel

more relaxed to share in the class.

Q3

Well, let’s move on with the next question: Do you think it is good to develop
a reflective teaching habit?

LET?2

I’m not sure what the phrase “reflective teaching” mean, is it looking back on
what and how we teach to do better next time?

Re

Oh, that is what | mean. So, what do you think about this habit?

LET?

I think it is essential to be reflective if you want to do well in any kind of jobs.
Being a teacher, after the first lessons in one class, | usually notice their facial
expressions, their questions, and even their silence. They all give me signals

for help, or for more clarifications.

Re

So how has self-reflecting changed your teaching over time?

LET?2

Of course | have made a lot of changes in my teaching. For example, at the
beginning of some classes, when the students keep being confused about the
math problem or some complex definitions, | may need the help of our mother
tongue so that they can understand to the fullest. However, as | continue, I can
make my way through those definitions by using selective language and
drawing figures on the board or giving more examples. Gradually, | get rid of

using mother tongue in my classes.

Q4

Now can you tell me about your teaching strategies? | mean your own ways to

deliver the EMI lessons effectively.

LET?2

Well, in my opinion, it is important that the teacher notices the students’
reactions to their teaching. As I mentioned earlier, my students’ expressions
can guide me to necessary changes, or keep doing some activities which they

like etc.

Re

Yeah, how about the content of your lessons, anything to notice?

LET?2

Of course I’'m not ambitious to deliver all the content that is mentioned in the
textbook. Within the allotted time, | want to teach the important knowledge
thoroughly with examples and | always give time for students to practise in
class. While they are practising, they will find out what they need more
explanation and | can help them straight away. The other minor knowledge, |
can ask them to read carefully before or after class and | will explain more if

required by the students.

Re

I see. Well, that’s enough for our interview and thank you so much for your

time!
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Local EMI Teacher 3 (Code: LET3-Recording) *Observed

Time: 0:05 — 10:15 (Re: researcher-interviewer)

Re

Hello, LET3. Thank you very much for being in this interview. Now | will ask
you a few questions relating to the EMI course you are teaching. Are you

ready to start?

Okay!

Q1

To begin with, can you tell me about something you would like to do better
while teaching in this EMI course?

LET3

Let me see... For me, I always pay attention to practicing my spoken English

so that my students can follow the lessons easily.

Re

What do you often notice when practicing your spoken English?

LET3

I always make sure that my speed is not too fast and my pronunciation,
especially the key terms, is exact and clear enough. | have to check in the
dictionary sometimes. Another thing | usually keep in mind is to deliver the
lesson with simple language so that their understanding of the knowledge is

not affected by the English language.

Q2

Thank you. Here is your next question: Have you noticed any difficulties that

your students are facing?

LET3

I have the feeling that my students are still very much concerned with the key
content of the lessons. Sometimes, they are confused whether they get it right
or wrong, because their English is not strong enough to help them get through

the lessons easily.

Re

How do you know that they are struggling during the lesson?

LET3

To be honest, I can’t always tell if they are having difficulties or not. The
reason is they usually keep silent and just follow what | say. When they
cannot follow, | notice that they often talk to each other softly or exchange
looks or remain silent when I ask questions like “Can you follow me?” or “Do

you understand?”’

Re

I see. So, have you got any help to guide them throughout the lessons?

LET3

In my classes, | always write down key information on the board so that the
students don’t get it wrong. Further explanation or more examples can be
given if the students are still confused about the problem. Occasionally, for the
first- or second-year students, | switch to mother tongue when they are still
confused about the key terms.

Also, at the end of each lesson, | always summarise key points of the lesson

and ask them again if they have anngestion to ask.

Re

So, do you think that the students’ difficulties in understanding the lesson also




come from the inadequate academic knowledge they have from high schools?

LET3

Yeah, | do notice that many students have gaps in their academic knowledge,
mostly in physics and maths. It is sometimes annoying and time-consuming to

explain some basic things again.

Q3

Well, let’s move on with the next question: Do you think it is good to develop
a reflective teaching habit?

LET3

Can you explain more about this phrase?

Re

Sure, it is about thinking of what you have done in your teaching and work out

how you can do it better in other classes. What is your opinion about this?

LET3

Okay, then | think reflective teaching is something | do quite often because

that is how we can teach better day by day.

Re

And how do you normally reflect on your teaching?

LET3

Honestly, I can’t afford time to take notes of what I should reflect on, but
reflecting is like my habit. | spend some time to think about the lessons | have
taught in the breaks, or on the way to the parking, or when | have more time at
night. Then, new ideas may come, or | can read some materials or ask my

colleagues to have some improvements or changes.

Re

So, in what ways has self-reflecting changed your teaching?

LET3

I have been teaching for many years so far, and | can realise that my teaching
methods always keep changing, especially since | started teaching in this
Advanced Physics program. The fact that my students are also taught by
foreign teachers has pushed me to adopt a much more interactive teaching
approach. | give them more activities, put them into more discussions and
presentations. We have always tried to involve the students as much as
possible, even for the time being, because they are not ready to change their
learning habit. However, I’m still hopeful because we know how to guide

them better and the number of active students is increasing.

Q4

Now can you tell me about your teaching strategies? | mean your own ways to

deliver the EMI lessons effectively.

LET3

Well, at the beginning of the lesson, | review main points of the previous one
then lead in. | always write important things on the board for the students to
follow easily and precisely. It is really important to make sure that the students
can understand the lesson, so | usually ask questions and invite some of them
to the board to do some exercises. And before ending the lesson, a quick

summary of the lesson is given to emphasize the key points.

Re

Thank you so much for your information and that’s all for the interview. I

wish you all the best in your teaching career! Good bye!
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Local EMI Teacher 4 (Code: LET4-Recording)

Time: 0:05 — 12:40 (Re: researcher-interviewer)

Re Good afternoon, LET4!

LET4 | Hi!

Re Thank you very much for being in this interview. Now | will ask you a
few questions relating to the EMI course you are teaching. Are you ready
to start?

LET4 | Ok, let’s start!

Q1 Now can you tell me about something you would like to do better while
teaching in this EMI course?

LET4 | | want to have better English to explain the content to the students.
Sometimes, when it came to rather complex and abstract issues, | had to
switch to Vietnamese to help the students understand more clearly.

Re So the English language issue is for you only or also for your students?

LET4 | I think the English ability of most students are not up to the standard, that
is why we have to find ways to simplify our spoken English to support
their understanding.

Q2 I see. So do you think this is the biggest difficulty of your students?

LET4 | Let me see. In my opinion, my students have both difficulties in
understanding English lessons and participating in the lessons

Re Do you think they may also have difficulties in understanding the English
lessons because of the challenging knowledge?

LET4 | I can tell that the content knowledge is an issue for many students. The
textbooks imported from the USA have brought something new to the
students and their efforts are required as always.

Re Well, what about the other difficulty that you mentioned? The one about
participating in the lessons?

LET4 | Oh, yeah that is not surprising to me because my students are always like
this, 1 mean they are very hard-working, but rarely actively participate in
the lessons.

Re Is it because they don’t like those activities, or because they don’t know
how to participate? What do you think?

LET4 | Basically, Viethamese people like us are not very keen on discussing or
debating, me included. So, | think the students are not ready in their
attitude to participate.

Re So how have you helped them t104%vercome those difficulties?

LET4 | Actually, I don’t force them to have so much discussion in class. I usually




prefer presentations where they have time to prepare and then speak in
front of the class, and then encourage other students to raise questions, etc.

Re How about assisting the learners in terms of the English language?

LET4 | Oh, when a new definition occurs in the lesson, | try to explain to them
slowly, paraphrase, or give more examples.

Q3 Well, let’s move on with the next question: Do you think it is good to
develop a reflective teaching habit?

LET4 | I think it is a good habit, but normally I don’t have time to think much
about the lessons I just finished because my time is always occupied.

Re Well, | think there should be some time when you think back on your
teaching to see how you can do better. Do you often have those moments?

LET4 | Oh, it happens simultaneously in my teaching and I don’t have to take
notes or think about it so much after class.

Re Yeah, I think it is a good idea, especially when you don’t have so much
time. So how has your teaching progressed throughout the years?

LET4 | I don’t think there are so many changes in my teaching, apart from the fact
that | ask my students to talk more in my classes these days, and | get
more patient in such interactive activities.

Q4 Now can you tell me about your teaching strategies? | mean your own
ways to deliver the EMI lessons effectively.

LET4 | I still do most of the talking in class for the new knowledge, but I always
call on the students to do the exercise on the board to keep them involved
in the lesson. Also, I ask them to prepare the lessons before class so that
they can be more familiar with the new English words in the lesson.

Re Well, is there anything else?

LET4 | Yeah, I just realized that | know better ways to explain the notions to my
students, and | use less Vietnamese in the class now.

Re What do you mean by saying ‘better ways’? Can you give me some
examples?

LET4 | A few years ago, when the students couldn’t understand the new content, I
kept explaining, which was time-consuming. These days, | explain the
new content item, then ask the students do some exercises so that they
know how it operates, then if they are still confused, | will come back with
more explanation. | think it would be better if the students can grasp the
new knowledge through practising.

Re You mean if the students work harder, they can get the new knowledge
more easily?

LET4 | It is important that they are guided to work hard in good direction.

Re Thank you so much for your time and for what you’ve shared. That’s all
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for the interview. Good bye!
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Local EMI Teacher 5 (Code: LET5-Recording)

Time: 0:05 — 10:15 (Re: researcher-interviewer)

Re Hello, LET5. How are you?

LETS | I’'m pretty good, thank you!

Re That’s good. Can we start now?

LETS | Sure!

Q1 Now can you tell me about something you would like to do better while
teaching in this EMI course?

LETS5 | I want to really know what my students feel during the lessons. | usually talk
to them in the breaks but they do not seem to express all their difficulties, you
know, face to face with the teacher.

Re Does this program have any evaluation survey?

LETS5 | Of course it has, but it was still quite general and not conducted regularly. |
think those evaluation surveys were more significant to the program organizer
rather than the teachers ourselves. Sometimes | have to do a quick survey after
class to hear the students’ feedback.

Q2 Thank you. Let’s come to the next question: Have you noticed any difficulties
that your students are facing?

LET5 | | have the feeling that they have some troubles with EMI learning methods.
Most of them only rely on what the teacher says in the class and take note
exactly what their teacher noted on the board. They lack autonomy in the
studying process.

Re How do you know that they are struggling during the lesson?

LET5 | When | ask them if they have any questions regarding the lesson, they almost
keep silent, only a few excellent students may raise their voice but it was too
little to mention. I mean most of the students accept what the teacher says and
only do what the teacher asks them to do.

Re I see. So, have you got any help to be more autonomous in EMI learning?

LETS5 | Firstly, I keep asking them questions in the class and giving bonus marks for
enthusiastic participants in the lessons. Then, | give them topics to study at
home and present or discuss in the class. | sometimes make appointments with
them to come and talk about their concerns in the lessons.

Re Wow, it’s hard to be an EMI teacher, isn’t it? Then, do you think it’s good to
develop a reflective teaching habit?

LET5 | Yeah, being reflective is always good. But sometimes, you also need the help

from your students or colleagues tolg@ust your teaching.




Re

That’s true. But how do you often reflect on your own teaching?

LETS5

During the lessons, | can look around the classroom to see how the students
are doing. If | ask some questions regarding the lessons and | receive no
answer from the students, I might not have explained clearly enough (or they
might not have enough understanding), then I know I should do something

more to help them.

Re

How about being more reflective with the help from your colleagues? What do
you mean by saying so?

LETS

Sometimes, the local teachers are present in the classroom as teaching
assistants for the foreign teachers, especially in the first-year classes. Those
are great opportunities to learn from the foreign teachers’ teaching approaches,

reflecting on your own teaching and then make it better.

Re

So, in what ways has self-reflecting made changes to your teaching?

LETS

| have developed more friendly ways to interact with my students and manage

different activities in the classroom.

Q4

Did you have chances to learn about those teaching skills before participating

in this EMI program?

LETS

No, I just learn day by day, and by remembering how my previous teachers in
the overseas programs used to teach then I shape my teaching gradually.

Re

So what are your teaching strategies?

LETS

I always make sure that what | say in the class is correct, both in terms of
content and English language. Then, | always encourage students to ask
guestions and answer my questions in class. Oh, and | usually talk to the
foreign teachers in this program to exchange the teaching experience. They
need to know special features of Vietnamese learners and | want to learn how

they manage their class hours, so we find it quite interesting.

Re

Thank you so much for your information and that’s all for the interview. Good

bye!
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EMI Student 5 (Code: S5-Recording)

Time: 0:05 — 10:00 (Re: researcher-interviewer)

Re

Good morning, S5. Thank you very much for participating in this interview. Now
I’m going to ask you a few questions relating to the EMI course you are

following. Can we start now?

S5 | Sure!

Q1 | First of all, do you think following this EMI program is significant for you?
S5 | Ithink I am lucky to be chosen into this program.

Re | What reasons make you think so?

S5

Because this is the first Bachelor program of Physics to be taught in English in
our region of the country, and we have cooperation with a university from the
USA, so we have a chance to learn in a more dynamic environment. We also
adopt the curriculum and textbooks from a prestigious overseas university so |
think we will have more confidence if we choose to study further in overseas

countries. Also, we have better job opportunities after graduation.

Re

Is that all for the reason?

S5

Let me see... Well, I can learn a lot from the teaching methods of the teachers
here. The foreign teachers often bring with them new activities for the class, and

I’m excited to hear their stories about daily life or about their culture.

Q2

Wow, that’s interesting! Now can you tell me what you would like to do better

while studying in this EMI course?

S5 | | think I should spend more time on the English writing skill because when we
have assignments and exams, we are not confident enough to write to get high
mark.

Re | What about the other skills, or other fields of the program?

S5

I can follow what the teachers say in class, and | can manage to speak some
English in class sometimes. So | think my focus to practice should be the writing
skill.

Ah, besides that, | want to make better use of my time so I would like to read
more reference books in English relating to my major. | also hope we will have

more choices of reference books in English in the future.

Q3

Alright. The next question is: Which aspect do you often have difficulties with

during your EMI course: your language ability or your content knowledge?

S5

I think it is mainly the language ability. And it is not about vocabulary and
grammar, it is about the overall understanding of the language. I think sometimes
I have difficulties in getting what the author means although I don’t find any new

words. | occasionally refer to the Vietnamese books of that subject for a more




thorough understanding of the content.

Re

How about the content knowledge?

S5

I think the amount of content knowledge is sometimes less demanding than the

content of the Vietnamese parallel Physics degree. So, | am fine with it.

Re

How do your teachers help you with your difficulty in understanding English?

S5

Many of my teachers allow us a fixed time in the week to come and talk to them
about our difficulties or for further explanation of something, then they can have
specific advice for each case. | often come and talk to them when | need and it

helps me so much.

Q4

Now, your last question is: What are your learning strategies? In other words,

what do you often do to study in this EMI program effectively?

S5

My target is to be good at both content knowledge and language proficiency, so |
always make use of the time for entertainment to learn a bit more of English,

through songs, films, news or learning websites.

Re

It’s a good idea. How about learning the content subjects?

S5

Well, I contact the previous students of this EMI program and ask for their advice
from their own experience. They can recommend me what to read further, where
to focus on, or who to ask etc.

| always have my own summary of each lesson, which is also the most important

thing in the lesson.

Re

Thank you so much for your ideas, and that’s enough for the interview. Good

bye!
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Appendix 8:

Interview translation verification

1.EMI Student 1 (Code: S1-Recording)
Time: 0:05 - 4:35 (Re: researcher-interviewer)

Re

Hi, S1. Thank you very much for being in this interview. Now | will ask you a few
questions relating to the EMI [English Medium Instruction] course you are
following. Are you ready?

Yes, | am!

Q1

Now | would like to know in what ways you think following this EMI program is
significant for you?

S1

Well, the thing | like best when learning in this program is that | can have more
chance to get a good job after graduation because the companies throughout
our country are usually in favour of job applicants with good English proficiency.
As you know, we have all our lessons and discussions in English every day so it is
a good opportunity to practice ' English.

Q2

Thank you. Can you tell me about something you would like to do better while
studying in this EMI course?

S1

| definitely want to make some progress in my English, especially in vocabulary
for my Physics major and also in communication with teachers.

Re

Can you give detailed explanation forhow you want to develop your way of
communicating with teachers? Is it because you don’t understand what your
teachers say or because you lack the ability to say what you think, or any other
reasons?

S1

Oh, | can understand what they say, but as | haven’t used English to speak in
classes so far, | get so nervous when being asked and | can’t find proper ways to
answer their questions.

Q3

Thank you. The next question is: which aspect do you often have difficulties with
during your EMI course: your language ability or your content knowledge?

S1

I have more difficulties with foreign language proficiency actually

Re

Is it English for your major or English for general communication in classes?

S1

Well, I think mainly English for communication in our classroom, between
students and teachers and also among the students. That’s why we occasionally
talk to each other in Vietnamese when it comes to group discussions.

Re

How about English for your Physics major? Any difficulties?

S1

Ah, we have the textbook and we can read it at home beforehand, so we are fine
with that.
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1. EMI Student 2 (Code: S2-Recording)
Time: 0:05-4:00 (Re: researcher-interviewer)

Re | Hi, S2. Thank you very much for being in this interview. Now | will ask you a few
questions relating to the EMI course you are following. Are you ready?

1 | Yeah, let's start!

Q1 | First of all, in what ways you think following this EMI program is significant for
you?

S2 |-1like the fact that | can develop both academic knowledge and English
proficiency at the same time. It is hard to follow, but | believe that the Bachelor
degree of Advanced Physics Major will give me higher chance to be employed in
good companies.

-When learning in this program with our curriculum and many overseas teachers,
we have a good foundation and will find it easier to study abroad after
graduation,

Q2 | Alright. Can you tell me about something you would like to do better while
studying in this EMI course?

S2 | | want to have better comprehension in my lessons, and more interaction with
the teachers. In order to do so, | will need to make progress in my listening and
speaking skills.

Re | Do you mean that the teachers don’t give you enough chance to have
interactions in class, or that you don’t know how to interact with your teachers?
52 | Oh, they often ask us questions, but our problem is that we don’t know how to
respond properly and also we are too shy to raise our voices in class. As a result,
most students remain silent after the teachers’ questions and just a few of us
who have confidence in spoken English can answer them.

Q3 | Thank you. The next question is: which aspect do you often have difficulties with
during your EMI course: your language ability or your content knowledge?

S2 | I have some difficulties in understanding the lessons because my English is not as
good as | wish, even the Basic English course cannot help much. Therefore, both
language ability and content knowledge are my challenges.
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EMI Student 3 (Code: S3-Recording)
Time: 0:05 — 4:20 (Re: researcher-interviewer)

Re | Hi, S3. Thank you very much for being in this interview. Now | will ask you a few

questions relating to the EMI course you are following. Are you ready?

S3 | Yes, we can start now!

Q1 | First of all, do you think following this EMI program is significant for you?

S3 | Yes, of course, in many ways!

Re | Can you tell me in more details?

S3 | - Firstly, | can be exposed to the learning and teaching styles of a developed
country (the USA), therefore, | have more confidence and | am better
prepared for overseas study in the future, if possible.

- Secondly, the pressure of this high-demanding program makes me try harder
day by day to meet the requirements of the program, so | can discover myself
more.

- Thirdly, having teachers from both local and overseas universities means that
we have different source of knowledge and different teaching methods. | am
always excited before a new subject, especially from an overseas lecturer.

Q2 [ Well, now can you tell me about something you would like to do better while

studying in this EMI course?

$3 | I want to develop a more active learning attitude but I'm still very shy when the

teacher asks me questionsin the class. Most of the time, | don’t know how to

express my own ideas for the teacher to understand clearly.

Re | Is that all?

53 | Let me see... Oh, this is an issue not only of myself. As you know, the learning

habit of Vietnamese students is still rather traditional. | and my classmates can
easily lose our track in group discussions because we didn’t usually have
discussions in high schools.And, to be honest, we aren’t really interested in
group discussions. It even gets harder when the discussions are supposed to be
in English. After struggling, we sometimes switch to our mother tongue. | know
it's not good but that helps us at least understand each other in discussions.
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EMI Student 4 (Code: S4-Recording)
Time: 0:05 - 3:30 (Re: researcher-interviewer)

Re

Hi, S4. Thank you very much for participating in this interview. Now I'm going to
ask you a few questions relating to the EMI course you are following. Can we
start now?

Yes, of course!

First of all, do you think following this EMI program is significant for you?

Yes, of course, and the more | continue with the course, the more I'm happy
with my choice to study herel

Re

What are the reasons that make you feel so happy in this course?

- I'm lucky to study in this program because learning in this environment makes
me feel so inspired. Especially, I'm eager to have lessons from foreign
Leachers. They have effective teaching methods together with simple
language. Also, | can learn a lot about their culture. It's so interesting!

- From the previous students of this program who have graduated, | have more
confidence in the future career path.

Re

Well, have they all found their desired jobs?

I just know a few of them, but they are very satisfied with the current jobs and
some of them succeeded in finding a scholarship for higher education in
overseas universities. | think it is so good!

Q2

Now can you tell me about something you would like to do better while studying
in this EMI course?
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EMI Student 5 (Code: S5-Recording)
Time: 0:05 — 3:30 (Re: researcher-interviewer)

Re | Good morning, S5. Thank you very much for participating in this interview. Now
I'm going to ask you a few questions relating to the EMI course you are
following. Can we start now?

S5 | Sure!

Q1 | First of all, do you think following this EMI program is  significant for you?

S5 | I'think | am lucky to be selectedinto this program.

Re | What reasons make you think so0?

S5 | Because this is the first Bachelor program of Physics to be taught in English in
our region of the country, and we have cooperation with a university from the
USA, so we have a chance to learn in a more dynamic environment. We also
adopt the curriculum and textbooks from a prestigious overseas university so |
think we will have more confidence if we choose to study further in overseas
countries.Also, we have better job opportunities after graduation.

Re | Is that all for the reason?

S5 | Let me see... Well, | can learn a lot from the teaching methods of the teachers
here. The foreign teachers often bring with them new activities for the class, and
I’'m excited to hear their stories about daily life or about their culture.

Q2 | Wow, that's interesting! Now can you tell me what you would like to do better
while studying in this EMI course?

S5 | I'think | should spend more time on the English writing skill because when we

have assignments and exams, we are not confident enough to write to get high
mark.

151




I, Hoang Nu Minh Nguyet, a translator for the
Foreign Relations Service Center — ThuaThien Hue
Department of Foreign Affairs, do solemnly declare
this to be a full and faithful Englieh translation madc
from the attached Vietnamese copy and done to
the best of my ability.

ThuaThien Hue, April 19" 2017

Translator

HOANG NU MINH NGUYET

The Foreign Relations Service Center -
ThuaThien Hue Department of Foreign
Affairshereby certifies that the affixed signature is
the true signalure of Ms. |loang Nu Minh Nguyet,
ID card No. 191501811 issued on April 4™, 2014 by
ThuaThien Hue Public Security Department.

Ref. No: 17/VA/ 291/ TT

ThuaThien Hue, April 19" 2017

152




