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Abstract 

Most of the fluency-related research so far has focused on one of the following aspects: 

(1) temporal variables in speech production, (2) the use of formulaic language or (3) 

certain performance phenomena which contribute to a perception of naturalness in 

speech, such as discourse markers. The mainstream linguistic approach to fluency 

focuses on temporal variables of speech production and is generally accepted as being 

the best indicator of a learner's fluency. Recent studies have shown that temporal 

variables as well as the number of errors correlate highly with native speaker 

assessments of the learners' overall oral proficiency. However, they have focussed on a 

small amount of raters and neglected other variables that are equally responsible for a 

perception of oral proficiency on the sides of the listeners, such as accent, idiomaticity, 

lexical diversity, register, sentence structure, intonation, or pragmatic features. 

Thus, the present study will take into consideration a combination of these approaches: 

Firstly, a quantitative analysis of the error-tagged version of the 90,000-word German 

component of the Louvain International Database of Spoken English Interlanguage 

(LINDSEI-Ger) as compared to the Louvain Corpus of Native English Conversation 

(LOCNEC) will be presented. Thus, areas will be revealed, in which, on the one hand, 

advanced German learners of English still deviate strongly from the native target norm 

and in which they have already approximated to the target norm on the other. Secondly, 

based on the quantitative findings of the corpus analysis, five learners, that represent 

certain prototypical accuracy and fluency learner types, are subject to 50 native 

speakers' ratings of (1) their overall oral proficiency, and (2) seven other perceptive 

fluency variables. The overall ratings will be correlated with the ratings for the 

individual variables in order to reveal which of the variables has the strongest impact on 

an overall perception of fluency. 

Finally, some language-pedagogical implications for the improvement of the oral 

proficiency in learner language derived from these findings will be presented. 
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Chapter 1: Introduction and preview 

1.1 Introduction 

Every native speaker of a language, it seems, can fill time with talk easily, speak 

smoothly, appropriately, correctly, with ease and effortlessness. But it appears 

extremely difficult to pinpoint where this perception comes from. Language researchers 

have offered countless different aspects that contribute to defining fluency as an overall 

oral proficiency in speech. However, previous research on fluency has also shown that 

describing the linguistic substance of fluency "with a degree of consensus is notoriously 

difficult" (Hasselgren 2002: 147). This is because firstly, various definitions of the 

concept of fluency co-exist and, secondly, fluency is an epiphenomenon to which many 

individual (and interrelated) factors contribute. Chambers (1997: 535) states that 

"[s]moothness, ease and effortlessness are qualitative judgements, often based on a 

global impression" (my emphasis). Maybe this difficulty of categorization is the reason 

why for many teachers, learners and researchers, their overall goal in English language 

teaching is to prepare language learners to be able to engage in "successful 

communication" (Kennedy & Trofimovich 2008: 460) in the target language. In this 

context, therefore, "[f]luency is mainly of interest because it is related to communicative 

effectiveness" (Bygate 2009: 409). In this approach, the clear focus is on the 

intelligibility and comprehensibility of the learners' utterances, instead of speakers 

striving for nativelike communicational behavior (e.g. Tench 1981; Kenworthy 1987; 

Jenkins 2000). While this approach is the most applicable one for the great majority of 

English language learners around the world and an enormous body of research has been 

devoted to the topic, the present study will take a different stance and take into account 

the comparatively very small proportion of highly advanced English language learners 

who strive for nativelike fluency in their speech. Consequently, for investigations of 

highly advanced learners, intelligibility and comprehensibility can be taken for granted 

and the major focus of research is thus to investigate these areas in which even 

advanced learners deviate from a native speaker's performance. 

Accordingly, in the present study, I will give an overview of previous approaches to 

fluency and compare these different understandings of fluency and then join them. I will 

include the major different aspects of features of spoken language that are relevant for a 

native speaker's fluency.  
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1.2 Fluency in native and non-native English speech: preview 

The present study includes seven chapters. The following chapter will provide the 

framework of the concept of fluency and provides a general description of how the 

subject has been treated by researchers so far. Here, I will give an overview of previous 

research of fluency in speech applied to native speech. A major conceptual distinction 

will be made between productive and perceptive fluency, the former including all those 

features that are caused by characteristics of speech production processes on the part of 

the speakers, whereas the latter refers to those features that contribute to a perception of 

fluency on the part of the listeners. Finally, a summary of the most influential factors of 

productive and perceptive fluency will form the framework for the present study.  

Chapter 3 will apply this framework to non-native speech and the peculiarities of 

highly advanced German learners of English. 

Chapter 4 introduces the descriptive apparatus, the corpus data and the experimental 

set-up of the present study. Since the study is based on two separate methodological 

procedures to investigate productive vs. perceptive fluency, namely a corpus-based 

quantitative analysis and a native-speaker rating, the different methodological 

considerations will be described in detail. The second part of Chapter 4 introduces the 

findings of a pilot study that was carried out before the main study and the findings of 

which led to a refined approach to the investigation and the measurement of fluency.  

In Chapter 5 the findings of the contrastive analysis of productive fluency in 

LINDSEI-GE vs. LOCNEC will be presented. In doing so, the individual variables of 

fluency of production will be investigated and deviations from as well as 

approximations to the native target norm will be discussed. In the second part of 

Chapter 5, the fluencemes will be looked at in combination in order to investigate the 

extent to which (1) there are correlations between the investigated fluencemes and (2) 

certain speakers show similar fluency performances and can be summarized in 

distinctive native and non-native fluency groups. Some language-pedagogical 

implications derived from these findings will be presented in the last part of Chapter 5. 

Chapter 6 will present the findings of the analysis of perceptive fluency for five 

prototypical fluency learner types gathered from the corpus analysis. Firstly, the 

findings of the overall oral proficiency and seven other perceptive variables will be 

presented for each learner individually. Findings from focus group interviews will 

complement these findings. Secondly, the ratings for the five learners and the individual 

perceptive fluencemes will be combined and the overall impressions of the native 
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speakers are correlated with their perception of the individual fluencemes. The third part 

of Chapter 6 will summarize some language-pedagogical implications derived from 

these findings. 

A brief conclusion of the present analysis and an outlook for future research into 

fluency in native and non-native English speech will be given in Chapter 7.  



 

 



 
 

 

Pages 5-186 of this thesis have been removed due to copyright reason. 
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Chapter 7: Summary and prospects for future research 

7.1 Summary of major findings 

The present study has opened up new perspectives on the concept of fluency as a 

holistic phenomenon in native and non-native speech. Specifically, I combined different 

previous approaches researchers had taken on fluency. The mainstream approach of 

temporal correlates of speech production (e.g. Lennon 1990, Riggenbach 1991) was 

complemented by taking into consideration other features which influence cognitive 

processes of speech production, i.e. a speaker's use of formulaic language or their use of 

fluency-enhancement strategies, such as performance phenomena. These speaker-

dependent cognitive correlates of fluency were categorized as variables of productive 

fluency. It was then shown how certain features of speech production are responsible for 

the perception of fluency on the part of listeners. These hearer-dependent variables were 

categorized as variables of perceptive fluency. Non-verbal fluency features were added 

as the third area of fluency in speech. Each of these three areas was set to include a 

variety of fluencemes, i.e. abstracted, distinctive, functional and identifiable categories 

of speech production that contribute to the production or perception of fluency in 

speech. This led to a refined and tripartite model of productive, perceptive and non-

verbal fluency (see chapter 2). 

These theoretical considerations of the description of fluency in native speech were 

then applied to non-native English speech by taking into account the peculiarities of the 

speech of highly advanced German learners of English who aim at a native target norm 

and who have learned English as a foreign language in institutionalized settings such as 

schools and universities and the majority of whom have been exposed to natural and 

authentic input by native speakers during a stay abroad. Here, previous research on 

individual productive and perceptive fluencemes and on previous studies that include 

native-speaker ratings were presented and applied to the context of the present study 

(see chapter 3). 

The fluenceme-based model of productive and perceptive fluency was then tested on 

corpus data. The findings of a pilot study led to refined methodological considerations 

which included taking two opposing steps in the analysis. Firstly, the productive fluency 

model was tested by a contrastive analysis of 86,000 word German learner corpus 

LINDSEI-GE and the 118,000 word native English control corpus LOCNEC. Each 

fluenceme of production was analyzed quantitatively for each speaker in both corpora in 
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isolation and in relation to each other. In a second step, the perceptive fluency model 

was tested by way of an experimental set-up. Five prototypical learner types selected 

from the productive fluency analysis were subjected to native speaker ratings. 50 raters 

evaluated their overall perception of fluency as well as their perception of the learners' 

performance according to the perceptive fluencemes identified in chapter 2 (see chapter 

4). 

The quantitative productive fluenceme analysis revealed that none of the highly 

advanced learners' performance approximated to the native target norm. The learners 

had significantly poorer performances than the native speakers across all the temporal 

fluencemes and in their use of 3-grams and 4-grams. With respect to their use of fluency 

enhancing strategies, they were shown to deviate from the native target norm by 

overusing hesitation phenomena and underusing a broad variety of discourse markers 

and smallwords as alternative fluency enhancing strategies that the native speakers have 

at their disposal (see section 5.1). When correlations of native and non-native speakers' 

temporal fluencemes with their use of 3-grams, 4-grams and their fluency enhancing 

strategies were tested, no significant correlations could be found in either of the speaker 

groups. These findings led to the assumption of the existence of certain allo-fluencemes, 

i.e. concrete realizations of fluencemes, which showed, for example, in speakers' 

preferences for certain fluency-enhancing strategies over others. This hypothesis was 

strengthened by the findings of cluster analyses, which were performed for both speaker 

groups. The cluster analyses revealed preferences of certain speaker groups to use 

certain fluencemes over others in order to establish spoken fluency. However, the 

learner group displayed different patterns of fluency groups than the native speakers did 

(see section 5.2). In the light of these findings, some suggestions for theoretical and 

language-pedagogical implications with respect to classroom-methodology, materials 

design and teacher education were suggested (see section 5.3). 

The experimental perceptive fluenceme analysis showed that none of the prototypical 

learner types approximated to the perception of a nativelike fluency. However, despite 

the great importance that has been attributed to productive fluency by previous studies, 

this was not confirmed by the ratings in the present study. In fact, there were even 

negative correlations of the learners' productive fluency performance and the native 

speakers' perception of the learners' overall level of proficiency. Instead, the native 

speakers' ratings of the individual perceptive fluencemes revealed positive correlations 

of the native speakers' perceived accuracy of the learners (i.e. not the actual number of 



Chapter 7: Summary and prospects for future research      189 

errors they committed, but the overall impression of correctness), the ratings for the 

learners' accent and for their performance with respect to pragmatic features (see 

chapter 6).  

In the light of these findings, the present study has raised some interesting points that 

provide valuable insights: 

 

• for the study of fluency in linguistics; 

• for methodological issues in combining corpus linguistic approaches with 

experimental set-ups; 

• for second language acquisition research; 

• for English language teaching and learning. 

 

For decades, fluency research has focussed on temporal variables of fluency alone and 

has neglected the variety of other features of speech that are equally important to a 

holistic analysis in fluency research. The present study revealed that there are quite a 

number of other fluencemes which are more important for native-speaker perception of 

what constitutes fluency in learner language. The present study has proposed one 

possible model of how to tackle the concept holistically and yet ensure its analyzability 

by way of defining its individual components as fluencemes. The notion of fluencemes 

serves as a relevant concept for future studies, as well. 

The methodological framework of the present project, based on the integration of 

corpus-based methods into experimental set-ups has proven to provide sound and novel 

results in fluency research. It uncovered discrepancies of an objectively measured and 

analyzable productive fluency of a speaker which deviates considerably from the overall 

perception of native-speaking listeners. It also revealed how other areas of speech 

production become much more important in the perception of fluency. 

The present study contributed further knowledge to the area of SLA research, where 

it has been stated that "[i]t is clear that the speech of second-language learners is deviant 

with respect to native speaker models; it is less clear what the nature and systematicity 

of that deviance is" (Bialystok & Smith 1985: 116). With the findings of the present 

study, I hope to have contributed to finding an answer to that question. It has been 

stated that contrastive corpus analyses are "most useful as a step between intuition and 

hypothesis" (Cobb 2003: 419). An initial step has been taken in this direction by the 

present study in the area of fluency research. 
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The findings of the present study gave rise to various language-pedagogical 

implications. The quantitative findings of the productive fluenceme analysis proved 

quantitatively and statistically that even highly advanced learners show significant 

deviances from the native target norm. A paradigm shift in syllabus design is needed to 

make teaching and learning processes lean more towards processes of first language 

acquisition, namely to teach language in chunks and formulaic sequences rather than 

stick to the strict divide of grammar and vocabulary exercises. Also, some ideas have 

been suggested as to how the teaching of fluency enhancement strategies may be 

included explicitly in daily teaching routines to increase learners' automaticity while 

they speak in a foreign language. New materials and methods were introduced that 

could be made use of in the classroom.  

The findings of the native speaker ratings revealed the importance of a variety of 

other features for the perception of fluency on the part of native-speaking listeners. 

Here, clear correlations could be shown between the speakers' ratings of the overall 

degree of oral proficiency of speakers and their performance with respect to their 

perceived level of accuracy, their use of pragmatic features and their accent. Some 

suggestions were made as to how teaching these features may be integrated into the 

classroom on all levels. 

7.2 Prospects for future research 

However, while the results of the present study are promising, the field is both complex 

and vast and I can only claim to have provided an initial attempt at describing the 

process of a comprehensive and holistic fluency analysis in speech production and 

perception. Various strands of research need to be pursued in the future, and the 

following suggestions are by no means to be seen as an exhaustive list:  

• The present study exclusively focussed on the frequencies of occurrence of the 

investigated fluencemes of production. Although this quantitative perspective 

uncovered important facts about the communicative characteristics of native 

speakers and deviances in the learners' fluency performance, future studies may 

benefit greatly from also including the variety of formal, functional and contextual 

differences of the fluencemes in their analyses.  

• Owing to the raters' time constraints and the complexity and variety of features to be 

rated, the present study could only include five prototypical fluency types in the 
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survey. However, ratings of more learners with different profiles may lead to more 

diverse findings as to what becomes perceptively most important for a native-

speaking listener. A greater variability of speakers would ensure that ratings are 

made objectively with respect to the learners' actual performances in the 

investigated variables. To this end, it would also be most valuable to have the 

fluencemes rated in isolation and ensure an equal proportion of native speakers with 

a greater balance of different English L1s. 

• In order to ensure a truly valuable contribution of learner corpus research to a better 

understanding of late SLA processes, a variety of L1s need to be covered by further 

contrastive interlanguage analyses. The result may be that there are indeed features 

that are common to learner groups of different backgrounds. This would shed light 

on which of the deviances account for genuine SLA processes and which are 

variant-specific with regard to the learners' L1. In doing so, late interlanguage could 

be filled with empirical, quantifiable data of what has been described as "the 

outcome of mental functioning which attributes to the learner specific limitations in 

the aspects of mental processing" (Bialystok & Smith 1985: 116).  

• Due to a lack of data the present study did not include the analysis of non-verbal 

fluencemes. Since the great importance and clear communicative functions of non-

verbal features in speech have been shown on a variety of levels, future research on 

fluency should include video materials in ratings in order to arrive at more fine-

grained results. 

• The present study has focussed exclusively on spoken language. How speaking and 

writing differ from each other regarding how fluency is produced and perceived is 

yet another question worth being addressed by future studies. The spoken learner 

corpus LINDSEI and its written counterpart, LOCNESS, along with their respective 

native-speaker counterparts, provide a gold mine for contrastive (interlanguage) 

analyses of fluency in the spoken and written medium. 

 

In the foreword to a volume by Riggenbach (ed., 2000) that takes different perspectives 

on fluency, Schmidt (2000: v) has claimed that "[a]sking what fluency is may not result 

in a definite answer". While the present study has not found a definite answer to this 

question, either, it has offered a new perspective on fluency by suggesting a fluenceme-

based model. 
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Sandra Götz 
April 2008 

 
PhD-project: Fluency in native and non-native English speech:  

Theory, description, implication(s). 

 

 
Questionnaire for Pilot Study 

 

(1)   Personal details: 
 

(a) Age:   ________ 
 

(b) Sex:      O male  O female 
 

(c) Country of birth: ______________________________ 
 

(d) Occupation:  ______________________________ 
 

(e) Please specify the linguistic training you have had and name the area you have 
   specialised in: 

 
 
 
 
 
 
 
 

(2)   Languages: 
 

(a) Native Language (e.g. Australian English, British English, American English, etc.):  
 
    ____________________________________________________________ 

 
(b) Do you speak any other languages than English?  O Yes  O No 

 
If yes, please specify your proficiency level from A1 (lowest) to C2 (highest) 
 

 

 
Basic User Independent User 

 
Proficient User 

 

 
Break-
through 

 
 

Waystage 

 
 

Threshold 

 
 

Vantage 

 
Effective 

Operational 
Proficiency 

 

 
Mastery 

Language A1 A2 B1 B2 C1 C2 
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(3)   Ratings: 
 

Please have a look at the questions and read the instructions below. Then, listen to 
the sound files and rate the overall degree of fluency for each learner (please check 
(x) from very low (1) to very high (10) based on your personal perception). Then, 
specify if you based your judgement on any of the given features (please check (x) 
yes or no). After your rating, please give feedback on this questionnaire and/or the 
study.  

 
 

Learner 1: 
 

A. What is your overall perception of degree of fluency of this learner 
(from 1 (lowest) to 10 (highest))? 

 
 

          

1 2 3 4 5 6 7 8 9 10 

 
 
 
 

B. Did you base your judgement on any of the following features? 
Please check (x) yes or no 

 
 

1. Temporal Variables  
 
 
a. Speech Rate ("speed")     O Yes

  O No 
 
If yes, please specify how "native-like"/natural you perceive the learner's 
speech rate from 1 (far from native-like) to 10 (native-like) 

  

          

1 2 3 4 5 6 7 8 9 10 

 
 
 
 
b. Overall number of unfilled pauses ("silences") O Yes  O No 
 

If yes, please specify how "native-like"/natural you perceive the overall number 
of silences in the learner's performance from 1 (far more silences than in native 
speech) to 10 (equal number of silences as in native speech) 

  

          

1 2 3 4 5 6 7 8 9 10 
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c. Overall number of filled pauses (e.g. erm, uh, er)  O Yes O No 
 

If yes, please specify how "native-like"/natural you perceive the learner's 
number of filled pauses from 1 (far more filled pauses than in native speech) to 
10 (equal number of filled pauses as in native speech) 

  

          

1 2 3 4 5 6 7 8 9 10 

 

2. Performance Phenomena/Naturalness of speech  
 
 
d. The use of discourse markers (e.g. you know, like) O Yes O No 
 

If yes, please specify how "native-like" you perceive the learner's range and 
distribution of discourse markers from 1 (far from native-like) to 10 (native-like) 

  

          

1 2 3 4 5 6 7 8 9 10 

 
 
 
e. The number of repetitions (e.g. The the painter…) O Yes O No 
 

If yes, please specify how "native-like" you perceive the learner's number and 
position of repetitions from 1 (far from native-like) to 10 (native-like) 

  

          

1 2 3 4 5 6 7 8 9 10 

 
 
 
 
f. The number self-corrections or completions by the listener  

(e.g. She sit . er she sits)    O Yes O No 
 

If yes, please specify how "native-like" you perceive the learner's performance 
from 1 (far from native-like) to 10 (native-like) 

  

          

1 2 3 4 5 6 7 8 9 10 

 
 

 

3. Accuracy 
 
 
g. Number of errors     O Yes O No 
 

If yes, please specify how "native-like"/natural you perceive the learner's 
number of errors from 1 (far from native-like) to 10 (native-like) 
 

  

          

1 2 3 4 5 6 7 8 9 10 
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h. German Accent     O Yes O No 
 

If yes, please specify how "native-like"/natural you perceive the learner's accent 
from 1 (far from native-like) to 10 (native-like) 
 

  

          

1 2 3 4 5 6 7 8 9 10 

 
 
 
 

3. Idiomaticity 
 

 
i. The adequate vocabulary for spoken language  (register)    O Yes O No 
 

If yes, please specify how "native-like" you perceive the learner's performance 
from 1 (far from native-like) to 10 (native-like) 

  

          

1 2 3 4 5 6 7 8 9 10 

 
 

 
j. The number of unidiomatic expressions (i.e. things that are not wrong, but 

sound odd to you)     O Yes O No 
 
If yes, please specify how "native-like"/natural you perceive the learner's 
performance from 1 (far from native-like) to 10 (native-like) 

  

          

1 2 3 4 5 6 7 8 9 10 

 
 
 

k. The number of prefabricated units the learner uses (e.g. the thing is that, 
to put it in a nutshell, etc.)    O Yes O No 
 
If yes, please specify how "native-like"/natural you perceive the learner's 
performance from 1 (far from native-like) to 10 (native-like) 

  

          

1 2 3 4 5 6 7 8 9 10 

 
 

4. Other Features? 
 
 

l. Other (please specify) ________________________________________
  
Please specify how "native-like" you perceive the learner's performance from 1 
(far from native-like) to 10 (native-like) 

  

          

1 2 3 4 5 6 7 8 9 10 
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m. Other (please specify) ________________________________________

  
Please specify how "native-like" you perceive the learner's performance from 1 
(far from native-like) to 10 (native-like) 

  

          

1 2 3 4 5 6 7 8 9 10 

 
 

n. Other (please specify) ________________________________________
  
Please specify how "native-like" you perceive the learner's performance from 1 
(far from native-like) to 10 (native-like) 

  

          

1 2 3 4 5 6 7 8 9 10 

 
Learner 2: 
 

A. What is your overall perception of degree of fluency of this learner 
(from 1 (lowest) to 10 (highest))? 

 
 

          

1 2 3 4 5 6 7 8 9 10 

 
 
 

B. Did you base your judgement on any of the following features? 
Please check (x) yes or no 

 

1. Temporal Variables  
 
 
a. Speech Rate ("speed")   O Yes  O No 

 
If yes, please specify how "native-like"/natural you perceive the learner's 
speech rate from 1 (far from native-like) to 10 (native-like) 

  

          

1 2 3 4 5 6 7 8 9 10 

 
 

 
b. Overall number of unfilled pauses ("silences") O Yes  O No 
 

If yes, please specify how "native-like"/natural you perceive the overall number 
of silences in the learner's performance from 1 (far more silences than in native 
speech) to 10 (equal number of silences as in native speech) 

  

          

1 2 3 4 5 6 7 8 9 10 
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c. Overall number of filled pauses (e.g. erm, uh, er) O Yes O No 
 

If yes, please specify how "native-like"/natural you perceive the learner's 
number of filled pauses from 1 (far more filled pauses than in native speech) to 
10 (equal number of filled pauses as in native speech) 

  

          

1 2 3 4 5 6 7 8 9 10 

 
 

 

2. Performance Phenomena/Naturalness of speech  
 
 
d. The use of discourse markers (e.g. you know, like) O Yes O No 
 

If yes, please specify how "native-like" you perceive the learner's range and 
distribution of discourse markers from 1 (far from native-like) to 10 (native-like) 

  

          

1 2 3 4 5 6 7 8 9 10 

 
e. The number of repetitions (e.g. The the painter…) O Yes O No 
 

If yes, please specify how "native-like" you perceive the learner's number and 
position of repetitions from 1 (far from native-like) to 10 (native-like) 

  

          

1 2 3 4 5 6 7 8 9 10 

 
 
 
 
f. The number self-corrections or completions by the listener  

(e.g. She sit . er she sits)    O Yes O No 
 

If yes, please specify how "native-like" you perceive the learner's performance 
from 1 (far from native-like) to 10 (native-like) 

  

          

1 2 3 4 5 6 7 8 9 10 

 
 
 

3. Accuracy 
 
 
g. Number of errors     O Yes O No 
 

If yes, please specify how "native-like"/natural you perceive the learner's 
number of errors from 1 (far from native-like) to 10 (native-like) 
 

  

          

1 2 3 4 5 6 7 8 9 10 
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h. German Accent     O Yes O No 
 

If yes, please specify how "native-like"/natural you perceive the learner's accent 
from 1 (far from native-like) to 10 (native-like) 
 

  

          

1 2 3 4 5 6 7 8 9 10 

 
 
 

3. Idiomaticity 
 

 
i. The adequate vocabulary for spoken language  (register)    O Yes O No 
 

If yes, please specify how "native-like" you perceive the learner's performance 
from 1 (far from native-like) to 10 (native-like) 

  

          

1 2 3 4 5 6 7 8 9 10 

 
 

 
j. The number of unidiomatic expressions (i.e. things that are not wrong, but 

sound odd to you)     O Yes O No 
 
If yes, please specify how "native-like"/natural you perceive the learner's 
performance from 1 (far from native-like) to 10 (native-like) 

  

          

1 2 3 4 5 6 7 8 9 10 

 
 
 

k. The number of prefabricated units the learner uses (e.g. the thing is that, 
to put it in a nutshell, etc.)    O Yes O No 
 
If yes, please specify how "native-like"/natural you perceive the learner's 
performance from 1 (far from native-like) to 10 (native-like) 

  

          

1 2 3 4 5 6 7 8 9 10 

 
 
 

4. Other Features? 
 
 

l. Other (please specify) ________________________________________
  
Please specify how "native-like" you perceive the learner's performance from 1 
(far from native-like) to 10 (native-like) 

  

          

1 2 3 4 5 6 7 8 9 10 
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m. Other (please specify) ________________________________________

  
Please specify how "native-like" you perceive the learner's performance from 1 
(far from native-like) to 10 (native-like) 

  

          

1 2 3 4 5 6 7 8 9 10 

 
 
 
 

n. Other (please specify) ________________________________________
  
Please specify how "native-like" you perceive the learner's performance from 1 
(far from native-like) to 10 (native-like) 

  

          

1 2 3 4 5 6 7 8 9 10 

 
 
 

Learner 3: 
 

A. What is your overall perception of degree of fluency of this learner 
(from 1 (lowest) to 10 (highest))? 

 
 

          

1 2 3 4 5 6 7 8 9 10 

 
 
 

B. Did you base your judgement on any of the following features? 
Please check (x) yes or no 

 

1. Temporal Variables  
 
 
a. Speech Rate ("speed")   O Yes  O No 

 
If yes, please specify how "native-like"/natural you perceive the learner's 
speech rate from 1 (far from native-like) to 10 (native-like) 

  

          

1 2 3 4 5 6 7 8 9 10 

 
 

 
 
 
b. Overall number of unfilled pauses ("silences") O Yes  O No 
 

If yes, please specify how "native-like"/natural you perceive the overall number 
of silences in the learner's performance from 1 (far more silences than in native 
speech) to 10 (equal number of silences as in native speech) 

  

          

1 2 3 4 5 6 7 8 9 10 
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c. Overall number of filled pauses (e.g. erm, uh, er) O Yes O No 
 

If yes, please specify how "native-like"/natural you perceive the learner's 
number of filled pauses from 1 (far more filled pauses than in native speech) to 
10 (equal number of filled pauses as in native speech) 

  

          

1 2 3 4 5 6 7 8 9 10 

 
 

 

2. Performance Phenomena/Naturalness of speech  
 
 
d. The use of discourse markers (e.g. you know, like) O Yes O No 
 

If yes, please specify how "native-like" you perceive the learner's range and 
distribution of discourse markers from 1 (far from native-like) to 10 (native-like) 

  

          

1 2 3 4 5 6 7 8 9 10 

 
e. The number of repetitions (e.g. The the painter…) O Yes O No 
 

If yes, please specify how "native-like" you perceive the learner's number and 
position of repetitions from 1 (far from native-like) to 10 (native-like) 

  

          

1 2 3 4 5 6 7 8 9 10 

 
 
 
 
f. The number self-corrections or completions by the listener  

(e.g. She sit . er she sits)    O Yes O No 
 

If yes, please specify how "native-like" you perceive the learner's performance 
from 1 (far from native-like) to 10 (native-like) 

  

          

1 2 3 4 5 6 7 8 9 10 

 
 
 
 

 
3. Accuracy 

 
 
g. Number of errors     O Yes O No 
 

If yes, please specify how "native-like"/natural you perceive the learner's 
number of errors from 1 (far from native-like) to 10 (native-like) 
 

  

          

1 2 3 4 5 6 7 8 9 10 
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h. German Accent     O Yes O No 
 

If yes, please specify how "native-like"/natural you perceive the learner's accent 
from 1 (far from native-like) to 10 (native-like) 
 

  

          

1 2 3 4 5 6 7 8 9 10 

 
 
 

3. Idiomaticity 
 

 
i. The adequate vocabulary for spoken language  (register)    O Yes O No 
 

If yes, please specify how "native-like" you perceive the learner's performance 
from 1 (far from native-like) to 10 (native-like) 

  

          

1 2 3 4 5 6 7 8 9 10 

 
 

 
j. The number of unidiomatic expressions (i.e. things that are not wrong, but 

sound odd to you)     O Yes O No 
 
If yes, please specify how "native-like"/natural you perceive the learner's 
performance from 1 (far from native-like) to 10 (native-like) 

  

          

1 2 3 4 5 6 7 8 9 10 

 
 
 

k. The number of prefabricated units the learner uses (e.g. the thing is that, 
to put it in a nutshell, etc.)    O Yes O No 
 
If yes, please specify how "native-like"/natural you perceive the learner's 
performance from 1 (far from native-like) to 10 (native-like) 

  

          

1 2 3 4 5 6 7 8 9 10 

 
 
 

4. Other Features? 
 
 

l. Other (please specify) ________________________________________
  
Please specify how "native-like" you perceive the learner's performance from 1 
(far from native-like) to 10 (native-like) 

  

          

1 2 3 4 5 6 7 8 9 10 
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m. Other (please specify) ________________________________________
  
Please specify how "native-like" you perceive the learner's performance from 1 
(far from native-like) to 10 (native-like) 

  

          

1 2 3 4 5 6 7 8 9 10 

 
 
 
 

n. Other (please specify) ________________________________________
  
Please specify how "native-like" you perceive the learner's performance from 1 
(far from native-like) to 10 (native-like) 

  

          

1 2 3 4 5 6 7 8 9 10 

 
 
 
 
 
 
 

(4)  Feedback: 
 

(a) How easy was it for you to rate the overall degree of fluency? Please check (x) 
from 1 (very easy) to 10 (very hard)? 

 

          

1 2 3 4 5 6 7 8 9 10 

   

  Comment: 
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(b) How easy was it for you to rate the given features? Please check (x) from 1 
(very easy) to 10 (very hard)? 

 

          

1 2 3 4 5 6 7 8 9 10 

 

   Please name the features which were unclear/difficult/inappropriate for you to rate    
   and why you had problems with them. 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

(c) Do you think anything is missing in this questionnaire? Is there anything you  
     would add to it? 
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(d) Do you have any other comments on the questionnaire/project? 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

THANK YOU VERY MUCH FOR PARTICIPATING IN THIS STUDY !!! 

☺ 
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Table A1: List of all 3-grams in LOCNEC with a minimum frequency of 5 

 

N Word Freq. ptw N Word Freq ptw 

1 I DON'T KNOW 209 1.76 871 ME AND I 7 0.06 

2 A LOT OF 129 1.09 872 MEAN I DON'T 7 0.06 

3 YEAH YEAH YEAH 111 0.94 873 MEAN I WAS 7 0.06 

4 AND IT WAS 94 0.79 874 MM YEAH I 7 0.06 

5 I MEAN I 86 0.73 875 MORE OF A 7 0.06 

6 IT WAS A 80 0.67 876 NICE TO HAVE 7 0.06 

7 IT WAS JUST 66 0.56 877 NO I DIDN'T 7 0.06 

8 I'D LIKE TO 62 0.52 878 NOT SO MUCH 7 0.06 

9 DON'T KNOW I 61 0.51 879 NOW AND THEN 7 0.06 

10 YEAH YEAH I 59 0.50 880 OF HER AND 7 0.06 

11 I WENT TO 57 0.48 881 OF IT I 7 0.06 

12 THINGS LIKE THAT 57 0.48 882 OF THEM ARE 7 0.06 

13 AND I WAS 56 0.47 883 OH RIGHT YEAH 7 0.06 

14 YEAH IT WAS 56 0.47 884 ONE OF THEM 7 0.06 

15 YOU HAVE TO 56 0.47 885 PART OF THE 7 0.06 

16 I THINK I 53 0.45 886 PEOPLE YOU KNOW 7 0.06 

17 IT WAS REALLY 53 0.45 887 PLEASED WITH IT 7 0.06 

18 I THINK IT'S 52 0.44 888 REALLY GOOD FILM 7 0.06 

19 A BIT OF 50 0.42 889 REALLY GOOD I 7 0.06 

20 AT THE MOMENT 50 0.42 890 RIGHT AT THE 7 0.06 

21 ONE OF THE 50 0.42 891 SAYS NO NO 7 0.06 

22 SORT OF LIKE 50 0.42 892 SEE IT AND 7 0.06 

23 AND THEN I 49 0.41 893 SHE DOESN'T LOOK 7 0.06 

24 IT WAS IT 49 0.41 894 SHE'S NOT VERY 7 0.06 

25 WAS IT WAS 49 0.41 895 SHOWS IT TO 7 0.06 

26 YOU KNOW YOU 49 0.41 896 SO WE WENT 7 0.06 

27 YOU KNOW I 48 0.40 897 SORT OF YEAH 7 0.06 

28 WHEN I WAS 47 0.40 898 TEACHING ENGLISH AS 7 0.06 

29 AND YOU KNOW 46 0.39 899 THAT AS WELL 7 0.06 

30 I DON'T THINK 46 0.39 900 THAT ERM I 7 0.06 

31 I HAD TO 45 0.38 901 THAT WAS LIKE 7 0.06 

32 SORT OF THING 44 0.37 902 THAT YOU CAN 7 0.06 

33 SO IT WAS 42 0.35 903 THE CENTRE OF 7 0.06 

34 TO GO TO 42 0.35 904 THE PEOPLE WHO 7 0.06 

35 THAT'S RIGHT YEAH 41 0.35 905 THE SECOND PICTURE 7 0.06 

36 IT WAS LIKE 40 0.34 906 THEN AND THEN 7 0.06 

37 YEAH I MEAN 40 0.34 907 THEN YOU GET 7 0.06 

38 YEAH THAT'S RIGHT 40 0.34 908 THERE FOR A 7 0.06 

39 IT WAS QUITE 39 0.33 909 THERE WAS ONE 7 0.06 

40 I THINK IT 38 0.32 910 THERE WAS THERE 7 0.06 

41 I WANTED TO 38 0.32 911 THEY DID IT 7 0.06 

42 YOU KNOW IT'S 37 0.31 912 THEY HAVE A 7 0.06 

43 ALL THE TIME 36 0.30 913 THINK SO YEAH 7 0.06 

44 BUT I MEAN 36 0.30 914 TIME I WAS 7 0.06 

45 ERM I DON'T 36 0.30 915 TO LIVE IN 7 0.06 

46 AND THINGS LIKE 35 0.30 916 TO WORK WITH 7 0.06 

47 I END OF 35 0.30 917 UP TO THE 7 0.06 

48 IT WAS VERY 34 0.29 918 USED TO GO 7 0.06 

49 YEAH I THINK 34 0.29 919 USED TO IT 7 0.06 
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50 A COUPLE OF 33 0.28 920 WANTED TO SEE 7 0.06 

51 BUT I THINK 33 0.28 921 WAS A REALLY 7 0.06 

52 I WANT TO 31 0.26 922 WAS THE FIRST 7 0.06 

53 SO THAT WAS 31 0.26 923 WE DIDN'T HAVE 7 0.06 

54 WE WENT TO 30 0.25 924 WE GO TO 7 0.06 

55 AND I THINK 29 0.24 925 WE HAVE A 7 0.06 

56 BUT I DON'T 29 0.24 926 WE SORT OF 7 0.06 

57 I WAS THERE 29 0.24 927 WE WERE IN 7 0.06 

58 IT IT WAS 29 0.24 928 WELL I DID 7 0.06 

59 A SORT OF 28 0.24 929 WELL IN THE 7 0.06 

60 BUT IT WAS 28 0.24 930 WHAT I WANTED 7 0.06 

61 SOMETHING LIKE THAT 28 0.24 931 WHAT IT'S LIKE 7 0.06 

62 YEAH YEAH IT'S 28 0.24 932 WHERE I WAS 7 0.06 

63 AND THAT WAS 26 0.22 933 WHICH IS GOOD 7 0.06 

64 END OF THE 26 0.22 934 WHICH IS THE 7 0.06 

65 LIKE THAT AND 26 0.22 935 WOULD LIKE TO 7 0.06 

66 THERE WAS A 26 0.22 936 YEAH A LOT 7 0.06 

67 TO SORT OF 26 0.22 937 YEAH ERM AND 7 0.06 

68 WAS REALLY GOOD 26 0.22 938 YEAH I'D LIKE 7 0.06 

69 YEAH ERM I 26 0.22 939 YEAH IT'S JUST 7 0.06 

70 YEAH I DON'T 26 0.22 940 YEAH IT'S VERY 7 0.06 

71 YEAH YEAH IT 26 0.22 941 YEAH SO ERM 7 0.06 

72 ALL HER FRIENDS 25 0.21 942 YEAH SO YEAH 7 0.06 

73 I MEAN IT'S 25 0.21 943 YEAR AND I 7 0.06 

74 I USED TO 25 0.21 944 YES IT IS 7 0.06 

75 MM YEAH YEAH 25 0.21 945 YOU CAN'T REALLY 7 0.06 

76 THE FACT THAT 25 0.21 946 YOU KNOW A 7 0.06 

77 THOUGHT IT WAS 25 0.21 947 YOU KNOW ALL 7 0.06 

78 YOU KNOW THE 25 0.21 948 YOU KNOW AS 7 0.06 

79 A LOT MORE 24 0.20 949 YOU KNOW ERM 7 0.06 

80 I SORT OF 24 0.20 950 YOU KNOW WHERE 7 0.06 

81 IN THE FIRST 24 0.20 951 A A A 6 0.05 

82 IN THE MORNING 24 0.20 952 A BIT TOO 6 0.05 

83 IT'S A BIT 24 0.20 953 A BIT WORRIED 6 0.05 

84 LIKE TO GO 24 0.20 954 A FEW MONTHS 6 0.05 

85 SOME OF THE 24 0.20 955 A FEW TIMES 6 0.05 

86 THAT SORT OF 24 0.20 956 A FEW YEARS 6 0.05 

87 YEAH YEAH THAT'S 24 0.20 957 A HALF HOURS 6 0.05 

88 YOU KNOW IT 24 0.20 958 A LOT YEAH 6 0.05 

89 A LITTLE BIT 23 0.19 959 A YEAR AND 6 0.05 

90 ERM I THINK 23 0.19 960 ABOUT IT SO 6 0.05 

91 ERM WELL I 23 0.19 961 ABOUT THE SAME 6 0.05 

92 I MEAN IT 23 0.19 962 AGAIN AND HE 6 0.05 

93 SORT OF THE 23 0.19 963 ALL YOU KNOW 6 0.05 

94 THAT WAS A 23 0.19 964 AND ALSO THE 6 0.05 

95 WANTED TO DO 23 0.19 965 AND AND THEN 6 0.05 

96 YEAH YEAH AND 23 0.19 966 AND ER IT 6 0.05 

97 AND I I 22 0.19 967 AND ER JUST 6 0.05 

98 ERM IT WAS 22 0.19 968 AND ERM THE 6 0.05 

99 I CAN'T REMEMBER 22 0.19 969 AND ERM WE 6 0.05 

100 I I DON'T 22 0.19 970 AND HAD A 6 0.05 

101 I WAS IN 22 0.19 971 AND HE HE 6 0.05 
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102 I'M NOT SURE 22 0.19 972 AND HE WAS 6 0.05 

103 IT WAS THE 22 0.19 973 AND I LIKE 6 0.05 

104 NO I DON'T 22 0.19 974 AND I REALLY 6 0.05 

105 NO NO NO 22 0.19 975 AND IT'S VERY 6 0.05 

106 STUFF LIKE THAT 22 0.19 976 AND SEE IT 6 0.05 

107 WANT TO DO 22 0.19 977 AND SO IT 6 0.05 

108 WAS A BIT 22 0.19 978 AND STAY WITH 6 0.05 

109 AND I THOUGHT 21 0.18 979 AND THE FIRST 6 0.05 

110 AS WELL SO 21 0.18 980 AND THE THE 6 0.05 

111 BE ABLE TO 21 0.18 981 AND THEN A 6 0.05 

112 BIT OF A 21 0.18 982 AND THEN WHEN 6 0.05 

113 GO TO THE 21 0.18 983 AND THEY ALL 6 0.05 

114 I DON'T REALLY 21 0.18 984 AND THEY DON'T 6 0.05 

115 I HAD A 21 0.18 985 AND THEY'RE NOT 6 0.05 

116 MOST OF THE 21 0.18 986 AND YEAH I 6 0.05 

117 QUITE A LOT 21 0.18 987 AS A SORT 6 0.05 

118 SHE DOESN'T LIKE 21 0.18 988 AS FAR AS 6 0.05 

119 SO I WAS 21 0.18 989 AS GOOD AS 6 0.05 

120 THINK IT WAS 21 0.18 990 AS PART OF 6 0.05 

121 TO DO IT 21 0.18 991 AS SOON AS 6 0.05 

122 A BIT MORE 20 0.17 992 AS WELL BECAUSE 6 0.05 

123 AND STUFF LIKE 20 0.17 993 AS WELL COS 6 0.05 

124 AND THEY WERE 20 0.17 994 AS WELL THAT 6 0.05 

125 I DON'T LIKE 20 0.17 995 AT THE BOTTOM 6 0.05 

126 IN A WAY 20 0.17 996 AT THE PICTURE 6 0.05 

127 IT'S SORT OF 20 0.17 997 AT THE TOP 6 0.05 

128 KNOW WHAT I 20 0.17 998 BACK TO IT 6 0.05 

129 NO IT WAS 20 0.17 999 BECAUSE YOU HAVE 6 0.05 

130 WENT TO SEE 20 0.17 1000 BECAUSE YOU YOU 6 0.05 

131 YEAH I KNOW 20 0.17 1001 BUT ER AND 6 0.05 

132 YOU KNOW AND 20 0.17 1002 BUT ER YEAH 6 0.05 

133 AND THEN SHE 19 0.16 1003 BUT I HAVEN'T 6 0.05 

134 ER IT WAS 19 0.16 1004 BUT I JUST 6 0.05 

135 I DON'T I 19 0.16 1005 BUT I REALLY 6 0.05 

136 I HAVE TO 19 0.16 1006 BUT I'D LIKE 6 0.05 

137 THAT KIND OF 19 0.16 1007 BUT WHEN I 6 0.05 

138 THE SORT OF 19 0.16 1008 BUT YOU CAN 6 0.05 

139 TO GO AND 19 0.16 1009 CAME TO UNIVERSITY 6 0.05 

140 TO HAVE A 19 0.16 1010 COULD DO IT 6 0.05 

141 WAS A LOT 19 0.16 1011 COULD HAVE BEEN 6 0.05 

142 YEAH YEAH ERM 19 0.16 1012 DO IT AND 6 0.05 

143 YOU KNOW YEAH 19 0.16 1013 DO YOU WANT 6 0.05 

144 A PICTURE OF 18 0.15 1014 DOESN'T LIKE THE 6 0.05 

145 AND AND THE 18 0.15 1015 DON'T KNOW HOW 6 0.05 

146 AND THERE WAS 18 0.15 1016 DON'T KNOW I'M 6 0.05 

147 AS WELL I 18 0.15 1017 DON'T KNOW WHY 6 0.05 

148 DON'T KNOW IF 18 0.15 1018 DON'T LIKE IT 6 0.05 

149 HAVE TO GO 18 0.15 1019 ER AND I 6 0.05 

150 I MEAN YOU 18 0.15 1020 ER I MEAN 6 0.05 

151 I THINK THAT 18 0.15 1021 ER I WENT 6 0.05 

152 I THINK THE 18 0.15 1022 ER IT'S NOT 6 0.05 

153 I THOUGHT IT 18 0.15 1023 ERM AND IT 6 0.05 
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154 LIKE THAT YEAH 18 0.15 1024 ERM BUT THE 6 0.05 

155 ON MY OWN 18 0.15 1025 ERM I DID 6 0.05 

156 ONE OF MY 18 0.15 1026 ERM I MEAN 6 0.05 

157 OR SOMETHING LIKE 18 0.15 1027 ERM IN THE 6 0.05 

158 RIGHT YEAH YEAH 18 0.15 1028 ERM I'VE BEEN 6 0.05 

159 SO I THINK 18 0.15 1029 ERM THAT WAS 6 0.05 

160 TO BE A 18 0.15 1030 ERM YEAH YEAH 6 0.05 

161 TO DO A 18 0.15 1031 GET ON WITH 6 0.05 

162 TO SEE IT 18 0.15 1032 GO BACK TO 6 0.05 

163 AND I HAD 17 0.14 1033 GOING ON IN 6 0.05 

164 AND I JUST 17 0.14 1034 GOING TO DO 6 0.05 

165 AND THEN YOU 17 0.14 1035 GOING TO GO 6 0.05 

166 AT THE TIME 17 0.14 1036 GOING TO THE 6 0.05 

167 COS I WAS 17 0.14 1037 GOOD ERM I 6 0.05 

168 FOR A YEAR 17 0.14 1038 HAD A LOT 6 0.05 

169 GO AND SEE 17 0.14 1039 HAVE A LOT 6 0.05 

170 HAVE TO DO 17 0.14 1040 HE WAS A 6 0.05 

171 I LIKE THE 17 0.14 1041 HERE YOU KNOW 6 0.05 

172 I WAS JUST 17 0.14 1042 I CAN DO 6 0.05 

173 IT WOULD BE 17 0.14 1043 I CAN'T REALLY 6 0.05 

174 IT'S IT'S A 17 0.14 1044 I COULDN'T BELIEVE 6 0.05 

175 I'VE BEEN TO 17 0.14 1045 I DECIDED TO 6 0.05 

176 LOT OF PEOPLE 17 0.14 1046 I DID ENGLISH 6 0.05 

177 NO NO I 17 0.14 1047 I DIDN'T HAVE 6 0.05 

178 OF IT AND 17 0.14 1048 I DON'T MIND 6 0.05 

179 SO I MEAN 17 0.14 1049 I END BUT 6 0.05 

180 SUPPOSED TO BE 17 0.14 1050 I GOT A 6 0.05 

181 THE PICTURE AND 17 0.14 1051 I HAD I 6 0.05 

182 WAS SORT OF 17 0.14 1052 I HAVE A 6 0.05 

183 YOU KNOW THEY 17 0.14 1053 I HAVEN'T BEEN 6 0.05 

184 AND ERM I 16 0.13 1054 I HAVEN'T REALLY 6 0.05 

185 AND IT'S JUST 16 0.13 1055 I I LIKE 6 0.05 

186 AND SO I 16 0.13 1056 I I MEAN 6 0.05 

187 BUT ER I 16 0.13 1057 I I REALLY 6 0.05 

188 ERM BUT I 16 0.13 1058 I JUST DIDN'T 6 0.05 

189 ERM I WAS 16 0.13 1059 I LIKE IT 6 0.05 

190 I ER THE 16 0.13 1060 I LIKE TO 6 0.05 

191 I WAS GOING 16 0.13 1061 I LIVE WITH 6 0.05 

192 I WAS TEACHING 16 0.13 1062 I MEAN AND 6 0.05 

193 I WOULD HAVE 16 0.13 1063 I MEAN ERM 6 0.05 

194 IN THE MIDDLE 16 0.13 1064 I MEAN SORT 6 0.05 

195 IN THE SUMMER 16 0.13 1065 I REALLY LIKE 6 0.05 

196 IT WAS GOOD 16 0.13 1066 I REALLY LIKED 6 0.05 

197 I'VE GOT A 16 0.13 1067 I SUPPOSE IT 6 0.05 

198 KNOW I THINK 16 0.13 1068 I THINK ER 6 0.05 

199 KNOW IT WAS 16 0.13 1069 I THINK I'LL 6 0.05 

200 SO I DON'T 16 0.13 1070 I THINK SHE 6 0.05 

201 SO YEAH I 16 0.13 1071 I THOUGHT WAS 6 0.05 

202 THE FIRST TIME 16 0.13 1072 I WAS INTERESTED 6 0.05 

203 THINK I THINK 16 0.13 1073 I WAS SORT 6 0.05 

204 TO GO BACK 16 0.13 1074 I WENT I 6 0.05 

205 TO SEE THE 16 0.13 1075 I WENT WITH 6 0.05 
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206 WHICH IS A 16 0.13 1076 I WHEN I 6 0.05 

207 WOULD HAVE BEEN 16 0.13 1077 I WORKED IN 6 0.05 

208 YEAH BUT I 16 0.13 1078 I WOULDN'T HAVE 6 0.05 

209 YEAH WELL I 16 0.13 1079 IF I DON'T 6 0.05 

210 YEAH YEAH BUT 16 0.13 1080 I'M NOT GONNA 6 0.05 

211 YOU CAN GO 16 0.13 1081 I'M NOT REALLY 6 0.05 

212 A LONG TIME 15 0.13 1082 IN THE CLASSROOM 6 0.05 

213 AND SORT OF 15 0.13 1083 IN THE PICTURE 6 0.05 

214 AND THEN HE 15 0.13 1084 IN THE WORLD 6 0.05 

215 AND YOU HAVE 15 0.13 1085 IN YOU KNOW 6 0.05 

216 BUT I I 15 0.13 1086 IS WHAT I 6 0.05 

217 BUT YOU KNOW 15 0.13 1087 IS YOU KNOW 6 0.05 

218 DO YOU KNOW 15 0.13 1088 IT ALL AND 6 0.05 

219 DON'T I DON'T 15 0.13 1089 IT AND SHE 6 0.05 

220 HAVE TO BE 15 0.13 1090 IT AND SHE'S 6 0.05 

221 I I WAS 15 0.13 1091 IT AS WELL 6 0.05 

222 I THINK YEAH 15 0.13 1092 IT DOESN'T REALLY 6 0.05 

223 IT SORT OF 15 0.13 1093 IT ERM I 6 0.05 

224 KIND OF THING 15 0.13 1094 IT IT IT 6 0.05 

225 OF THE TIME 15 0.13 1095 IT REALLY IS 6 0.05 

226 OUT OF THE 15 0.13 1096 IT SO I 6 0.05 

227 SO I I 15 0.13 1097 IT TO ALL 6 0.05 

228 SO I THOUGHT 15 0.13 1098 IT TO HER 6 0.05 

229 SO YOU KNOW 15 0.13 1099 IT WAS MY 6 0.05 

230 THAT IT WAS 15 0.13 1100 IT WELL I 6 0.05 

231 THAT WAS THE 15 0.13 1101 IT'S IN THE 6 0.05 

232 THAT YOU KNOW 15 0.13 1102 IT'S IT'S ALL 6 0.05 

233 THERE'S A LOT 15 0.13 1103 IT'S JUST THE 6 0.05 

234 THEY SORT OF 15 0.13 1104 IT'S LIKE A 6 0.05 

235 WAS JUST LIKE 15 0.13 1105 IT'S LIKE YOU 6 0.05 

236 WE HAD TO 15 0.13 1106 I'VE ALWAYS WANTED 6 0.05 

237 WELL I MEAN 15 0.13 1107 I'VE THOUGHT ABOUT 6 0.05 

238 YEAH I WAS 15 0.13 1108 JUST FOR THE 6 0.05 

239 YEAH IT IS 15 0.13 1109 JUST KIND OF 6 0.05 

240 YEAH YEAH WELL 15 0.13 1110 JUST LIKE OH 6 0.05 

241 YOU CAN GET 15 0.13 1111 JUST TO GET 6 0.05 

242 A REALLY GOOD 14 0.12 1112 JUST WANTED TO 6 0.05 

243 AND A HALF 14 0.12 1113 KNOW IT'S IT'S 6 0.05 

244 BEFORE I CAME 14 0.12 1114 KNOW IT'S JUST 6 0.05 

245 ER I THINK 14 0.12 1115 KNOW SORT OF 6 0.05 

246 ERM AND THEN 14 0.12 1116 LIKE OH NO 6 0.05 

247 I CAME HERE 14 0.12 1117 LIKE THAT BUT 6 0.05 

248 I DIDN'T REALLY 14 0.12 1118 LIVE ON CAMPUS 6 0.05 

249 I MEAN THE 14 0.12 1119 LIVED IN A 6 0.05 

250 I WAS I 14 0.12 1120 LOOK LIKE HER 6 0.05 

251 IN THE SECOND 14 0.12 1121 LOOKING FORWARD TO 6 0.05 

252 IT AND I 14 0.12 1122 MEAN I I 6 0.05 

253 IT I THINK 14 0.12 1123 MEAN IT'S A 6 0.05 

254 IT WAS SO 14 0.12 1124 MEAN SORT OF 6 0.05 

255 IT YEAH YEAH 14 0.12 1125 MM MM YEAH 6 0.05 

256 JUST SORT OF 14 0.12 1126 NO ERM I 6 0.05 

257 LIKE THAT SO 14 0.12 1127 NO I I 6 0.05 



  Sandra Götz 

 

 

238 

258 NO NO NOT 14 0.12 1128 NO I THINK 6 0.05 

259 NOT TOO BAD 14 0.12 1129 NO NO I'M 6 0.05 

260 OH YEAH YEAH 14 0.12 1130 NOT A LOT 6 0.05 

261 SO YEAH YEAH 14 0.12 1131 NOT VERY HAPPY 6 0.05 

262 THE FIRST YEAR 14 0.12 1132 OF A A 6 0.05 

263 WAS THAT WAS 14 0.12 1133 OF ALL THE 6 0.05 

264 WELL I DON'T 14 0.12 1134 OF IT SO 6 0.05 

265 WELL I THINK 14 0.12 1135 OF MY LIFE 6 0.05 

266 YEAH AND I 14 0.12 1136 OF ONE OF 6 0.05 

267 YEAH I I 14 0.12 1137 OF THE PLAY 6 0.05 

268 YEAH OH YEAH 14 0.12 1138 OF THE THINGS 6 0.05 

269 YOU KNOW WHAT 14 0.12 1139 OF THING BUT 6 0.05 

270 A LONG WAY 13 0.11 1140 OH I DON'T 6 0.05 

271 A YEAR OUT 13 0.11 1141 OH IT WAS 6 0.05 

272 ALL OVER THE 13 0.11 1142 ON A BUS 6 0.05 

273 AND I MEAN 13 0.11 1143 ON T V 6 0.05 

274 AND THEN WE 13 0.11 1144 ONE OF THOSE 6 0.05 

275 BUT ERM YEAH 13 0.11 1145 ONE OR TWO 6 0.05 

276 BUT IT IS 13 0.11 1146 OUT OF IT 6 0.05 

277 DON'T KNOW WHAT 13 0.11 1147 PEOPLE WHO CAN 6 0.05 

278 DON'T WANT TO 13 0.11 1148 PICTURE OF HER 6 0.05 

279 ERM AND I 13 0.11 1149 PLACES LIKE THAT 6 0.05 

280 ERM YEAH I 13 0.11 1150 PROUD OF IT 6 0.05 

281 ERM YOU KNOW 13 0.11 1151 QUITE A BIT 6 0.05 

282 FOR A WHILE 13 0.11 1152 QUITE A GOOD 6 0.05 

283 I I THINK 13 0.11 1153 QUITE A LONG 6 0.05 

284 I MEAN I'M 13 0.11 1154 REALLY GOOD FUN 6 0.05 

285 I MEAN I'VE 13 0.11 1155 REALLY IT WAS 6 0.05 

286 I MEAN THEY 13 0.11 1156 REALLY LIKED IT 6 0.05 

287 I THOUGHT THAT 13 0.11 1157 REALLY WANTED TO 6 0.05 

288 I WAS DOING 13 0.11 1158 REALLY YEAH YEAH 6 0.05 

289 I WAS LIVING 13 0.11 1159 SHE LOOKS AT 6 0.05 

290 IT YOU KNOW 13 0.11 1160 SHE WAS VERY 6 0.05 

291 IT'S NICE TO 13 0.11 1161 SHE'S SHOWING IT 6 0.05 

292 IT'S NOT TOO 13 0.11 1162 SHOWING IT TO 6 0.05 

293 KNOW I DON'T 13 0.11 1163 SINCE I WAS 6 0.05 

294 LIKE THAT I 13 0.11 1164 SO AND I 6 0.05 

295 LOOK AT IT 13 0.11 1165 SO BUT I 6 0.05 

296 OF THE FILM 13 0.11 1166 SO HE DOES 6 0.05 

297 THAT I WAS 13 0.11 1167 SO I DIDN'T 6 0.05 

298 THEN I WENT 13 0.11 1168 SO IT'S JUST 6 0.05 

299 TO GO INTO 13 0.11 1169 SO IT'S QUITE 6 0.05 

300 WANT TO GO 13 0.11 1170 SO WE HAD 6 0.05 

301 WAS VERY GOOD 13 0.11 1171 SO YOU CAN 6 0.05 

302 WHAT I MEAN 13 0.11 1172 SO YOU DON'T 6 0.05 

303 YEAH NO I 13 0.11 1173 SOME KIND OF 6 0.05 

304 YEAH NO NO 13 0.11 1174 SOMETHING TO DO 6 0.05 

305 YEAH THAT WAS 13 0.11 1175 SORT OF IT 6 0.05 

306 YOU WANT TO 13 0.11 1176 SORT OF IT'S 6 0.05 

307 ABOUT IT AND 12 0.10 1177 TALK ABOUT THE 6 0.05 

308 AND AND I 12 0.10 1178 THAT AND THEN 6 0.05 

309 AND EVERYTHING AND 12 0.10 1179 THAT I COULD 6 0.05 
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310 AND I DON'T 12 0.10 1180 THAT I THINK 6 0.05 

311 AND THEN THE 12 0.10 1181 THAT I THOUGHT 6 0.05 

312 AND THINGS AND 12 0.10 1182 THAT WAS GOOD 6 0.05 

313 AND YOU CAN 12 0.10 1183 THAT WAS IT 6 0.05 

314 AS WELL AND 12 0.10 1184 THAT WE WERE 6 0.05 

315 BECAUSE I WAS 12 0.10 1185 THAT'S THE THING 6 0.05 

316 BUT I WAS 12 0.10 1186 THE FILM IS 6 0.05 

317 BUT THAT WAS 12 0.10 1187 THE MAIN THING 6 0.05 

318 DIDN'T WANT TO 12 0.10 1188 THE PEOPLE I 6 0.05 

319 DOESN'T LIKE IT 12 0.10 1189 THE TIME WHEN 6 0.05 

320 DON'T REALLY KNOW 12 0.10 1190 THEN SHE SHOWS 6 0.05 

321 HAD TO DO 12 0.10 1191 THERE FOR ABOUT 6 0.05 

322 HER FRIENDS AND 12 0.10 1192 THERE IS A 6 0.05 

323 I DIDN'T KNOW 12 0.10 1193 THERE YOU KNOW 6 0.05 

324 I MEAN THERE'S 12 0.10 1194 THEY SAID OH 6 0.05 

325 I THINK SO 12 0.10 1195 THEY WERE ALL 6 0.05 

326 I THINK THEY 12 0.10 1196 THEY'VE GOT THE 6 0.05 

327 I WENT BACK 12 0.10 1197 THOUGHT ABOUT IT 6 0.05 

328 IS A BIT 12 0.10 1198 TO DO IN 6 0.05 

329 IT AND YOU 12 0.10 1199 TO SEE AND 6 0.05 

330 IT IS QUITE 12 0.10 1200 TO TALK TO 6 0.05 

331 IT LOOKS LIKE 12 0.10 1201 TO THE CINEMA 6 0.05 

332 IT'S JUST A 12 0.10 1202 TWO YEARS AGO 6 0.05 

333 IT'S JUST LIKE 12 0.10 1203 USED TO HAVE 6 0.05 

334 IT'S NOT A 12 0.10 1204 VERY HAPPY WITH 6 0.05 

335 IT'S ONE OF 12 0.10 1205 WANT TO BE 6 0.05 

336 I'VE GOT TO 12 0.10 1206 WANTED TO BE 6 0.05 

337 KNOW I MEAN 12 0.10 1207 WAS A NIGHTMARE 6 0.05 

338 LIVING IN TOWN 12 0.10 1208 WAS I MEAN 6 0.05 

339 NO I MEAN 12 0.10 1209 WAS JUST AMAZING 6 0.05 

340 NO I'M NOT 12 0.10 1210 WAS KIND OF 6 0.05 

341 NO NOT REALLY 12 0.10 1211 WAS THERE FOR 6 0.05 

342 SO ERM I 12 0.10 1212 WAS VERY INTERESTING 6 0.05 

343 SO I HAD 12 0.10 1213 WAS WHEN I 6 0.05 

344 SO I WENT 12 0.10 1214 WAS YOU KNOW 6 0.05 

345 SORT OF A 12 0.10 1215 WE DON'T HAVE 6 0.05 

346 THAT WAS THAT 12 0.10 1216 WE GOT A 6 0.05 

347 THE MIDDLE OF 12 0.10 1217 WE HAVE TO 6 0.05 

348 THE REST OF 12 0.10 1218 WELL I HAD 6 0.05 

349 TO GET A 12 0.10 1219 WELL IT'S NOT 6 0.05 

350 WAS LIKE A 12 0.10 1220 WELL THAT WAS 6 0.05 

351 WHEN I WENT 12 0.10 1221 WELL THERE'S A 6 0.05 

352 WHERE I LIVE 12 0.10 1222 WELL YEAH YEAH 6 0.05 

353 WHICH IS QUITE 12 0.10 1223 WENT DOWN TO 6 0.05 

354 YEAH IT'S IT'S 12 0.10 1224 WENT TO A 6 0.05 

355 YEAH MM YEAH 12 0.10 1225 WE'RE GOING TO 6 0.05 

356 YOU CAN DO 12 0.10 1226 WHAT IT WAS 6 0.05 

357 YOU KNOW BUT 12 0.10 1227 WHEN I WHEN 6 0.05 

358 YOU KNOW LIKE 12 0.10 1228 WHICH IS VERY 6 0.05 

359 YOU YOU KNOW 12 0.10 1229 WITH IT AND 6 0.05 

360 YOU'VE GOT TO 12 0.10 1230 YEAH AND AND 6 0.05 

361 A VERY GOOD 11 0.09 1231 YEAH AND ER 6 0.05 
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362 AN AWFUL LOT 11 0.09 1232 YEAH ERM IT'S 6 0.05 

363 AND ER I 11 0.09 1233 YEAH I SUPPOSE 6 0.05 

364 AND HE PAINTS 11 0.09 1234 YEAH I WOULD 6 0.05 

365 AND I WENT 11 0.09 1235 YEAH I'VE GOT 6 0.05 

366 AND SHE WAS 11 0.09 1236 YEAH NO IT 6 0.05 

367 AND THEN ER 11 0.09 1237 YEAH NO IT'S 6 0.05 

368 AND WE WENT 11 0.09 1238 YEAH THERE'S A 6 0.05 

369 AND WE WERE 11 0.09 1239 YEAH WE WENT 6 0.05 

370 AND YOU JUST 11 0.09 1240 YEAH YEAH A 6 0.05 

371 AS WELL YEAH 11 0.09 1241 YEAH YEAH DEFINITELY 6 0.05 

372 AT A LEVEL 11 0.09 1242 YEAH YEAH I'M 6 0.05 

373 AT ALL YEAH 11 0.09 1243 YEAH YEAH THAT 6 0.05 

374 BECAUSE OF THE 11 0.09 1244 YES YEAH I 6 0.05 

375 BUT ERM I 11 0.09 1245 YES YEAH YEAH 6 0.05 

376 BUT IT'S IT'S 11 0.09 1246 YES YES I 6 0.05 

377 GO TO A 11 0.09 1247 YOU CAN YOU 6 0.05 

378 I DO LIKE 11 0.09 1248 YOU CAN'T DO 6 0.05 

379 I DON'T WANT 11 0.09 1249 YOU DON'T GET 6 0.05 

380 I I I 11 0.09 1250 YOU GET THE 6 0.05 

381 I KNOW I 11 0.09 1251 YOU KNOW SORT 6 0.05 

382 I MEAN WE 11 0.09 1252 YOU KNOW THERE'S 6 0.05 

383 I REALLY ENJOYED 11 0.09 1253 YOU KNOW WHICH 6 0.05 

384 I THINK I'D 11 0.09 1254 YOU'VE GOT THE 6 0.05 

385 I THINK THAT'S 11 0.09 1255 A BIT AND 5 0.04 

386 I THINK WE 11 0.09 1256 A BIT DIFFICULT 5 0.04 

387 I WAS ABOUT 11 0.09 1257 A BIT SORT 5 0.04 

388 I WAS LIKE 11 0.09 1258 A FILM I 5 0.04 

389 I WAS QUITE 11 0.09 1259 A GO AT 5 0.04 

390 I WAS VERY 11 0.09 1260 A GOOD IDEA 5 0.04 

391 IF I CAN 11 0.09 1261 A GOOD TIME 5 0.04 

392 IF YOU KNOW 11 0.09 1262 A GREAT DEAL 5 0.04 

393 IN THE SAME 11 0.09 1263 A HUNDRED PERCENT 5 0.04 

394 IT BUT I 11 0.09 1264 A LEVEL I 5 0.04 

395 IT I MEAN 11 0.09 1265 A LEVELS AND 5 0.04 

396 IT IS YEAH 11 0.09 1266 A LOT A 5 0.04 

397 IT WAS I 11 0.09 1267 A LOT BETTER 5 0.04 

398 IT WAS IN 11 0.09 1268 A NURSING HOME 5 0.04 

399 IT YEAH I 11 0.09 1269 A WAY BUT 5 0.04 

400 IT'S NOT REALLY 11 0.09 1270 A WHILE AND 5 0.04 

401 KNOW I KNOW 11 0.09 1271 ALL MY FRIENDS 5 0.04 

402 O'CLOCK IN THE 11 0.09 1272 ALL RIGHT BUT 5 0.04 

403 OF MY FRIENDS 11 0.09 1273 ALL THE DIFFERENT 5 0.04 

404 OF SORT OF 11 0.09 1274 ALL THE PEOPLE 5 0.04 

405 OF THE DAY 11 0.09 1275 AND A FEW 5 0.04 

406 PICTURE OF A 11 0.09 1276 AND ALL THIS 5 0.04 

407 SORT OF ERM 11 0.09 1277 AND AND IT 5 0.04 

408 THAT WAS QUITE 11 0.09 1278 AND AND THAT 5 0.04 

409 THAT WAS REALLY 11 0.09 1279 AND ER BUT 5 0.04 

410 THAT WAS VERY 11 0.09 1280 AND ER SO 5 0.04 

411 THE FILM SOCIETY 11 0.09 1281 AND ERM THEN 5 0.04 

412 THE FIRST OFFICER 11 0.09 1282 AND EVERYTHING BUT 5 0.04 

413 TO ALL HER 11 0.09 1283 AND HE DIDN'T 5 0.04 
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414 WAS A VERY 11 0.09 1284 AND I COULDN'T 5 0.04 

415 WAS GOING TO 11 0.09 1285 AND I SAID 5 0.04 

416 WAS QUITE GOOD 11 0.09 1286 AND IT IS 5 0.04 

417 WE HAD A 11 0.09 1287 AND LIKE I 5 0.04 

418 WENT TO THE 11 0.09 1288 AND ONE OF 5 0.04 

419 WHAT'S GOING ON 11 0.09 1289 AND SEE A 5 0.04 

420 WHEN I CAME 11 0.09 1290 AND SHE GOES 5 0.04 

421 YEAH THAT'S IT 11 0.09 1291 AND SHE SAID 5 0.04 

422 YEAH YEAH MM 11 0.09 1292 AND SHE'S SHOWING 5 0.04 

423 YOU DON'T KNOW 11 0.09 1293 AND THAT I 5 0.04 

424 A GOOD FILM 10 0.08 1294 AND THAT KIND 5 0.04 

425 A PORTRAIT OF 10 0.08 1295 AND THAT SORT 5 0.04 

426 AND ALL THE 10 0.08 1296 AND THEN ERM 5 0.04 

427 AND ER AND 10 0.08 1297 AND THEN GET 5 0.04 

428 AND I DIDN'T 10 0.08 1298 AND THEN IN 5 0.04 

429 AND IT'S A 10 0.08 1299 AND THEN THIS 5 0.04 

430 AND IT'S IT'S 10 0.08 1300 AND THERE WERE 5 0.04 

431 AND SHE DOESN'T 10 0.08 1301 AND THINGS SO 5 0.04 

432 AND YOU CAN'T 10 0.08 1302 AND THINGS YEAH 5 0.04 

433 AND YOU GET 10 0.08 1303 AND WE GOT 5 0.04 

434 AS WELL IT'S 10 0.08 1304 AND WHAT THEY 5 0.04 

435 AT ALL AND 10 0.08 1305 AND YOU HAD 5 0.04 

436 AT IT AND 10 0.08 1306 AS AN ASSISTANT 5 0.04 

437 BUT I'M NOT 10 0.08 1307 AS I SAY 5 0.04 

438 BUT IT'S NOT 10 0.08 1308 AS YOU CAN 5 0.04 

439 ER YOU KNOW 10 0.08 1309 AT ALL BUT 5 0.04 

440 ERM I I 10 0.08 1310 AT NIGHT AND 5 0.04 

441 FOR A WEEK 10 0.08 1311 AT ONE POINT 5 0.04 

442 HAD TO GO 10 0.08 1312 AT THE BACK 5 0.04 

443 HAPPY WITH IT 10 0.08 1313 BACK TO WORK 5 0.04 

444 I HAVEN'T GOT 10 0.08 1314 BE A BIT 5 0.04 

445 I MEAN THAT 10 0.08 1315 BE A LOT 5 0.04 

446 I THINK IF 10 0.08 1316 BE YOU KNOW 5 0.04 

447 I THOUGHT I 10 0.08 1317 BECAUSE ERM I 5 0.04 

448 I THOUGHT WELL 10 0.08 1318 BEFORE SO I 5 0.04 

449 I WAS A 10 0.08 1319 BEING ON CAMPUS 5 0.04 

450 I WAS GONNA 10 0.08 1320 BIT SORT OF 5 0.04 

451 I WAS REALLY 10 0.08 1321 BUT ER BUT 5 0.04 

452 IF I WAS 10 0.08 1322 BUT ER IT'S 5 0.04 

453 IT DOESN'T LOOK 10 0.08 1323 BUT I DO 5 0.04 

454 IT WAS ERM 10 0.08 1324 BUT I LIKE 5 0.04 

455 IT WOULD HAVE 10 0.08 1325 BUT IF YOU 5 0.04 

456 IT'S A GOOD 10 0.08 1326 BUT IT DOESN'T 5 0.04 

457 IT'S IT'S NOT 10 0.08 1327 BUT IT IT 5 0.04 

458 KIND OF A 10 0.08 1328 BUT THEN YOU 5 0.04 

459 LIKE TO DO 10 0.08 1329 CAMPUS LAST YEAR 5 0.04 

460 LIKE TO SEE 10 0.08 1330 CAN DO IT 5 0.04 

461 LIKE TO TEACH 10 0.08 1331 CAN'T REMEMBER WHAT 5 0.04 

462 LIKE YOU KNOW 10 0.08 1332 CAN'T REMEMBER WHERE 5 0.04 

463 LOT OF THE 10 0.08 1333 COME BACK AND 5 0.04 

464 MY FIRST YEAR 10 0.08 1334 COS I THINK 5 0.04 

465 OF THING AND 10 0.08 1335 DIDN'T HAVE TO 5 0.04 
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466 OF YOU KNOW 10 0.08 1336 DIDN'T LIKE THE 5 0.04 

467 OR SOMETHING AND 10 0.08 1337 DIDN'T REALLY KNOW 5 0.04 

468 REALLY ENJOYED IT 10 0.08 1338 DIFFICULT TO GET 5 0.04 

469 SO IT'S IT'S 10 0.08 1339 DO A LOT 5 0.04 

470 SOME OF THEM 10 0.08 1340 DO IT FOR 5 0.04 

471 THAT THAT WAS 10 0.08 1341 DOESN'T LOOK LIKE 5 0.04 

472 THE SECOND YEAR 10 0.08 1342 DON'T HAVE ANY 5 0.04 

473 THE TIME AND 10 0.08 1343 DON'T KNOW NO 5 0.04 

474 THE TIME YEAH 10 0.08 1344 DON'T LIKE THAT 5 0.04 

475 THE WAY THAT 10 0.08 1345 DOWN THE ROAD 5 0.04 

476 THERE AND I 10 0.08 1346 ENJOYED IT I 5 0.04 

477 THOUGHT THAT WAS 10 0.08 1347 ER I I 5 0.04 

478 TO COME BACK 10 0.08 1348 ER I WAS 5 0.04 

479 TO DO SOMETHING 10 0.08 1349 ER YEAH I 5 0.04 

480 TO DO THAT 10 0.08 1350 ERM AND ALSO 5 0.04 

481 TO DO WITH 10 0.08 1351 ERM AND WE 5 0.04 

482 TO GO OUT 10 0.08 1352 ERM BUT IT 5 0.04 

483 TO HER FRIENDS 10 0.08 1353 ERM I DIDN'T 5 0.04 

484 USED TO BE 10 0.08 1354 ERM I HAD 5 0.04 

485 WAS I WAS 10 0.08 1355 ERM I HAVE 5 0.04 

486 WAS IN THE 10 0.08 1356 ERM I'D LIKE 5 0.04 

487 WELL IT WAS 10 0.08 1357 ERM IT IT 5 0.04 

488 WENT BACK TO 10 0.08 1358 ERM IT'S A 5 0.04 

489 WE'VE GOT A 10 0.08 1359 ERM NO NO 5 0.04 

490 WHAT I WANT 10 0.08 1360 ERM WE WENT 5 0.04 

491 WHEN YOU GO 10 0.08 1361 ERM WE WERE 5 0.04 

492 YEAH IT IT 10 0.08 1362 ERM WELL THE 5 0.04 

493 YEAH IT'S A 10 0.08 1363 ERM WHAT ELSE 5 0.04 

494 YEAH YEAH YOU 10 0.08 1364 ERM YEAH IT'S 5 0.04 

495 YOU CAN JUST 10 0.08 1365 ESPECIALLY IN THE 5 0.04 

496 YOU KNOW SO 10 0.08 1366 EXACTLY THE SAME 5 0.04 

497 A FOREIGN LANGUAGE 9 0.08 1367 FIRST TIME I 5 0.04 

498 A LOOK AT 9 0.08 1368 FOR A A 5 0.04 

499 AND ALL THAT 9 0.08 1369 FOR ABOUT A 5 0.04 

500 AND ER YEAH 9 0.08 1370 FOR THE LAST 5 0.04 

501 AND IN THE 9 0.08 1371 FRENCH AND GERMAN 5 0.04 

502 AND IT JUST 9 0.08 1372 GET THE BUS 5 0.04 

503 AND IT'S NOT 9 0.08 1373 GET TO SEE 5 0.04 

504 AND THEN AND 9 0.08 1374 GET TO THE 5 0.04 

505 AND THEN IT 9 0.08 1375 GO BACK AND 5 0.04 

506 AND WHEN I 9 0.08 1376 GO FOR A 5 0.04 

507 AND YEAH YEAH 9 0.08 1377 GOOD THING ABOUT 5 0.04 

508 AND YOU DON'T 9 0.08 1378 GOOD YEAH AND 5 0.04 

509 AND YOU'VE GOT 9 0.08 1379 GOOD YEAH YEAH 5 0.04 

510 AS A FOREIGN 9 0.08 1380 HAD TO GET 5 0.04 

511 AS WELL ERM 9 0.08 1381 HAVE SOMETHING TO 5 0.04 

512 BECAUSE IT WAS 9 0.08 1382 HAVE TO WORK 5 0.04 

513 BUT I CAN'T 9 0.08 1383 HAVE TO WRITE 5 0.04 

514 BUT YEAH I 9 0.08 1384 HAVEN'T GOT A 5 0.04 

515 COS IT WAS 9 0.08 1385 HE DOES IT 5 0.04 

516 DOESN'T LOOK VERY 9 0.08 1386 HE SAYS OH 5 0.04 

517 DON'T KNOW ERM 9 0.08 1387 HE SORT OF 5 0.04 
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518 DON'T KNOW IT 9 0.08 1388 HER LOOK MORE 5 0.04 

519 EACH OTHER AND 9 0.08 1389 HER SO HE 5 0.04 

520 ENGLISH AS A 9 0.08 1390 HERE AND THEN 5 0.04 

521 ER I DON'T 9 0.08 1391 I APPLIED TO 5 0.04 

522 ERM AND SO 9 0.08 1392 I CAME BACK 5 0.04 

523 ERM AND THEY 9 0.08 1393 I CHOSE TO 5 0.04 

524 I COULD DO 9 0.08 1394 I COME FROM 5 0.04 

525 I DID A 9 0.08 1395 I DIDN'T GET 5 0.04 

526 I DON'T HAVE 9 0.08 1396 I DON'T GET 5 0.04 

527 I FIND IT 9 0.08 1397 I DON'T UNDERSTAND 5 0.04 

528 I KNOW THAT 9 0.08 1398 I FIND THAT 5 0.04 

529 I LIVE IN 9 0.08 1399 I HAD NO 5 0.04 

530 I LIVED IN 9 0.08 1400 I HAVEN'T SEEN 5 0.04 

531 I MEAN IN 9 0.08 1401 I I THOUGHT 5 0.04 

532 I SAW IT 9 0.08 1402 I JUST WANTED 5 0.04 

533 I SUPPOSE IT'S 9 0.08 1403 I KIND OF 5 0.04 

534 I THINK YOU 9 0.08 1404 I KNOW IT 5 0.04 

535 I THOUGHT I'D 9 0.08 1405 I LOVED IT 5 0.04 

536 I THOUGHT OH 9 0.08 1406 I MEAN JUST 5 0.04 

537 I WAS THINKING 9 0.08 1407 I MEAN THERE 5 0.04 

538 I YOU KNOW 9 0.08 1408 I MEAN YEAH 5 0.04 

539 IF YOU WANT 9 0.08 1409 I MOVED AWAY 5 0.04 

540 I'LL HAVE TO 9 0.08 1410 I NEED TO 5 0.04 

541 I'M A BIT 9 0.08 1411 I ONLY ONE 5 0.04 

542 I'M GOING TO 9 0.08 1412 I ONLY PLACE 5 0.04 

543 IN A HOUSE 9 0.08 1413 I ONLY THING 5 0.04 

544 IN IT AND 9 0.08 1414 I REALLY WANTED 5 0.04 

545 IN MY FIRST 9 0.08 1415 I SHOULD HAVE 5 0.04 

546 IT A LOT 9 0.08 1416 I SUPPOSE YEAH 5 0.04 

547 IT AT ALL 9 0.08 1417 I THINK FOR 5 0.04 

548 IT DEPENDS ON 9 0.08 1418 I THINK IS 5 0.04 

549 IT IS A 9 0.08 1419 I WAS ONLY 5 0.04 

550 IT IS IT'S 9 0.08 1420 I WAS SAYING 5 0.04 

551 IT IT'S IT'S 9 0.08 1421 I WAS STAYING 5 0.04 

552 IT WAS ABOUT 9 0.08 1422 I WENT THERE 5 0.04 

553 IT WAS ACTUALLY 9 0.08 1423 I'D LOVE TO 5 0.04 

554 IT WAS ALL 9 0.08 1424 IF I COULD 5 0.04 

555 IT WAS AND 9 0.08 1425 IF I WANTED 5 0.04 

556 I'VE NOT REALLY 9 0.08 1426 IF YOU WERE 5 0.04 

557 JUST LIKE TO 9 0.08 1427 I'M GONNA BE 5 0.04 

558 KNOW YEAH YEAH 9 0.08 1428 I'M GONNA GO 5 0.04 

559 LIKE THAT ERM 9 0.08 1429 I'M INTERESTED IN 5 0.04 

560 LOOK A BIT 9 0.08 1430 I'M NOT A 5 0.04 

561 MAKES HER LOOK 9 0.08 1431 I'M QUITE INTERESTED 5 0.04 

562 MANAGED TO GET 9 0.08 1432 IN A SCHOOL 5 0.04 

563 MY A LEVELS 9 0.08 1433 IN IN LANCASTER 5 0.04 

564 NO IT'S NOT 9 0.08 1434 IN MY SECOND 5 0.04 

565 NO NO IT'S 9 0.08 1435 IN THE BOOK 5 0.04 

566 NOT REALLY NO 9 0.08 1436 IN THE CENTRE 5 0.04 

567 OF THE PEOPLE 9 0.08 1437 IN THE HOUSE 5 0.04 

568 ON THE WAY 9 0.08 1438 IN THE LAST 5 0.04 

569 QUITE INTERESTED IN 9 0.08 1439 IN THE SOUTH 5 0.04 
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570 REALLY NICE AND 9 0.08 1440 IN THE WAY 5 0.04 

571 REALLY WANT TO 9 0.08 1441 IN TOWN SO 5 0.04 

572 SO I JUST 9 0.08 1442 IS ONE OF 5 0.04 

573 SORT OF YOU 9 0.08 1443 IT AND HE 5 0.04 

574 THAT YEAH YEAH 9 0.08 1444 IT AT THE 5 0.04 

575 THAT'S WHAT I 9 0.08 1445 IT IS REALLY 5 0.04 

576 THERE YEAH YEAH 9 0.08 1446 IT IT IT'S 5 0.04 

577 THINK IT'S A 9 0.08 1447 IT IT'S A 5 0.04 

578 TO GET TO 9 0.08 1448 IT MUST BE 5 0.04 

579 TO YOU KNOW 9 0.08 1449 IT NO NO 5 0.04 

580 TWO OR THREE 9 0.08 1450 IT OFF TO 5 0.04 

581 WANTED TO GO 9 0.08 1451 IT WAS ER 5 0.04 

582 WAS A A 9 0.08 1452 IT WAS INTERESTING 5 0.04 

583 WAS QUITE A 9 0.08 1453 IT WAS ONLY 5 0.04 

584 WAS THERE WAS 9 0.08 1454 IT WAS SORT 5 0.04 

585 WE WERE THERE 9 0.08 1455 IT WAS THAT 5 0.04 

586 WELL I I 9 0.08 1456 IT WAS WELL 5 0.04 

587 WELL I WAS 9 0.08 1457 IT WAS WITH 5 0.04 

588 WHILE I WAS 9 0.08 1458 IT WAS YOU 5 0.04 

589 WORKED IN A 9 0.08 1459 IT WHEN I 5 0.04 

590 YEAH AND THEN 9 0.08 1460 IT'S I DON'T 5 0.04 

591 YEAH ER I 9 0.08 1461 IT'S IT'S REALLY 5 0.04 

592 YEAH ERM WELL 9 0.08 1462 IT'S JUST TO 5 0.04 

593 YEAH ERM YEAH 9 0.08 1463 IT'S LIKE THE 5 0.04 

594 YEAH SO I 9 0.08 1464 IT'S NOT IT'S 5 0.04 

595 YEAH YEAH NO 9 0.08 1465 IT'S NOT SO 5 0.04 

596 YEAH YEAH OH 9 0.08 1466 IT'S ONLY A 5 0.04 

597 YEAH YEAH SO 9 0.08 1467 IT'S QUITE NICE 5 0.04 

598 YOU DON'T HAVE 9 0.08 1468 IT'S SOMETHING THAT 5 0.04 

599 YOU HAD TO 9 0.08 1469 I'VE GOT THE 5 0.04 

600 YOU KNOW IF 9 0.08 1470 I'VE GOT TWO 5 0.04 

601 YOU KNOW I'M 9 0.08 1471 I'VE I'VE NOT 5 0.04 

602 YOU KNOW TO 9 0.08 1472 I'VE ONLY BEEN 5 0.04 

603 YOU NEED TO 9 0.08 1473 I'VE SORT OF 5 0.04 

604 YOU SORT OF 9 0.08 1474 KNOW I I 5 0.04 

605 A KIND OF 8 0.07 1475 KNOW I MIGHT 5 0.04 

606 A LOT TO 8 0.07 1476 KNOW IF YOU 5 0.04 

607 ALWAYS WANTED TO 8 0.07 1477 KNOW THAT I 5 0.04 

608 AND A LOT 8 0.07 1478 KNOW THEY WERE 5 0.04 

609 AND ER THE 8 0.07 1479 KNOW WHAT IT'S 5 0.04 

610 AND ERM AND 8 0.07 1480 KNOW WHAT TO 5 0.04 

611 AND HAVE A 8 0.07 1481 LIKE A A 5 0.04 

612 AND HE SAYS 8 0.07 1482 LIKE GOING TO 5 0.04 

613 AND IT'S LIKE 8 0.07 1483 LIKE IT ERM 5 0.04 

614 AND OF COURSE 8 0.07 1484 LIKE THAT JUST 5 0.04 

615 AND SO HE 8 0.07 1485 LIKE THE WAY 5 0.04 

616 AND SO YOU 8 0.07 1486 LIVED IN TOWN 5 0.04 

617 AND THEN THEY 8 0.07 1487 LIVING AT HOME 5 0.04 

618 AND THEY HAD 8 0.07 1488 LIVING IN A 5 0.04 

619 AND THEY HAVE 8 0.07 1489 LONG AS YOU 5 0.04 

620 AS WELL AS 8 0.07 1490 LOOK AT THE 5 0.04 

621 AT HOME AND 8 0.07 1491 LOOKED AT THE 5 0.04 
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622 AWFUL LOT OF 8 0.07 1492 LOT OF WORK 5 0.04 

623 BUT AT THE 8 0.07 1493 MEAN IT'S NOT 5 0.04 

624 BUT IN THE 8 0.07 1494 MEAN THAT WAS 5 0.04 

625 DO THAT AND 8 0.07 1495 MEAN YOU YOU 5 0.04 

626 DON'T KNOW YEAH 8 0.07 1496 MEMBER OF THE 5 0.04 

627 DON'T NEED TO 8 0.07 1497 MIDDLE OF THE 5 0.04 

628 DURING THE DAY 8 0.07 1498 MUST HAVE BEEN 5 0.04 

629 END OF IT 8 0.07 1499 NEVER BEEN TO 5 0.04 

630 ENGLISH LANGUAGE AND 8 0.07 1500 NICE YEAH YEAH 5 0.04 

631 ER AND THEN 8 0.07 1501 NO I WAS 5 0.04 

632 ERM AND THE 8 0.07 1502 NO IT'S IT'S 5 0.04 

633 ERM I WENT 8 0.07 1503 NO NO YEAH 5 0.04 

634 ERM SO I 8 0.07 1504 NO NOT AT 5 0.04 

635 ERM THERE WAS 8 0.07 1505 NO WELL I 5 0.04 

636 GO TO UNIVERSITY 8 0.07 1506 NO YEAH YEAH 5 0.04 

637 GONNA HAVE TO 8 0.07 1507 NOT I MEAN 5 0.04 

638 HAVE A LOOK 8 0.07 1508 NOT REALLY A 5 0.04 

639 HAVE TO YOU 8 0.07 1509 NOT YOU KNOW 5 0.04 

640 HER AND SHE 8 0.07 1510 OF A BIT 5 0.04 

641 I CAME TO 8 0.07 1511 OF A LADY 5 0.04 

642 I DID I 8 0.07 1512 OF A WOMAN 5 0.04 

643 I DIDN'T WANT 8 0.07 1513 OF HER FRIENDS 5 0.04 

644 I DON'T WANNA 8 0.07 1514 OF IT ERM 5 0.04 

645 I I DO 8 0.07 1515 OF IT IS 5 0.04 

646 I JUST I 8 0.07 1516 OF IT WAS 5 0.04 

647 I MEAN IF 8 0.07 1517 OF LIKE I 5 0.04 

648 I MEAN LIKE 8 0.07 1518 OF THE BEST 5 0.04 

649 I OTHER SIDE 8 0.07 1519 OF THE YEAR 5 0.04 

650 I REALLY ENJOY 8 0.07 1520 OF THEM WERE 5 0.04 

651 I THINK I'M 8 0.07 1521 OF THING YEAH 5 0.04 

652 I WAS ON 8 0.07 1522 OH MY GOD 5 0.04 

653 I WAS SO 8 0.07 1523 OH YOU KNOW 5 0.04 

654 I WAS THE 8 0.07 1524 ON CAMPUS LAST 5 0.04 

655 I WAS WORKING 8 0.07 1525 ON HER FACE 5 0.04 

656 IF YOU GO 8 0.07 1526 OR SOMETHING BUT 5 0.04 

657 IN FRONT OF 8 0.07 1527 OR WHATEVER AND 5 0.04 

658 IN IN THE 8 0.07 1528 OR WHATEVER SO 5 0.04 

659 IN TERMS OF 8 0.07 1529 OUT AT NIGHT 5 0.04 

660 INTERESTED IN THE 8 0.07 1530 OUT THERE FOR 5 0.04 

661 IS IT IS 8 0.07 1531 PEOPLE IN THE 5 0.04 

662 IT AND IT 8 0.07 1532 PICTURE AND SHE 5 0.04 

663 IT IS IT 8 0.07 1533 PREFER TO GO 5 0.04 

664 IT IT IS 8 0.07 1534 REALLY GOOD AND 5 0.04 

665 IT IT'S NOT 8 0.07 1535 REALLY GOOD ERM 5 0.04 

666 IT SO HE 8 0.07 1536 REALLY GOOD YEAH 5 0.04 

667 IT WAS GREAT 8 0.07 1537 RIGHT YEAH I 5 0.04 

668 IT'S A LONG 8 0.07 1538 SAID YOU KNOW 5 0.04 

669 IT'S A LOT 8 0.07 1539 SAT IN A 5 0.04 

670 IT'S A VERY 8 0.07 1540 SAYING YOU KNOW 5 0.04 

671 IT'S ALL RIGHT 8 0.07 1541 SECOND YEAR AND 5 0.04 

672 IT'S DIFFICULT TO 8 0.07 1542 SEE A LOT 5 0.04 

673 IT'S KIND OF 8 0.07 1543 SEE IF I 5 0.04 
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674 IT'S NOT AS 8 0.07 1544 SHE HAD A 5 0.04 

675 IT'S NOT LIKE 8 0.07 1545 SHE SHOWS IT 5 0.04 

676 IT'S REALLY GOOD 8 0.07 1546 SHE SITS DOWN 5 0.04 

677 I'VE NEVER BEEN 8 0.07 1547 SIDE OF THE 5 0.04 

678 KNOW BUT I 8 0.07 1548 SO BUT ERM 5 0.04 

679 KNOW YOU KNOW 8 0.07 1549 SO I DECIDED 5 0.04 

680 LAST YEAR AND 8 0.07 1550 SO I'D LIKE 5 0.04 

681 LIKE IT WAS 8 0.07 1551 SO IT IS 5 0.04 

682 MM I DON'T 8 0.07 1552 SO IT'S LIKE 5 0.04 

683 MY SECOND YEAR 8 0.07 1553 SO MM YEAH 5 0.04 

684 NOT AT ALL 8 0.07 1554 SO SHE SITS 5 0.04 

685 OF THE THE 8 0.07 1555 SO SO IT 5 0.04 

686 OF THING SO 8 0.07 1556 SO WE WERE 5 0.04 

687 OH NO NO 8 0.07 1557 SO YEAH IT 5 0.04 

688 OVER THE PLACE 8 0.07 1558 SO YOU HAVE 5 0.04 

689 PAINTING A PICTURE 8 0.07 1559 SOME OF MY 5 0.04 

690 QUITE A FEW 8 0.07 1560 SORT OF ER 5 0.04 

691 REALLY SORT OF 8 0.07 1561 SORT OF I 5 0.04 

692 REALLY YOU KNOW 8 0.07 1562 SORT OF MORE 5 0.04 

693 SO ER YEAH 8 0.07 1563 T V AND 5 0.04 

694 SO IT'S NOT 8 0.07 1564 TALK TO YOU 5 0.04 

695 SO NO I 8 0.07 1565 THAT AND I 5 0.04 

696 SOME SORT OF 8 0.07 1566 THAT AND YOU 5 0.04 

697 SORT OF QUITE 8 0.07 1567 THAT I I 5 0.04 

698 THAT I DON'T 8 0.07 1568 THAT WAS JUST 5 0.04 

699 THAT I MEAN 8 0.07 1569 THAT WAS NICE 5 0.04 

700 THAT WOULD BE 8 0.07 1570 THAT WAS WHEN 5 0.04 

701 THAT'S IT YEAH 8 0.07 1571 THAT'S ALL RIGHT 5 0.04 

702 THE FIRST PICTURE 8 0.07 1572 THAT'S WHY I 5 0.04 

703 THE SAME TIME 8 0.07 1573 THE CAPTAIN SAID 5 0.04 

704 THE STORY OF 8 0.07 1574 THE DAY AND 5 0.04 

705 THE TIME I 8 0.07 1575 THE GOOD THING 5 0.04 

706 THE WAY I 8 0.07 1576 THE LAST ONE 5 0.04 

707 THERE AND THEN 8 0.07 1577 THE LIBRARY AND 5 0.04 

708 THING ABOUT IT 8 0.07 1578 THE MORNING AND 5 0.04 

709 THINGS AS WELL 8 0.07 1579 THE PROBLEM WAS 5 0.04 

710 THIS IS A 8 0.07 1580 THE SAME THING 5 0.04 

711 TO BE ABLE 8 0.07 1581 THE SUMMER AND 5 0.04 

712 TO DO AND 8 0.07 1582 THE THING IS 5 0.04 

713 TO DO ERM 8 0.07 1583 THE TIME YOU 5 0.04 

714 TO DO THE 8 0.07 1584 THE USE OF 5 0.04 

715 TO DO YEAH 8 0.07 1585 THE WAY THEY 5 0.04 

716 TO GET OUT 8 0.07 1586 THEN I WAS 5 0.04 

717 TO LOOK AT 8 0.07 1587 THEN IT WAS 5 0.04 

718 TO TALK ABOUT 8 0.07 1588 THERE AND ERM 5 0.04 

719 WAS A GOOD 8 0.07 1589 THERE ARE SOME 5 0.04 

720 WAS GOING ON 8 0.07 1590 THERE'S LOADS OF 5 0.04 

721 WAS JUST A 8 0.07 1591 THERE'S LOTS OF 5 0.04 

722 WAS LIKE OH 8 0.07 1592 THERE'S QUITE A 5 0.04 

723 WE STAYED IN 8 0.07 1593 THERE'S SO MUCH 5 0.04 

724 WE USED TO 8 0.07 1594 THEY DON'T HAVE 5 0.04 

725 WERE SORT OF 8 0.07 1595 THEY SEEM TO 5 0.04 
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726 WHAT I WAS 8 0.07 1596 THEY USED TO 5 0.04 

727 WHEN I GOT 8 0.07 1597 THEY WERE VERY 5 0.04 

728 WHICH WAS A 8 0.07 1598 THINGS AND YOU 5 0.04 

729 WITH IT SO 8 0.07 1599 THINGS YOU KNOW 5 0.04 

730 WITH MY PARENTS 8 0.07 1600 THINK ABOUT IT 5 0.04 

731 YEAH AND ERM 8 0.07 1601 THINK IT'S JUST 5 0.04 

732 YEAH I DID 8 0.07 1602 THINK THAT WAS 5 0.04 

733 YEAH I WENT 8 0.07 1603 THINK YOU KNOW 5 0.04 

734 YEAH YOU CAN 8 0.07 1604 THIRD YEAR I 5 0.04 

735 YOU DON'T REALLY 8 0.07 1605 THIS IS LIKE 5 0.04 

736 YOU GET A 8 0.07 1606 THIS IS ME 5 0.04 

737 YOU GET TO 8 0.07 1607 THIS SORT OF 5 0.04 

738 YOU GO TO 8 0.07 1608 THIS YEAR I 5 0.04 

739 YOU KNOW THAT 8 0.07 1609 TIME I WENT 5 0.04 

740 YOU YOU CAN 8 0.07 1610 TO A CERTAIN 5 0.04 

741 A LOT AND 7 0.06 1611 TO BE IN 5 0.04 

742 A LOT DIFFERENT 7 0.06 1612 TO DO BUT 5 0.04 

743 A WEEK AND 7 0.06 1613 TO DO FOR 5 0.04 

744 ABOUT A MONTH 7 0.06 1614 TO DO SOME 5 0.04 

745 ABOUT A YEAR 7 0.06 1615 TO ENGLAND AND 5 0.04 

746 ABOUT IT ERM 7 0.06 1616 TO GET THE 5 0.04 

747 ABOUT IT YEAH 7 0.06 1617 TO GO ON 5 0.04 

748 ALL THE WAY 7 0.06 1618 TO GO SOMEWHERE 5 0.04 

749 AN M A 7 0.06 1619 TO HAVE THE 5 0.04 

750 AND AND AND 7 0.06 1620 TO I MEAN 5 0.04 

751 AND ER IT'S 7 0.06 1621 TO IT AND 5 0.04 

752 AND ER WE 7 0.06 1622 TO LIVE ON 5 0.04 

753 AND EVERYTHING SO 7 0.06 1623 TO SEE THAT 5 0.04 

754 AND I DID 7 0.06 1624 TO TEACH ENGLISH 5 0.04 

755 AND I GOT 7 0.06 1625 TO TRY AND 5 0.04 

756 AND IF YOU 7 0.06 1626 TO UNIVERSITY I 5 0.04 

757 AND IT IT 7 0.06 1627 TO WORK FOR 5 0.04 

758 AND IT WOULD 7 0.06 1628 TOOK A YEAR 5 0.04 

759 AND LIKE THE 7 0.06 1629 TRY AND GET 5 0.04 

760 AND SOME OF 7 0.06 1630 TWO AND A 5 0.04 

761 AND STUFF AND 7 0.06 1631 UP ALL THE 5 0.04 

762 AND THE PEOPLE 7 0.06 1632 UP AT THE 5 0.04 

763 AND THERE'S A 7 0.06 1633 UP IN THE 5 0.04 

764 AND THEY SAID 7 0.06 1634 VERY PLEASED WITH 5 0.04 

765 AND THEY THEY 7 0.06 1635 VERY PROUD OF 5 0.04 

766 AND YOU COULD 7 0.06 1636 VERY WELL AND 5 0.04 

767 AND YOU YOU 7 0.06 1637 WANT TO TEACH 5 0.04 

768 ANYTHING LIKE THAT 7 0.06 1638 WAS A BIG 5 0.04 

769 AS LONG AS 7 0.06 1639 WAS A REAL 5 0.04 

770 AS WELL BUT 7 0.06 1640 WAS DOING A 5 0.04 

771 AT ALL I 7 0.06 1641 WAS INTERESTED IN 5 0.04 

772 AT ALL NO 7 0.06 1642 WAS JUST REALLY 5 0.04 

773 AT FIRST I 7 0.06 1643 WAS LIVING IN 5 0.04 

774 AT SCHOOL AND 7 0.06 1644 WAS ON CAMPUS 5 0.04 

775 AT THE BEGINNING 7 0.06 1645 WAS TALKING TO 5 0.04 

776 AT THE SAME 7 0.06 1646 WE MANAGED TO 5 0.04 

777 AWAY FROM HOME 7 0.06 1647 WE WENT OUT 5 0.04 
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778 BACK AND I 7 0.06 1648 WE WENT UP 5 0.04 

779 BACK TO ENGLAND 7 0.06 1649 WE WERE ALL 5 0.04 

780 BE NICE TO 7 0.06 1650 WE WERE JUST 5 0.04 

781 BECAUSE I MEAN 7 0.06 1651 WELL I THOUGHT 5 0.04 

782 BECAUSE I THINK 7 0.06 1652 WELL SO I 5 0.04 

783 BUT ER IT 7 0.06 1653 WELL YEAH I 5 0.04 

784 BUT I DIDN'T 7 0.06 1654 WELL YOU KNOW 5 0.04 

785 BUT IT IT'S 7 0.06 1655 WHAT ELSE DID 5 0.04 

786 C S E 7 0.06 1656 WHAT HAPPENED WAS 5 0.04 

787 CAN'T I CAN'T 7 0.06 1657 WHAT SORT OF 5 0.04 

788 COME BACK TO 7 0.06 1658 WHAT YOU WANT 5 0.04 

789 COS THEY WERE 7 0.06 1659 WHAT YOU'RE DOING 5 0.04 

790 COUPLE OF WEEKS 7 0.06 1660 WHEN I FIRST 5 0.04 

791 COUPLE OF YEARS 7 0.06 1661 WHEN IT'S FINISHED 5 0.04 

792 DIDN'T KNOW WHAT 7 0.06 1662 WHERE YOU CAN 5 0.04 

793 DON'T HAVE TO 7 0.06 1663 WHICH IS LIKE 5 0.04 

794 DON'T KNOW IT'S 7 0.06 1664 WHICH WAS QUITE 5 0.04 

795 DON'T THINK I 7 0.06 1665 WITH ALL THE 5 0.04 

796 DON'T THINK SO 7 0.06 1666 WITH HIM AND 5 0.04 

797 ELSE DID WE 7 0.06 1667 WITH ONE OF 5 0.04 

798 ER IN THE 7 0.06 1668 WITH SORT OF 5 0.04 

799 ERM I SUPPOSE 7 0.06 1669 WITH WHAT HE'S 5 0.04 

800 ERM NO I 7 0.06 1670 WORK IN THE 5 0.04 

801 ERM ONE OF 7 0.06 1671 WORKING IN THE 5 0.04 

802 ERM SORT OF 7 0.06 1672 WOULD BE A 5 0.04 

803 FOR A COUPLE 7 0.06 1673 WOULD HAVE THOUGHT 5 0.04 

804 FOR A FEW 7 0.06 1674 YEAH BUT ER 5 0.04 

805 FOR TWO YEARS 7 0.06 1675 YEAH BUT IT'S 5 0.04 

806 G C S 7 0.06 1676 YEAH BUT YOU 5 0.04 

807 GET A BIT 7 0.06 1677 YEAH ERM NO 5 0.04 

808 GET AWAY FROM 7 0.06 1678 YEAH I LIKE 5 0.04 

809 GOOD FILM AND 7 0.06 1679 YEAH I'M GOING 5 0.04 

810 GOT TO GET 7 0.06 1680 YEAH IT'S ER 5 0.04 

811 HALF AN HOUR 7 0.06 1681 YEAH IT'S ERM 5 0.04 

812 HAVE YOU SEEN 7 0.06 1682 YEAH IT'S NICE 5 0.04 

813 I CAN SEE 7 0.06 1683 YEAH IT'S NOT 5 0.04 

814 I CAN'T I 7 0.06 1684 YEAH MHM YEAH 5 0.04 

815 I COULD I 7 0.06 1685 YEAH NO NOT 5 0.04 

816 I DID THAT 7 0.06 1686 YEAH RIGHT YEAH 5 0.04 

817 I DIDN'T LIKE 7 0.06 1687 YEAH SORT OF 5 0.04 

818 I END I 7 0.06 1688 YEAH THAT'S TRUE 5 0.04 

819 I ENJOY IT 7 0.06 1689 YEAH WELL YEAH 5 0.04 

820 I ENJOYED IT 7 0.06 1690 YEAH WHICH IS 5 0.04 

821 I ERM THE 7 0.06 1691 YEAH YEAH WE 5 0.04 

822 I FOUND THAT 7 0.06 1692 YEAR AND THEN 5 0.04 

823 I GO TO 7 0.06 1693 YEARS AGO AND 5 0.04 

824 I I DIDN'T 7 0.06 1694 YES YEAH IT 5 0.04 

825 I I HAD 7 0.06 1695 YOU CAN HAVE 5 0.04 

826 I I JUST 7 0.06 1696 YOU CAN SEE 5 0.04 

827 I JUST DON'T 7 0.06 1697 YOU CAN TAKE 5 0.04 

828 I JUST THOUGHT 7 0.06 1698 YOU CAN'T GET 5 0.04 

829 I KNOW BUT 7 0.06 1699 YOU DO IT 5 0.04 
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830 I KNOW YEAH 7 0.06 1700 YOU DON'T NEED 5 0.04 

831 I MEAN MY 7 0.06 1701 YOU GO IN 5 0.04 

832 I MEAN OBVIOUSLY 7 0.06 1702 YOU HAVE A 5 0.04 

833 I MEAN THAT'S 7 0.06 1703 YOU KNOW BECAUSE 5 0.04 

834 I SUPPOSE I 7 0.06 1704 YOU KNOW HE 5 0.04 

835 I THINK I'VE 7 0.06 1705 YOU KNOW HOW 5 0.04 

836 I WAS AT 7 0.06 1706 YOU KNOW I'VE 5 0.04 

837 I WOULD LIKE 7 0.06 1707 YOU KNOW JUST 5 0.04 

838 I WOULDN'T MIND 7 0.06 1708 YOU KNOW NO 5 0.04 

839 IF IT WAS 7 0.06 1709 YOU KNOW SHE 5 0.04 

840 I'M HOPING TO 7 0.06 1710 YOU KNOW THERE 5 0.04 

841 IN THE FILM 7 0.06 1711 YOU KNOW THIS 5 0.04 

842 IN THE FUTURE 7 0.06 1712 YOU KNOW WHEN 5 0.04 

843 IN THIS COUNTRY 7 0.06 1713 YOU WANNA GO 5 0.04 

844 IS A LOT 7 0.06 1714 YOU YOU JUST 5 0.04 

845 IS A VERY 7 0.06 1715 YOU'RE GOING TO 5 0.04 

846 IS SORT OF 7 0.06 1716 YOU'VE GOT A 5 0.04 

847 IT AND ER 7 0.06 1717 AT THE I END 44 0.37 

848 IT AND THEN 7 0.06 1718 THE I END OF 35 0.30 

849 IT AS A 7 0.06 1719 IN THE I END 16 0.13 

850 IT COULD BE 7 0.06 1720 THE I ER THE 16 0.13 

851 IT COULD HAVE 7 0.06 1721 THE I THE I 11 0.09 

852 IT I DON'T 7 0.06 1722 THE I OTHER SIDE 8 0.07 

853 IT WAS MORE 7 0.06 1723 I THINK THE I 7 0.06 

854 IT WAS NEAR 7 0.06 1724 ONE OF THE I 7 0.06 

855 IT WAS NICE 7 0.06 1725 THE I END I 7 0.06 

856 IT WAS YEAH 7 0.06 1726 ON THE I OTHER 6 0.05 

857 IT'S A REALLY 7 0.06 1727 THAT'S THE I ONLY 6 0.05 

858 IT'S GOT A 7 0.06 1728 THE I END BUT 6 0.05 

859 IT'S IT'S IT'S 7 0.06 1729 THE I ERM THE 6 0.05 

860 IT'S NOT VERY 7 0.06 1730 TOWARDS THE I END 6 0.05 

861 IT'S QUITE A 7 0.06 1731 WAS THE I ONLY 6 0.05 

862 IT'S YOU KNOW 7 0.06 1732 YOU KNOW THE I 6 0.05 

863 JUST LIKE A 7 0.06 1733 BY THE I END 5 0.04 

864 KNOW I JUST 7 0.06 1734 IT WAS THE I 5 0.04 

865 KNOW IT'S NOT 7 0.06 1735 OF THE I ENGLISH 5 0.04 

866 KNOW YOU CAN 7 0.06 1736 SORT OF THE I 5 0.04 

867 LAST YEAR I 7 0.06 1737 THE I ONLY ONE 5 0.04 

868 LIKE HER BUT 7 0.06 1738 THE I ONLY PLACE 5 0.04 

869 LOOKS AT THE 7 0.06 1739 THE I ONLY THING 5 0.04 

870 LOT OF TIME 7 0.06 1740 THE I SORT OF 5 0.04 
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Table A2: List of all 3-grams in LINDSEI-GE with a minimum frequency of 5 

No. Word Freq. ptw No. Word Freq. ptw 

1 I DON'T KNOW 284 3.30 559 THE ON THE 7 0.08 

2 A LOT OF 71 0.82 560 THE PICTURE SHE 7 0.08 

3 AND ERM I 67 0.78 561 THERE WERE SO 7 0.08 

4 IN THE I 65 0.75 562 THEY ARE VERY 7 0.08 

5 THE I OTHER 59 0.68 563 THEY SEEM TO 7 0.08 

6 YEAH YEAH YEAH 58 0.67 564 THEY THEY THEY 7 0.08 

7 YOU HAVE TO 55 0.64 565 THEY WERE REALLY 7 0.08 

8 A LITTLE BIT 54 0.63 566 THINGS LIKE THAT 7 0.08 

9 AND I THINK 52 0.60 567 THINK I WOULD 7 0.08 

10 I THINK IT'S 52 0.60 568 THIS IS NOT 7 0.08 

11 AND IT WAS 47 0.55 569 TO EACH OTHER 7 0.08 

12 AND ERM YEAH 43 0.50 570 TO GET TO 7 0.08 

13 I THINK I 43 0.50 571 TWO OR THREE 7 0.08 

14 ERM I THINK 41 0.48 572 TWO YEARS AGO 7 0.08 

15 TO GO TO 40 0.46 573 VERY MUCH AND 7 0.08 

16 # SEC BREAK 39 0.45 574 WAS A GOOD 7 0.08 

17 AND THEN I 39 0.45 575 WAS A LITTLE 7 0.08 

18 I HAVE TO 39 0.45 576 WAS ERM I 7 0.08 

19 ERM I DON'T 38 0.44 577 WENT TO THE 7 0.08 

20 THE I END 37 0.43 578 WHAT WAS GOING 7 0.08 

21 I WENT TO 35 0.41 579 YEAH AND THE 7 0.08 

22 I THINK IT 34 0.39 580 YEAH BUT I 7 0.08 

23 WOULD LIKE TO 34 0.39 581 YEAH MHM YEAH 7 0.08 

24 I WANT TO 33 0.38 582 YEAH WELL ERM 7 0.08 

25 I WOULD SAY 32 0.37 583 YEAH WELL I 7 0.08 

26 IT WAS A 32 0.37 584 YES I HAVE 7 0.08 

27 IT WAS REALLY 32 0.37 585 YES I THINK 7 0.08 

28 BUT I THINK 31 0.36 586 YOU DON'T KNOW 7 0.08 

29 DON'T KNOW IF 31 0.36 587 YOU GO TO 7 0.08 

30 YEAH I THINK 31 0.36 588 YOU HAVE THE 7 0.08 

31 AND I WAS 29 0.34 589 YOU KNOW IT 7 0.08 

32 ERM IT WAS 29 0.34 590 YOU YOU HAVE 7 0.08 

33 I THINK THE 29 0.34 591 A COUNTRY I'VE 6 0.07 

34 I WOULD LIKE 28 0.32 592 A GOOD JOB 6 0.07 

35 IT WAS ERM 28 0.32 593 A GOOD THING 6 0.07 

36 WHEN I WAS 28 0.32 594 A REALLY NICE 6 0.07 

37 ERM YEAH I 27 0.31 595 A WEEK AND 6 0.07 

38 I HAD TO 27 0.31 596 A WOMAN AND 6 0.07 

39 I THINK THAT 27 0.31 597 A YEAR AND 6 0.07 

40 THE I ERM 27 0.31 598 ABOUT IT BUT 6 0.07 

41 THE PICTURE AND 27 0.31 599 ALSO WENT TO 6 0.07 

42 AND IN THE 26 0.30 600 AND AFTER THAT 6 0.07 

43 ERM THE I 26 0.30 601 AND ALL THAT 6 0.07 

44 TO HER FRIENDS 26 0.30 602 AND ER WE 6 0.07 

45 I THINK SO 25 0.29 603 AND ERM AFTER 6 0.07 

46 I WANTED TO 25 0.29 604 AND ERM ER 6 0.07 

47 I WAS IN 25 0.29 605 AND ERM TO 6 0.07 

48 ON THE I 25 0.29 606 AND I COULD 6 0.07 

49 AND ERM WELL 24 0.28 607 AND I JUST 6 0.07 

50 BUT ERM I 24 0.28 608 AND I WENT 6 0.07 

51 I MEAN I 23 0.27 609 AND IT'S IT'S 6 0.07 

52 IN A WAY 23 0.27 610 AND IT'S JUST 6 0.07 

53 DON'T KNOW I 22 0.26 611 AND IT'S REALLY 6 0.07 

54 I REALLY LIKED 22 0.26 612 AND IT'S YEAH 6 0.07 
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55 IT WAS QUITE 22 0.26 613 AND SHE LOOKS 6 0.07 

56 SO IT WAS 22 0.26 614 AND SO ERM 6 0.07 

57 YEAH IT WAS 22 0.26 615 AND STUFF AND 6 0.07 

58 AND I DON'T 21 0.24 616 AND THE PEOPLE 6 0.07 

59 AND THE I 21 0.24 617 AND THE THE 6 0.07 

60 BUT IT WAS 21 0.24 618 AND TO THE 6 0.07 

61 I THINK THEY 21 0.24 619 AND YEAH I 6 0.07 

62 I'D LIKE TO 21 0.24 620 AS FAR AS 6 0.07 

63 IT WAS JUST 21 0.24 621 AS LONG AS 6 0.07 

64 IT WAS VERY 21 0.24 622 AT LEAST I 6 0.07 

65 SO I THINK 21 0.24 623 BACK TO THE 6 0.07 

66 SOMETHING LIKE 
THAT 

21 0.24 624 BECAUSE ER I 6 0.07 

67 TO TALK ABOUT 21 0.24 625 BECAUSE I HAD 6 0.07 

68 AND ER I 20 0.23 626 BECAUSE YOU KNOW 6 0.07 

69 ERM I I 20 0.23 627 BEFORE I WENT 6 0.07 

70 I I THINK 20 0.23 628 BIT OF A 6 0.07 

71 THE I THE 20 0.23 629 BUT ERM THE 6 0.07 

72 THE UNITED STATES 20 0.23 630 BUT I WAS 6 0.07 

73 AND THAT WAS 19 0.22 631 CLOSE TO THE 6 0.07 

74 ERM IN THE 19 0.22 632 COUNTRY AND I 6 0.07 

75 ERM WELL I 19 0.22 633 COUPLE OF YEARS 6 0.07 

76 I DON'T THINK 19 0.22 634 DEPENDS ON THE 6 0.07 

77 I I I 19 0.22 635 DIDN'T WANT TO 6 0.07 

78 IT WAS NOT 19 0.22 636 DO YOU CALL 6 0.07 

79 ON THE PICTURE 19 0.22 637 DON'T KNOW BUT 6 0.07 

80 A COUPLE OF 18 0.21 638 DON'T KNOW WHETHER 6 0.07 

81 AND SO ON 18 0.21 639 DON'T KNOW YET 6 0.07 

82 AND THIS IS 18 0.21 640 EACH OTHER AND 6 0.07 

83 I MEAN IT'S 18 0.21 641 ER I I 6 0.07 

84 I THINK ERM 18 0.21 642 ER THE FIRST 6 0.07 

85 LIKE TO GO 18 0.21 643 ERM AFTER A 6 0.07 

86 THINK IT WAS 18 0.21 644 ERM AND THEN 6 0.07 

87 AND THEN ERM 17 0.20 645 ERM ERM I 6 0.07 

88 BECAUSE IT WAS 17 0.20 646 ERM HOW DO 6 0.07 

89 FIRST OF ALL 17 0.20 647 ERM LET'S SAY 6 0.07 

90 GO TO THE 17 0.20 648 ERM THERE IS 6 0.07 

91 HAVE TO BE 17 0.20 649 ERM THEY ARE 6 0.07 

92 I THINK THAT'S 17 0.20 650 ERM THEY THEY 6 0.07 

93 IN THE BEGINNING 17 0.20 651 ERM WELL SHE 6 0.07 

94 MOST OF THE 17 0.20 652 ERM YOU HAVE 6 0.07 

95 OR SOMETHING 
LIKE 

17 0.20 653 EVEN IF I 6 0.07 

96 SHOWS IT TO 17 0.20 654 FOR ME TO 6 0.07 

97 THE WAY I 17 0.20 655 FOR THE FIRST 6 0.07 

98 WAS REALLY NICE 17 0.20 656 FROM THE I 6 0.07 

99 AND ERM THE 16 0.19 657 GET A JOB 6 0.07 

100 AND SO I 16 0.19 658 GOING ON THERE 6 0.07 

101 DON'T KNOW THE 16 0.19 659 GOT TO KNOW 6 0.07 

102 ERM I WAS 16 0.19 660 HAVE THE I 6 0.07 

103 MORE OR LESS 16 0.19 661 HE CHANGED THE 6 0.07 

104 SO THAT WAS 16 0.19 662 HE'S A BIT 6 0.07 

105 VERY NICE AND 16 0.19 663 I CAME BACK 6 0.07 

106 YEAH YEAH I 16 0.19 664 I CAME TO 6 0.07 

107 AND ER THE 15 0.17 665 I CAN SAY 6 0.07 

108 AND ER YEAH 15 0.17 666 I CAN'T REALLY 6 0.07 

109 AND I REALLY 15 0.17 667 I COME FROM 6 0.07 

110 AND THEN THE 15 0.17 668 I DID MY 6 0.07 
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111 GET TO KNOW 15 0.17 669 I GUESS THAT'S 6 0.07 

112 I DON'T REALLY 15 0.17 670 I HAVE THE 6 0.07 

113 I REALLY LIKE 15 0.17 671 I HOPE I 6 0.07 

114 IN IN THE 15 0.17 672 I HOPE THAT 6 0.07 

115 IN THE PICTURE 15 0.17 673 I I LIKE 6 0.07 

116 IT TO HER 15 0.17 674 I LIKE ERM 6 0.07 

117 IT WOULD BE 15 0.17 675 I LIKE THAT 6 0.07 

118 NOT SO MUCH 15 0.17 676 I LIVED WITH 6 0.07 

119 SHE WANTS TO 15 0.17 677 I MEAN IN 6 0.07 

120 SO ERM I 15 0.17 678 I THINK YOU 6 0.07 

121 SO I DON'T 15 0.17 679 I THOUGHT I 6 0.07 

122 THERE IS A 15 0.17 680 I THOUGHT WELL 6 0.07 

123 A BIT OF 14 0.16 681 I TRY TO 6 0.07 

124 A PAINTER AND 14 0.16 682 I WAS QUITE 6 0.07 

125 AND ERM THEY 14 0.16 683 I WAS REALLY 6 0.07 

126 AT THE I 14 0.16 684 I WATCHED IT 6 0.07 

127 AT THE MOMENT 14 0.16 685 IF YOU LOOK 6 0.07 

128 DON'T KNOW WHAT 14 0.16 686 IF YOU SEE 6 0.07 

129 ER I DON'T 14 0.16 687 IN GERMANY I 6 0.07 

130 ERM I HAD 14 0.16 688 IN IN A 6 0.07 

131 HER FRIENDS AND 14 0.16 689 IN PRIMARY SCHOOL 6 0.07 

132 I LIKED THE 14 0.16 690 IN THE LAST 6 0.07 

133 IN FRONT OF 14 0.16 691 IN THE MIDDLE 6 0.07 

134 ONE OF THE 14 0.16 692 IN THE WHOLE 6 0.07 

135 SEEMS TO BE 14 0.16 693 IT DOESN'T LOOK 6 0.07 

136 THE PICTURE IS 14 0.16 694 IT IN THE 6 0.07 

137 THERE WAS A 14 0.16 695 IT WAS BECAUSE 6 0.07 

138 TO BE A 14 0.16 696 IT WAS I 6 0.07 

139 TO ERM TO 14 0.16 697 IT WAS KIND 6 0.07 

140 TO THE I 14 0.16 698 IT WAS NICE 6 0.07 

141 WELL I THINK 14 0.16 699 IT'S A BIT 6 0.07 

142 YEAH AND I 14 0.16 700 IT'S EASY TO 6 0.07 

143 YEAH I DON'T 14 0.16 701 IT'S IT'S REALLY 6 0.07 

144 YOU CAN DO 14 0.16 702 IT'S NOT SO 6 0.07 

145 AND I HAD 13 0.15 703 LIKE IN THE 6 0.07 

146 AND I I 13 0.15 704 LIKE THAT YEAH 6 0.07 

147 AND THEN SHE 13 0.15 705 LIKE THIS AND 6 0.07 

148 AND THEN YOU 13 0.15 706 LIKE TO WORK 6 0.07 

149 BECAUSE I WAS 13 0.15 707 LOT OF THINGS 6 0.07 

150 ER THE I 13 0.15 708 LOT OF TIME 6 0.07 

151 I DON'T HAVE 13 0.15 709 ME AND ERM 6 0.07 

152 I DON'T LIKE 13 0.15 710 MHM # SEC 6 0.07 

153 I OTHER HAND 13 0.15 711 MHM YEAH YEAH 6 0.07 

154 I THE I 13 0.15 712 NO NOT REALLY 6 0.07 

155 I THINK HE 13 0.15 713 OF COURSE AND 6 0.07 

156 I WAS A 13 0.15 714 OF COURSE BUT 6 0.07 

157 IT AND I 13 0.15 715 OF MY LIFE 6 0.07 

158 IT WAS THE 13 0.15 716 OF THE PEOPLE 6 0.07 

159 LIKE THE I 13 0.15 717 OH I DON'T 6 0.07 

160 THE SECOND 
PICTURE 

13 0.15 718 OKAY ERM I 6 0.07 

161 THE THE THE 13 0.15 719 ON THE FIRST 6 0.07 

162 TO GO BACK 13 0.15 720 OR AT LEAST 6 0.07 

163 WANTS TO BE 13 0.15 721 OR WHATEVER AND 6 0.07 

164 WE HAD A 13 0.15 722 OUT OF IT 6 0.07 

165 WE WENT TO 13 0.15 723 OUT OF THE 6 0.07 

166 AND ERM AND 12 0.14 724 OVER THE WORLD 6 0.07 
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167 AND ERM WE 12 0.14 725 PAINTER AND ERM 6 0.07 

168 AND I DIDN'T 12 0.14 726 PORTRAIT OF A 6 0.07 

169 AND IF YOU 12 0.14 727 REALLY LIKED THE 6 0.07 

170 AND THEY ARE 12 0.14 728 SEC BREAK WELL 6 0.07 

171 AS WELL AND 12 0.14 729 SHE LOOKS A 6 0.07 

172 BUT I DON'T 12 0.14 730 SHE LOOKS LIKE 6 0.07 

173 BUT I I 12 0.14 731 SO AND ERM 6 0.07 

174 DON'T KNOW IT'S 12 0.14 732 SO ERM IT 6 0.07 

175 ERM BUT I 12 0.14 733 SO I MEAN 6 0.07 

176 ERM YEAH AND 12 0.14 734 SO I WENT 6 0.07 

177 HAVE TO GO 12 0.14 735 SO MANY THINGS 6 0.07 

178 I DIDN'T KNOW 12 0.14 736 THAN SHE ACTUALLY 6 0.07 

179 I HAD THE 12 0.14 737 THAT ERM I 6 0.07 

180 I MEAN YOU 12 0.14 738 THAT I HAVE 6 0.07 

181 I STARTED TO 12 0.14 739 THAT THE I 6 0.07 

182 I THINK SHE 12 0.14 740 THAT THERE IS 6 0.07 

183 IT AND ERM 12 0.14 741 THAT THIS IS 6 0.07 

184 IT WAS SO 12 0.14 742 THAT WAS PRETTY 6 0.07 

185 LIKE THAT AND 12 0.14 743 THAT WAS THE 6 0.07 

186 MM I THINK 12 0.14 744 THE I AFTERNOON 6 0.07 

187 REALLY NICE AND 12 0.14 745 THE I AMERICAN 6 0.07 

188 SHE DOESN'T LIKE 12 0.14 746 THE I AREA 6 0.07 

189 SOME KIND OF 12 0.14 747 THE I EXPERIENCE 6 0.07 

190 THAT WAS REALLY 12 0.14 748 THE ONE HAND 6 0.07 

191 THE COUNTRY AND 12 0.14 749 THE SAME WITH 6 0.07 

192 THE WAY SHE 12 0.14 750 THE TIME AND 6 0.07 

193 THINK IT'S A 12 0.14 751 THE U S 6 0.07 

194 TO DO IT 12 0.14 752 THEN ERM I 6 0.07 

195 TO HAVE A 12 0.14 753 THERE AND I 6 0.07 

196 WANT TO GO 12 0.14 754 THERE ARE MANY 6 0.07 

197 WENT TO A 12 0.14 755 THERE IS NO 6 0.07 

198 YEAH AND ERM 12 0.14 756 THERE IS ONE 6 0.07 

199 YEAH OF COURSE 12 0.14 757 THERE WAS ERM 6 0.07 

200 YEAH THAT WAS 12 0.14 758 THERE WILL BE 6 0.07 

201 ALL THE TIME 11 0.13 759 THEY THEY ARE 6 0.07 

202 AND ERM SO 11 0.13 760 THEY THEY WERE 6 0.07 

203 AND ERM YES 11 0.13 761 THEY WERE SO 6 0.07 

204 AND I HAVE 11 0.13 762 THINK ABOUT IT 6 0.07 

205 AND THEY WERE 11 0.13 763 THOUGHT IT WAS 6 0.07 

206 DIDN'T LIKE IT 11 0.13 764 THREE OR FOUR 6 0.07 

207 ER IN THE 11 0.13 765 TO DO THIS 6 0.07 

208 ERM WHEN I 11 0.13 766 TO MAKE A 6 0.07 

209 HAVE TO DO 11 0.13 767 TO SAY I 6 0.07 

210 I I DON'T 11 0.13 768 TO SEE ALL 6 0.07 

211 I IT WAS 11 0.13 769 TO TALK TO 6 0.07 

212 I KNOW THAT 11 0.13 770 TO THE STATES 6 0.07 

213 I LIKED IT 11 0.13 771 VERY INTERESTING AND 6 0.07 

214 I WHEN I 11 0.13 772 WANT TO DO 6 0.07 

215 I WOULD HAVE 11 0.13 773 WAS A REALLY 6 0.07 

216 I'M GOING TO 11 0.13 774 WAS REALLY REALLY 6 0.07 

217 I'M NOT QUITE 11 0.13 775 WAY OF LIFE 6 0.07 

218 IN IN IN 11 0.13 776 WE HAD TO 6 0.07 

219 IN THE UNITED 11 0.13 777 WERE SO MANY 6 0.07 

220 IT WAS ER 11 0.13 778 WHAT IMPRESSED ME 6 0.07 

221 IT WAS IN 11 0.13 779 WHEN I STARTED 6 0.07 

222 KNOW HOW TO 11 0.13 780 WHERE YOU CAN 6 0.07 

223 NOT QUITE SURE 11 0.13 781 WHICH WAS REALLY 6 0.07 
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224 OF THE I 11 0.13 782 WITH THE RESULT 6 0.07 

225 PICTURE AND SHE 11 0.13 783 WOULD BE NICE 6 0.07 

226 PICTURE OF HER 11 0.13 784 WOULD HAVE BEEN 6 0.07 

227 SHE SHOWS IT 11 0.13 785 YEAH AND ER 6 0.07 

228 THAT WAS A 11 0.13 786 YEAH I LIKE 6 0.07 

229 THAT WAS VERY 11 0.13 787 YEAH WHAT ELSE 6 0.07 

230 THE I OLD 11 0.13 788 YEAH YEAH AND 6 0.07 

231 THE IN THE 11 0.13 789 YEAH YEAH IT 6 0.07 

232 THE PICTURE TO 11 0.13 790 YEARS AGO AND 6 0.07 

233 THE THE I 11 0.13 791 YES ERM I 6 0.07 

234 THEY HAVE TO 11 0.13 792 YOU CAN GO 6 0.07 

235 THEY WERE ALL 11 0.13 793 YOU GET TO 6 0.07 

236 TO DO THAT 11 0.13 794 YOU KNOW YOU 6 0.07 

237 TO GET A 11 0.13 795 A BIG CITY 5 0.06 

238 WAS IT WAS 11 0.13 796 A BIT MORE 5 0.06 

239 YEAH YEAH ERM 11 0.13 797 A DIFFICULT QUESTION 5 0.06 

240 A PORTRAIT OF 10 0.12 798 A FOREIGN LANGUAGE 5 0.06 

241 AFTER A WHILE 10 0.12 799 A GROUP OF 5 0.06 

242 AND A HALF 10 0.12 800 A HALF YEARS 5 0.06 

243 AND ERM BUT 10 0.12 801 A LOT ERM 5 0.06 

244 AND ERM THERE 10 0.12 802 A LOT TO 5 0.06 

245 AND SHE IS 10 0.12 803 A NEW PICTURE 5 0.06 

246 AND SHE WAS 10 0.12 804 A PAINTER WHO 5 0.06 

247 AND THERE WAS 10 0.12 805 A T V 5 0.06 

248 AND YEAH AND 10 0.12 806 A VERY NICE 5 0.06 

249 AND YOU CAN 10 0.12 807 A VERY VERY 5 0.06 

250 AND YOU HAVE 10 0.12 808 A YEAR OR 5 0.06 

251 AT THAT TIME 10 0.12 809 ALL KINDS OF 5 0.06 

252 BECAUSE I THINK 10 0.12 810 ALL OF THEM 5 0.06 

253 BUT I'M NOT 10 0.12 811 AN AU PAIR 5 0.06 

254 DON'T REALLY 
KNOW 

10 0.12 812 AND AT THE 5 0.06 

255 DON'T WANT TO 10 0.12 813 AND ER ER 5 0.06 

256 FOR ME AND 10 0.12 814 AND ER IT 5 0.06 

257 GO TO A 10 0.12 815 AND ER SO 5 0.06 

258 HAD TO GO 10 0.12 816 AND ER WELL 5 0.06 

259 HERE IN GERMANY 10 0.12 817 AND ERM ERM 5 0.06 

260 I DIDN'T HAVE 10 0.12 818 AND ERM MY 5 0.06 

261 I DON'T I 10 0.12 819 AND ERM THAT 5 0.06 

262 I HAVE A 10 0.12 820 AND ERM THIS 5 0.06 

263 I KNOW I 10 0.12 821 AND HE HE 5 0.06 

264 I LIKE THE 10 0.12 822 AND I ALSO 5 0.06 

265 I OTHER ONE 10 0.12 823 AND IT'S VERY 5 0.06 

266 I THINK YEAH 10 0.12 824 AND ON THE 5 0.06 

267 I WAS LIKE 10 0.12 825 AND SHE DOESN'T 5 0.06 

268 I'M NOT SURE 10 0.12 826 AND SHE SHOWS 5 0.06 

269 IN THE IN 10 0.12 827 AND SO HE 5 0.06 

270 IT WAS IT 10 0.12 828 AND THERE IS 5 0.06 

271 IT'S KIND OF 10 0.12 829 AND THERE WERE 5 0.06 

272 LITTLE BIT MORE 10 0.12 830 AND WE HAD 5 0.06 

273 ON THE ONE 10 0.12 831 AND WHEN I 5 0.06 

274 SATISFIED WITH 
THE 

10 0.12 832 AND YEAH IT 5 0.06 

275 SEEM TO BE 10 0.12 833 AND YEAH YEAH 5 0.06 

276 SHE DIDN'T LIKE 10 0.12 834 AND YOU YOU 5 0.06 

277 SO ERM YEAH 10 0.12 835 ARE A LOT 5 0.06 

278 THAT SHE LOOKS 10 0.12 836 AS GOOD AS 5 0.06 

279 THAT WAS QUITE 10 0.12 837 AS WELL YEAH 5 0.06 
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280 THAT'S WHAT I 10 0.12 838 AT IT AND 5 0.06 

281 THE I ENGLISH 10 0.12 839 AT SCHOOL ERM 5 0.06 

282 THE I ONLY 10 0.12 840 AT THE BEGINNING 5 0.06 

283 THE I OTHERS 10 0.12 841 BE A LITTLE 5 0.06 

284 THEY ARE NOT 10 0.12 842 BE A TEACHER 5 0.06 

285 THIS IS A 10 0.12 843 BECAUSE ER THE 5 0.06 

286 TO GO THERE 10 0.12 844 BECAUSE ERM IT 5 0.06 

287 WAS VERY NICE 10 0.12 845 BECAUSE HE WAS 5 0.06 

288 WHAT I REALLY 10 0.12 846 BECAUSE I DIDN'T 5 0.06 

289 WHEN I WHEN 10 0.12 847 BECAUSE I MEAN 5 0.06 

290 YEAH ERM YEAH 10 0.12 848 BECAUSE SHE LOOKS 5 0.06 

291 YOU DON'T HAVE 10 0.12 849 BECAUSE THERE ARE 5 0.06 

292 YOU SEE THE 10 0.12 850 BREAK OKAY ERM 5 0.06 

293 A FRIEND OF 9 0.10 851 BUT ERM IF 5 0.06 

294 A LOT ABOUT 9 0.10 852 BUT I DIDN'T 5 0.06 

295 ALL THE I 9 0.10 853 BUT I GUESS 5 0.06 

296 AND ERM WHEN 9 0.10 854 BUT IN THE 5 0.06 

297 AND OF COURSE 9 0.10 855 BUT THEY WERE 5 0.06 

298 AND THEN HE 9 0.10 856 BUT THIS IS 5 0.06 

299 AND THEY HAVE 9 0.10 857 COS IT WAS 5 0.06 

300 AND THIS WAS 9 0.10 858 COUNTRY I'VE VISITED 5 0.06 

301 BECAUSE ERM I 9 0.10 859 DIDN'T HAVE A 5 0.06 

302 BECAUSE I I 9 0.10 860 DIDN'T LIKE THE 5 0.06 

303 BECAUSE THEY 
WERE 

9 0.10 861 DO IT AGAIN 5 0.06 

304 BECOME A 
TEACHER 

9 0.10 862 DO THAT AND 5 0.06 

305 BUT ON THE 9 0.10 863 DOESN'T LIKE IT 5 0.06 

306 DON'T KNOW ERM 9 0.10 864 DOESN'T LOOK LIKE 5 0.06 

307 DON'T KNOW HOW 9 0.10 865 DOESN'T SEEM TO 5 0.06 

308 DON'T KNOW 
MAYBE 

9 0.10 866 DON'T HAVE A 5 0.06 

309 DON'T KNOW 
REALLY 

9 0.10 867 DON'T I DON'T 5 0.06 

310 ER IT WAS 9 0.10 868 DON'T KNOW THEY 5 0.06 

311 ERM I WOULD 9 0.10 869 DON'T KNOW YEAH 5 0.06 

312 ERM THAT WAS 9 0.10 870 EASY TO GET 5 0.06 

313 ERM YES I 9 0.10 871 EH I DON'T 5 0.06 

314 G D R 9 0.10 872 ER THE THE 5 0.06 

315 HE PAINTS HER 9 0.10 873 ERM A LITTLE 5 0.06 

316 HOW DO YOU 9 0.10 874 ERM AT THE 5 0.06 

317 I ERM I 9 0.10 875 ERM ENGLISH AND 5 0.06 

318 I HAD A 9 0.10 876 ERM I CAN'T 5 0.06 

319 I LIKE TO 9 0.10 877 ERM I REALLY 5 0.06 

320 I LIVED IN 9 0.10 878 ERM I STARTED 5 0.06 

321 I MEAN ERM 9 0.10 879 ERM I STAYED 5 0.06 

322 I MEAN THEY 9 0.10 880 ERM I WENT 5 0.06 

323 I THINK IN 9 0.10 881 ERM I'M NOT 5 0.06 

324 I THINK WE 9 0.10 882 ERM IT'S A 5 0.06 

325 I THOUGHT ABOUT 9 0.10 883 ERM IT'S QUITE 5 0.06 

326 I WAS THERE 9 0.10 884 ERM THE THE 5 0.06 

327 I WAS VERY 9 0.10 885 ERM TO BE 5 0.06 

328 I WENT THERE 9 0.10 886 ERM TO GET 5 0.06 

329 IF YOU IF 9 0.10 887 ERM YEAH SHE 5 0.06 

330 IN THE THIRD 9 0.10 888 ERM YEAH WHAT 5 0.06 

331 IS A PAINTER 9 0.10 889 ERM YOU CAN 5 0.06 

332 IT'S HARD TO 9 0.10 890 ESPECIALLY IN THE 5 0.06 

333 IT'S NOT THAT 9 0.10 891 EXPRESSION ON HER 5 0.06 
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334 LIKE I DON'T 9 0.10 892 FOR A COUPLE 5 0.06 

335 LIKE TO DO 9 0.10 893 FOR EXAMPLE AND 5 0.06 

336 MM I DON'T 9 0.10 894 FOR FOUR WEEKS 5 0.06 

337 OF IT AND 9 0.10 895 FOR HIM AND 5 0.06 

338 OF THE TIME 9 0.10 896 FOR ME IT 5 0.06 

339 QUITE A LOT 9 0.10 897 FRIENDS AND I 5 0.06 

340 REALLY LIKE TO 9 0.10 898 GO THERE AND 5 0.06 

341 REALLY LIKED IT 9 0.10 899 HAD TO DO 5 0.06 

342 SEC BREAK OKAY 9 0.10 900 HAD TO ERM 5 0.06 

343 SHE IS NOT 9 0.10 901 HAPPY WITH IT 5 0.06 

344 SHE SEEMS TO 9 0.10 902 HAS TO BE 5 0.06 

345 SO I HAD 9 0.10 903 HAVE A VERY 5 0.06 

346 THAT AND ERM 9 0.10 904 HAVE TO ADMIT 5 0.06 

347 THE FIRST PICTURE 9 0.10 905 HAVE TO LEARN 5 0.06 

348 THE FIRST TIME 9 0.10 906 HAVE TO SAY 5 0.06 

349 THE I ARTIST 9 0.10 907 HER AND SHE 5 0.06 

350 THE THIRD PICTURE 9 0.10 908 HER IN A 5 0.06 

351 THERE AND ERM 9 0.10 909 HER THE WAY 5 0.06 

352 THERE IS THIS 9 0.10 910 HERE AND ERM 5 0.06 

353 THEY HAVE A 9 0.10 911 I CAME THERE 5 0.06 

354 TO BE ERM 9 0.10 912 I CAN ONLY 5 0.06 

355 TO BECOME A 9 0.10 913 I CAN'T SEE 5 0.06 

356 WAS ERM THE 9 0.10 914 I CHOSE THE 5 0.06 

357 WAS NOT REALLY 9 0.10 915 I DECIDED TO 5 0.06 

358 WHAT DO YOU 9 0.10 916 I DID A 5 0.06 

359 WHICH IS NOT 9 0.10 917 I DIDN'T THINK 5 0.06 

360 WITH THE PICTURE 9 0.10 918 I DO HAVE 5 0.06 

361 YEAH I GUESS 9 0.10 919 I DON'T REMEMBER 5 0.06 

362 YEAH I WOULD 9 0.10 920 I DON'T WANNA 5 0.06 

363 YOU WANT TO 9 0.10 921 I DON'T WANT 5 0.06 

364 A IN A 8 0.09 922 I GO SWIMMING 5 0.06 

365 A KIND OF 8 0.09 923 I HAD SOME 5 0.06 

366 A PICTURE OF 8 0.09 924 I HAVE I 5 0.06 

367 ABOUT IT AND 8 0.09 925 I I REALLY 5 0.06 

368 ALL HER FRIENDS 8 0.09 926 I JUST I 5 0.06 

369 ALL OVER THE 8 0.09 927 I KNOW BUT 5 0.06 

370 AND AND AND 8 0.09 928 I MEAN IT 5 0.06 

371 AND ERM HE 8 0.09 929 I MEAN THERE 5 0.06 

372 AND ERM SHE 8 0.09 930 I SAID OKAY 5 0.06 

373 AND EVERYTHING 
WAS 

8 0.09 931 I SAW THAT 5 0.06 

374 AND I GUESS 8 0.09 932 I THINK I'M 5 0.06 

375 AND I LIKED 8 0.09 933 I THOUGHT THAT 5 0.06 

376 AND THE PICTURE 8 0.09 934 I WAS SO 5 0.06 

377 AND THERE ARE 8 0.09 935 IF I CAN 5 0.06 

378 AND THEY JUST 8 0.09 936 IF IF YOU 5 0.06 

379 AS WELL BECAUSE 8 0.09 937 IF YOU ARE 5 0.06 

380 AT THE PICTURE 8 0.09 938 IF YOU COMPARE 5 0.06 

381 BECAUSE OF THE 8 0.09 939 I'M NOT REALLY 5 0.06 

382 BUT IT'S NOT 8 0.09 940 I'M NOT THAT 5 0.06 

383 DON'T HAVE TO 8 0.09 941 I'M SUPPOSED TO 5 0.06 

384 DON'T KNOW IT 8 0.09 942 IN I DON'T 5 0.06 

385 ER I THINK 8 0.09 943 IN NINETEEN NINETY 5 0.06 

386 ERM ERM YEAH 8 0.09 944 IN THE BACK 5 0.06 

387 ERM I GUESS 8 0.09 945 IN THE MOVIE 5 0.06 

388 ERM THERE WERE 8 0.09 946 IN TWO THOUSAND 5 0.06 

389 ERM YEAH ERM 8 0.09 947 IS A BIT 5 0.06 
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390 ERM YEAH IT'S 8 0.09 948 IS DIFFERENT AND 5 0.06 

391 ERM YEAH THE 8 0.09 949 IS NOT REALLY 5 0.06 

392 FOR EXAMPLE ERM 8 0.09 950 IS NOT SATISFIED 5 0.06 

393 FRIEND OF MINE 8 0.09 951 IS QUITE A 5 0.06 

394 HALF A YEAR 8 0.09 952 IT A LOT 5 0.06 

395 HAVE TO PAY 8 0.09 953 IT AND HE 5 0.06 

396 I DIDN'T LIKE 8 0.09 954 IT AND SHE 5 0.06 

397 I HAVE NO 8 0.09 955 IT BUT IT 5 0.06 

398 I I WOULD 8 0.09 956 IT DEPENDS ON 5 0.06 

399 I THINK AND 8 0.09 957 IT IS A 5 0.06 

400 I THOUGHT IT 8 0.09 958 IT WAS ABOUT 5 0.06 

401 IN A IN 8 0.09 959 IT YEAH I 5 0.06 

402 IN ORDER TO 8 0.09 960 IT'S ER IT'S 5 0.06 

403 IN THE SECOND 8 0.09 961 IT'S ERM IT'S 5 0.06 

404 IT BUT I 8 0.09 962 IT'S IT WAS 5 0.06 

405 IT I THINK 8 0.09 963 IT'S IT'S THE 5 0.06 

406 IT IT WAS 8 0.09 964 IT'S IT'S VERY 5 0.06 

407 IT SO I 8 0.09 965 IT'S JUST A 5 0.06 

408 IT WAS LIKE 8 0.09 966 IT'S REALLY NICE 5 0.06 

409 IT'S A GOOD 8 0.09 967 IT'S THE SAME 5 0.06 

410 IT'S IT'S A 8 0.09 968 I'VE GOT A 5 0.06 

411 I'VE BEEN THERE 8 0.09 969 KNOW I DON'T 5 0.06 

412 JUST HAVE TO 8 0.09 970 KNOW THE I 5 0.06 

413 KIND OF A 8 0.09 971 KNOW WHAT I 5 0.06 

414 KNOW IF I 8 0.09 972 LIKE THAT BUT 5 0.06 

415 LOOK AT THE 8 0.09 973 LIKE THAT I 5 0.06 

416 LOOKS A BIT 8 0.09 974 LIKE THAT SO 5 0.06 

417 MOST OF THEM 8 0.09 975 LIKE TO BE 5 0.06 

418 NICE AND ERM 8 0.09 976 LOT ABOUT IT 5 0.06 

419 NOT AT ALL 8 0.09 977 MAYBE THEY ARE 5 0.06 

420 ON T V 8 0.09 978 NICE IT WAS 5 0.06 

421 SHOWS THE 
PICTURE 

8 0.09 979 NO I THINK 5 0.06 

422 SUPPOSED TO BE 8 0.09 980 NO NO I 5 0.06 

423 T V AND 8 0.09 981 NO NOT AT 5 0.06 

424 THAT IT WAS 8 0.09 982 NO NOT YET 5 0.06 

425 THAT WOULD BE 8 0.09 983 NOT SATISFIED WITH 5 0.06 

426 THAT YOU CAN 8 0.09 984 NOT THAT MUCH 5 0.06 

427 THAT'S A GOOD 8 0.09 985 O'CLOCK IN THE 5 0.06 

428 THE I AGE 8 0.09 986 OF COURSE YEAH 5 0.06 

429 THE I ER 8 0.09 987 OF THE COUNTRY 5 0.06 

430 THE I EVENING 8 0.09 988 OF THE OF 5 0.06 

431 THE WAY THEY 8 0.09 989 ON HER FACE 5 0.06 

432 THEN YOU HAVE 8 0.09 990 ON THE SECOND 5 0.06 

433 THEY HAD A 8 0.09 991 ONE OF THEM 5 0.06 

434 THEY WERE VERY 8 0.09 992 OR IN THE 5 0.06 

435 TO BE VERY 8 0.09 993 OR SOMETHING AND 5 0.06 

436 TO FIND A 8 0.09 994 PEOPLE AND ERM 5 0.06 

437 TO TELL YOU 8 0.09 995 PICTURE TO HER 5 0.06 

438 TO TO GET 8 0.09 996 PICTURE TO THE 5 0.06 

439 USED TO IT 8 0.09 997 POINT OF VIEW 5 0.06 

440 VERY VERY NICE 8 0.09 998 QUITE A WHILE 5 0.06 

441 WANT TO BE 8 0.09 999 REALLY WANT TO 5 0.06 

442 WAS A BIT 8 0.09 1000 SEE ALL THE 5 0.06 

443 WAS IN THE 8 0.09 1001 SHE DOESN'T LOOK 5 0.06 

444 WAS KIND OF 8 0.09 1002 SHE IS ERM 5 0.06 

445 WENT TO ERM 8 0.09 1003 SHE LIKES IT 5 0.06 



  Sandra Götz 

 

 

258 

446 WHEN I CAME 8 0.09 1004 SHE THINKS THAT 5 0.06 

447 WITH THE I 8 0.09 1005 SHE WAS REALLY 5 0.06 

448 YEAH ERM I 8 0.09 1006 SHE WENT TO 5 0.06 

449 YEAH ERM WELL 8 0.09 1007 SITTING IN THE 5 0.06 

450 YEAH I I 8 0.09 1008 SITTING THERE AND 5 0.06 

451 YEAH I MEAN 8 0.09 1009 SO ERM IT'S 5 0.06 

452 YEAH YEAH OKAY 8 0.09 1010 SO HE HAS 5 0.06 

453 YOU CAN SEE 8 0.09 1011 SO I THOUGHT 5 0.06 

454 YOU IF YOU 8 0.09 1012 SO IT'S ERM 5 0.06 

455 A LOT AND 7 0.08 1013 SO THIS WAS 5 0.06 

456 A REALLY GOOD 7 0.08 1014 SOME THINGS THAT 5 0.06 

457 ABOUT A COUNTRY 7 0.08 1015 SOMETHING AND I 5 0.06 

458 AND ALL THE 7 0.08 1016 THAT I CAN 5 0.06 

459 AND ER SHE 7 0.08 1017 THAT I I 5 0.06 

460 AND ERM IT 7 0.08 1018 THAT I THINK 5 0.06 

461 AND ERM WHAT 7 0.08 1019 THAT VERY MUCH 5 0.06 

462 AND HE SAID 7 0.08 1020 THAT YEAH YEAH 5 0.06 

463 AND I ERM 7 0.08 1021 THE FIRST DAY 5 0.06 

464 AND I KNOW 7 0.08 1022 THE FIRST THING 5 0.06 

465 AND I LIKE 7 0.08 1023 THE I EYES 5 0.06 

466 AND I MEAN 7 0.08 1024 THE I ISLAND 5 0.06 

467 AND I THOUGHT 7 0.08 1025 THE PEOPLE I 5 0.06 

468 AND SO IT 7 0.08 1026 THE PEOPLE THERE 5 0.06 

469 AND THAT'S WHY 7 0.08 1027 THE REST OF 5 0.06 

470 AND THEN IT 7 0.08 1028 THE RING AND 5 0.06 

471 AND THEN THEY 7 0.08 1029 THE SECOND ONE 5 0.06 

472 AND THEY THEY 7 0.08 1030 THE U K 5 0.06 

473 AND WE WENT 7 0.08 1031 THE WAY OF 5 0.06 

474 AS WELL SO 7 0.08 1032 THE WHOLE THING 5 0.06 

475 BE ABLE TO 7 0.08 1033 THEM AND THEY 5 0.06 

476 BECAUSE I DON'T 7 0.08 1034 THEN I WAS 5 0.06 

477 BECAUSE THE I 7 0.08 1035 THEN THE I 5 0.06 

478 BECAUSE THEY ARE 7 0.08 1036 THERE AND ER 5 0.06 

479 BUT ERM IT'S 7 0.08 1037 THERE AND THEN 5 0.06 

480 BUT ERM YEAH 7 0.08 1038 THEY ARE JUST 5 0.06 

481 BUT THE I 7 0.08 1039 THEY ARE WEARING 5 0.06 

482 DO YOU SAY 7 0.08 1040 THEY DIDN'T HAVE 5 0.06 

483 DON'T KNOW WHY 7 0.08 1041 THEY DON'T LOOK 5 0.06 

484 ER I MEAN 7 0.08 1042 THEY DON'T REALLY 5 0.06 

485 ERM AND I 7 0.08 1043 THEY THEY HAVE 5 0.06 

486 ERM BECAUSE I 7 0.08 1044 THEY WANT TO 5 0.06 

487 ERM I HAVE 7 0.08 1045 THINK IT'S IT'S 5 0.06 

488 ERM I LIKE 7 0.08 1046 THINK SO I 5 0.06 

489 ERM I LIKED 7 0.08 1047 THINK THIS IS 5 0.06 

490 ERM I MEAN 7 0.08 1048 THIS KIND OF 5 0.06 

491 ERM I THOUGHT 7 0.08 1049 THOUGHT THAT WAS 5 0.06 

492 ERM IF YOU 7 0.08 1050 TO ALL HER 5 0.06 

493 ERM THERE WAS 7 0.08 1051 TO BE HONEST 5 0.06 

494 ERM THIS IS 7 0.08 1052 TO BE ON 5 0.06 

495 ERM WE WENT 7 0.08 1053 TO BE THE 5 0.06 

496 ERM YEAH WELL 7 0.08 1054 TO DO AND 5 0.06 

497 FOR EXAMPLE THE 7 0.08 1055 TO DO MY 5 0.06 

498 GO BACK TO 7 0.08 1056 TO DO SOMETHING 5 0.06 

499 HARD TO SAY 7 0.08 1057 TO DO THE 5 0.06 

500 HE HAS TO 7 0.08 1058 TO DO WITH 5 0.06 

501 HER AND ERM 7 0.08 1059 TO ERM I 5 0.06 

502 I AGE OF 7 0.08 1060 TO ERM THE 5 0.06 
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503 I DIDN'T REALLY 7 0.08 1061 TO GET INTO 5 0.06 

504 I END OF 7 0.08 1062 TO KEEP ON 5 0.06 

505 I ERM THE 7 0.08 1063 TO KNOW WHAT 5 0.06 

506 I I DIDN'T 7 0.08 1064 TO LIVE WITH 5 0.06 

507 I I HAVE 7 0.08 1065 TO SEE A 5 0.06 

508 I I WANT 7 0.08 1066 TO THINK ABOUT 5 0.06 

509 I THINK ABOUT 7 0.08 1067 TO WORK AND 5 0.06 

510 I THINK THIS 7 0.08 1068 TO WORK WITH 5 0.06 

511 I WAS ALWAYS 7 0.08 1069 TOPIC NUMBER TWO 5 0.06 

512 I WAS ERM 7 0.08 1070 TWO THOUSAND AND 5 0.06 

513 I WOULD BE 7 0.08 1071 TWO THOUSAND ONE 5 0.06 

514 IF YOU DON'T 7 0.08 1072 VERY DIFFICULT TO 5 0.06 

515 IF YOU GO 7 0.08 1073 VERY FRIENDLY AND 5 0.06 

516 IN ER IN 7 0.08 1074 WANTED ME TO 5 0.06 

517 IN GERMANY AND 7 0.08 1075 WANTED TO DO 5 0.06 

518 IN THE CITY 7 0.08 1076 WANTED TO GO 5 0.06 

519 IN THE COUNTRY 7 0.08 1077 WANTED TO HAVE 5 0.06 

520 IN THE FIRST 7 0.08 1078 WAS I THINK 5 0.06 

521 IN THE MORNING 7 0.08 1079 WAS LIKE OH 5 0.06 

522 IN THE NORTH 7 0.08 1080 WAS NOT SO 5 0.06 

523 IN THE SOUTH 7 0.08 1081 WAS QUITE GOOD 5 0.06 

524 IN THE U 7 0.08 1082 WAS QUITE INTERESTING 5 0.06 

525 IS THAT ERM 7 0.08 1083 WAS REALLY A 5 0.06 

526 IT VERY MUCH 7 0.08 1084 WAS REALLY 
INTERESTING 

5 0.06 

527 IT WAS ALL 7 0.08 1085 WAS SUPPOSED TO 5 0.06 

528 IT'S A NICE 7 0.08 1086 WAS THE I 5 0.06 

529 IT'S A VERY 7 0.08 1087 WE DON'T HAVE 5 0.06 

530 I'VE BEEN TO 7 0.08 1088 WE HAVE A 5 0.06 

531 I'VE NEVER BEEN 7 0.08 1089 WE WE HAD 5 0.06 

532 KIND OF ER 7 0.08 1090 WELL ERM I 5 0.06 

533 KNOW IF YOU 7 0.08 1091 WELL I DON'T 5 0.06 

534 KNOW IT WAS 7 0.08 1092 WELL I I 5 0.06 

535 LIKE TO TALK 7 0.08 1093 WELL IT'S IT'S 5 0.06 

536 NO I DON'T 7 0.08 1094 WELL THEY HAD 5 0.06 

537 NO IT WAS 7 0.08 1095 WENT TO SCHOOL 5 0.06 

538 NOW AND ERM 7 0.08 1096 WHAT IT WAS 5 0.06 

539 OF COURSE YOU 7 0.08 1097 WHAT'S GOING ON 5 0.06 

540 OF HER AND 7 0.08 1098 WHEN I FIRST 5 0.06 

541 OKAY # SEC 7 0.08 1099 WHICH IS A 5 0.06 

542 ON THE ON 7 0.08 1100 WHICH WAS QUITE 5 0.06 

543 ONE OR TWO 7 0.08 1101 WITH IT AND 5 0.06 

544 OR OR OR 7 0.08 1102 WOULD BE A 5 0.06 

545 OR SO AND 7 0.08 1103 YEAH NO I 5 0.06 

546 PART OF THE 7 0.08 1104 YEAH NO NO 5 0.06 

547 SO I I 7 0.08 1105 YEAH THE I 5 0.06 

548 SO I WAS 7 0.08 1106 YEAH YOU CAN 5 0.06 

549 SO ON AND 7 0.08 1107 YOU CAN'T DO 5 0.06 

550 SO THIS IS 7 0.08 1108 YOU HAD TO 5 0.06 

551 SO TO SAY 7 0.08 1109 YOU HAVE A 5 0.06 

552 SOME OF THE 7 0.08 1110 YOU KNOW THAT 5 0.06 

553 TELL YOU ABOUT 7 0.08 1111 YOU KNOW THE 5 0.06 

554 THAT THEY ARE 7 0.08 1112 YOU SAY THAT 5 0.06 

555 THAT YOU HAVE 7 0.08 1113 YOU SEE A 5 0.06 

556 THAT'S WHY I 7 0.08 1114 YOU WOULD HAVE 5 0.06 

557 THE BEGINNING I 7 0.08 1115 YOU YOU YOU 5 0.06 

558 THE LAST PICTURE 7 0.08     
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Table A3: List of all 4-grams in LOCNEC with a minimum frequency of 5 

No 4-gram Freq. ptw No 4-gram Freq. ptw 

1 I DON'T KNOW I 60 0.51 152 I WAS THERE FOR 6 0.05 

2 IT WAS IT WAS 45 0.38 153 I WENT BACK TO 6 0.05 

3 AND THINGS LIKE THAT 33 0.28 154 I WORKED IN A 6 0.05 

4 YEAH YEAH YEAH YEAH 30 0.25 155 I'D LIKE TO DO 6 0.05 

5 ERM I DON'T KNOW 27 0.23 156 IN THE FIRST PICTURE 6 0.05 

6 AT THE I END OF 22 0.19 157 IT COULD HAVE BEEN 6 0.05 

7 THE I END OF THE 21 0.18 158 IT WAS A REALLY 6 0.05 

8 I END OF THE 21 0.18 159 IT WAS JUST A 6 0.05 

9 A BIT OF A 20 0.17 160 IT WAS VERY INTERESTING 6 0.05 
10 YEAH THAT'S RIGHT 

YEAH 
20 0.17 161 KNOW I DON'T KNOW 6 0.05 

11 I THINK IT WAS 19 0.16 162 LIKE TO GO BACK 6 0.05 

12 I'D LIKE TO GO 19 0.16 163 LOOK AT IT AND 6 0.05 

13 AND STUFF LIKE THAT 18 0.15 164 LOT OF THE TIME 6 0.05 

14 I DON'T KNOW IF 17 0.14 165 NO I DON'T THINK 6 0.05 

15 IT WAS REALLY GOOD 17 0.14 166 NO IT WAS JUST 6 0.05 
16 OR SOMETHING LIKE 

THAT 
17 0.14 167 NO NO I DON'T 6 0.05 

17 I THINK I THINK 15 0.13 168 SHE DOESN'T LIKE THE 6 0.05 

18 A LOT OF PEOPLE 14 0.12 169 SHE'S NOT VERY HAPPY 6 0.05 

19 I DON'T I DON'T 14 0.12 170 SO THAT WAS QUITE 6 0.05 

20 I THOUGHT IT WAS 14 0.12 171 SO YEAH I MEAN 6 0.05 

21 YEAH YEAH IT WAS 14 0.12 172 SORT OF YOU KNOW 6 0.05 

22 AND IT WAS REALLY 13 0.11 173 THE I END OF IT 6 0.05 

23 BUT I DON'T KNOW 13 0.11 174 THINGS LIKE THAT YEAH 6 0.05 
24 YEAH YEAH THAT'S 

RIGHT 
13 0.11 175 TO SEE IT AND 6 0.05 

25 AND IT WAS JUST 12 0.10 176 WAS IT WAS IT 6 0.05 

26 AND IT WAS LIKE 12 0.10 177 WHEN I CAME HERE 6 0.05 

27 I WANT TO DO 12 0.10 178 WHEN I WAS IN 6 0.05 

28 IN THE MIDDLE OF 12 0.10 179 WHEN I WAS THERE 6 0.05 

29 THAT KIND OF THING 12 0.10 180 YEAH IT WAS REALLY 6 0.05 

30 THAT WAS THAT WAS 12 0.10 181 YEAH IT WAS VERY 6 0.05 
31 THAT'S RIGHT YEAH 

YEAH 
12 0.10 182 YOU HAVE TO BE 6 0.05 

32 YEAH I DON'T KNOW 12 0.10 183 YOU HAVE TO DO 6 0.05 

33 YOU KNOW WHAT I 12 0.10 184 YOU HAVE TO YOU 6 0.05 

34 DON'T KNOW I DON'T 11 0.09 185 YOU KNOW IT'S IT'S 6 0.05 

35 I WAS GOING TO 11 0.09 186 YOU KNOW SORT OF 6 0.05 

36 I WENT TO SEE 11 0.09 187 YOU KNOW YOU CAN 6 0.05 

37 IT WAS A BIT 11 0.09 188 A BIT SORT OF 5 0.04 

38 IT WAS JUST LIKE 11 0.09 189 A COUPLE OF YEARS 5 0.04 

39 KNOW WHAT I MEAN 11 0.09 190 A LOT OF WORK 5 0.04 

40 THERE'S A LOT OF 11 0.09 191 A SORT OF A 5 0.04 

41 YEAH YEAH YEAH I 11 0.09 192 ALL HER FRIENDS AND 5 0.04 

42 YOU KNOW IT WAS 11 0.09 193 AND I DON'T KNOW 5 0.04 

43 A LOT OF THE 10 0.08 194 AND I HAD TO 5 0.04 

44 AND YOU HAVE TO 10 0.08 195 AND I THOUGHT OH 5 0.04 

45 DON'T KNOW I THINK 10 0.08 196 AND I THOUGHT WELL 5 0.04 

46 I WAS I WAS 10 0.08 197 AND I WAS LIKE 5 0.04 

47 SHE DOESN'T LIKE IT 10 0.08 198 AND IT WAS IT 5 0.04 

48 STUFF LIKE THAT AND 10 0.08 199 AND SORT OF LIKE 5 0.04 



  Sandra Götz 

 

 

262 

49 THAT SORT OF THING 10 0.08 200 AND THAT KIND OF 5 0.04 

50 TO ALL HER FRIENDS 10 0.08 201 AND THAT SORT OF 5 0.04 

51 TO GO AND SEE 10 0.08 202 AS WELL I THINK 5 0.04 

52 AND THEN I WENT 9 0.08 203 AS WELL SO I 5 0.04 
53 AS A FOREIGN 

LANGUAGE 
9 0.08 204 AT THE PICTURE AND 5 0.04 

54 I DON'T KNOW IT 9 0.08 205 BECAUSE YOU HAVE TO 5 0.04 

55 I DON'T KNOW WHAT 9 0.08 206 BUT I DON'T THINK 5 0.04 

56 I DON'T REALLY KNOW 9 0.08 207 BUT I'D LIKE TO 5 0.04 

57 I DON'T WANT TO 9 0.08 208 DO A LOT OF 5 0.04 

58 I THOUGHT THAT WAS 9 0.08 209 DON'T I DON'T KNOW 5 0.04 

59 I WANTED TO DO 9 0.08 210 END OF THE YEAR 5 0.04 

60 IN THE FIRST YEAR 9 0.08 211 ERM I WENT TO 5 0.04 

61 IT WOULD HAVE BEEN 9 0.08 212 ERM I'D LIKE TO 5 0.04 

62 IT'S NOT TOO BAD 9 0.08 213 GO AND SEE A 5 0.04 
63 O'CLOCK IN THE 

MORNING 
9 0.08 214 GOOD THING ABOUT IT 5 0.04 

64 QUITE A LOT OF 9 0.08 215 HAPPY WITH IT SO 5 0.04 

65 SO I DON'T KNOW 9 0.08 216 HAVE A LOOK AT 5 0.04 

66 SO IT WAS QUITE 9 0.08 217 HAVE TO DO A 5 0.04 

67 THINGS LIKE THAT AND 9 0.08 218 HAVE TO GO TO 5 0.04 

68 YEAH YEAH I MEAN 9 0.08 219 I CAME TO UNIVERSITY 5 0.04 

69 A PICTURE OF A 8 0.07 220 I CAN'T REMEMBER WHAT 5 0.04 

70 ALL OVER THE PLACE 8 0.07 221 I DIDN'T KNOW WHAT 5 0.04 

71 ALL THE TIME YEAH 8 0.07 222 I DIDN'T REALLY KNOW 5 0.04 

72 AN AWFUL LOT OF 8 0.07 223 I DON'T KNOW HOW 5 0.04 

73 ENGLISH AS A FOREIGN 8 0.07 224 I DON'T KNOW WHY 5 0.04 

74 I DON'T KNOW YEAH 8 0.07 225 I DON'T LIKE IT 5 0.04 

75 I HAD TO GO 8 0.07 226 I JUST WANTED TO 5 0.04 

76 I'D LIKE TO TEACH 8 0.07 227 I KNOW I KNOW 5 0.04 

77 IT WAS A LOT 8 0.07 228 I MEAN IT'S NOT 5 0.04 

78 MOST OF THE TIME 8 0.07 229 I MEAN THAT WAS 5 0.04 

79 PAINTING A PICTURE OF 8 0.07 230 I MEAN YOU YOU 5 0.04 

80 SO IT WAS A 8 0.07 231 I REALLY ENJOYED IT 5 0.04 

81 THINGS LIKE THAT SO 8 0.07 232 I REALLY WANTED TO 5 0.04 

82 TO BE ABLE TO 8 0.07 233 I THINK IT'S JUST 5 0.04 

83 WE WENT TO THE 8 0.07 234 I THINK THAT WAS 5 0.04 

84 WHAT I WANT TO 8 0.07 235 I WAS A BIT 5 0.04 

85 WHEN I WENT TO 8 0.07 236 I WAS INTERESTED IN 5 0.04 

86 YEAH IT WAS IT 8 0.07 237 I WAS ON CAMPUS 5 0.04 

87 A REALLY GOOD FILM 7 0.06 238 I WOULD LIKE TO 5 0.04 

88 ALL THE TIME AND 7 0.06 239 IF I WANTED TO 5 0.04 

89 AND A LOT OF 7 0.06 240 IF YOU WANT TO 5 0.04 

90 AND I WAS JUST 7 0.06 241 IN THE CENTRE OF 5 0.04 

91 AND SHE DOESN'T LIKE 7 0.06 242 IN THE MORNING AND 5 0.04 

92 AND YOU KNOW I 7 0.06 243 IN THE SUMMER AND 5 0.04 

93 AT THE SAME TIME 7 0.06 244 IT WAS SORT OF 5 0.04 

94 BUT I MEAN I 7 0.06 245 IT WAS YOU KNOW 5 0.04 

95 FOR A COUPLE OF 7 0.06 246 IT'S A BIT OF 5 0.04 

96 G C S E 7 0.06 247 IT'S A LONG WAY 5 0.04 

97 I CAN'T I CAN'T 7 0.06 248 I'VE ALWAYS WANTED TO 5 0.04 

98 I DIDN'T WANT TO 7 0.06 249 LIKE THAT I DON'T 5 0.04 

99 I DON'T KNOW ERM 7 0.06 250 LIKE THAT YEAH YEAH 5 0.04 

100 I DON'T THINK I 7 0.06 251 LIKE TO GO TO 5 0.04 

101 I DON'T THINK SO 7 0.06 252 LIVING IN A HOUSE 5 0.04 

102 I MEAN I WAS 7 0.06 253 LOOKS AT THE PICTURE 5 0.04 
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103 I THINK IT'S A 7 0.06 254 NO I MEAN I 5 0.04 

104 IN MY FIRST YEAR 7 0.06 255 NO NO NOT REALLY 5 0.04 

105 IN THE SECOND YEAR 7 0.06 256 NO NOT AT ALL 5 0.04 

106 IT IS IT IS 7 0.06 257 ON CAMPUS LAST YEAR 5 0.04 

107 IT WAS LIKE A 7 0.06 258 ONE OF MY FRIENDS 5 0.04 

108 IT WAS QUITE A 7 0.06 259 ONE OF THE BEST 5 0.04 

109 IT WAS QUITE GOOD 7 0.06 260 PICTURE OF A WOMAN 5 0.04 

110 SO I HAD TO 7 0.06 261 SO I'D LIKE TO 5 0.04 

111 SORT OF THING AND 7 0.06 262 SO THAT WAS A 5 0.04 

112 SORT OF THING SO 7 0.06 263 SOME OF THEM ARE 5 0.04 
113 TEACHING ENGLISH AS A 7 0.06 264 SOMETHING LIKE THAT 

YEAH 
5 0.04 

114 THERE WAS THERE WAS 7 0.06 265 SORT OF LIKE I 5 0.04 

115 WELL I DON'T KNOW 7 0.06 266 SORT OF THING BUT 5 0.04 

116 WHAT I WANTED TO 7 0.06 267 THAT I DON'T LIKE 5 0.04 

117 YEAH I MEAN I 7 0.06 268 THAT YEAH YEAH YEAH 5 0.04 

118 YEAH I'D LIKE TO 7 0.06 269 THE MIDDLE OF THE 5 0.04 

119 YEAH YEAH I DON'T 7 0.06 270 THINGS LIKE THAT ERM 5 0.04 

120 YEAH YEAH YEAH THAT'S 7 0.06 271 THINK I THINK I 5 0.04 

121 YOU HAVE TO GO 7 0.06 272 TO GO TO A 5 0.04 

122 YOU KNOW IT'S NOT 7 0.06 273 TO GO TO THE 5 0.04 

123 YOU KNOW YOU KNOW 7 0.06 274 TWO AND A HALF 5 0.04 

124 A COUPLE OF WEEKS 6 0.05 275 WAS A REALLY GOOD 5 0.04 

125 A GOOD FILM AND 6 0.05 276 WAS IT WAS A 5 0.04 

126 A LOOK AT IT 6 0.05 277 WAS IT WAS REALLY 5 0.04 

127 AND A HALF HOURS 6 0.05 278 WAS THE FIRST TIME 5 0.04 

128 AND ER IT WAS 6 0.05 279 WENT TO SEE IT 5 0.04 

129 AND THEN AND THEN 6 0.05 280 WHEN I WHEN I 5 0.04 

130 AND THEN YOU GET 6 0.05 281 WHICH IS A BIT 5 0.04 

131 AND THERE WAS A 6 0.05 282 WHILE I WAS THERE 5 0.04 

132 AND WE WENT TO 6 0.05 283 YEAH I KNOW I 5 0.04 

133 AS A SORT OF 6 0.05 284 YEAH I THINK I 5 0.04 

134 DON'T KNOW I MEAN 6 0.05 285 YEAH I THINK IT 5 0.04 

135 END OF THE DAY 6 0.05 286 YEAH I THINK IT'S 5 0.04 

136 ER I DON'T KNOW 6 0.05 287 YEAH IT IS YEAH 5 0.04 

137 GO AND SEE IT 6 0.05 288 YEAH YEAH ERM I 5 0.04 

138 HAD A LOT OF 6 0.05 289 YEAH YEAH I I 5 0.04 

139 I DON'T KNOW I'M 6 0.05 290 YEAH YEAH I THINK 5 0.04 

140 I DON'T KNOW IT'S 6 0.05 291 YEAH YEAH IT IS 5 0.04 

141 I END OF IT 6 0.05 292 YEAH YEAH THAT'S IT 5 0.04 

142 I HAD TO DO 6 0.05 293 YEAH YEAH YEAH AND 5 0.04 

143 I I DON'T THINK 6 0.05 294 YEAH YEAH YEAH ERM 5 0.04 

144 I MEAN I DON'T 6 0.05 295 YEAH YEAH YEAH IT'S 5 0.04 

145 I MEAN I I 6 0.05 296 YEAH YEAH YEAH OH 5 0.04 

146 I MEAN IT'S A 6 0.05 297 YOU HAD TO DO 5 0.04 

147 I MEAN SORT OF 6 0.05 298 YOU KNOW BUT I 5 0.04 

148 I THINK SO YEAH 6 0.05 299 YOU KNOW I THINK 5 0.04 

149 I WANTED TO BE 6 0.05 300 YOU KNOW IT'S JUST 5 0.04 

150 I WAS LIKE OH 6 0.05 301 YOU KNOW THEY WERE 5 0.04 

151 I WAS SORT OF 6 0.05      
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Table A4: List of all 4-grams in LINDSEI-GE with a minimum frequency of 5 

No. Word Freq. ptw No. Word Fre
q. 

ptw 

1 ERM I DON'T KNOW 32 0.37 86 AND THEN YOU HAVE 6 0.07 

2 I DON'T KNOW IF 29 0.34 87 AT THE PICTURE AND 6 0.07 

3 I WOULD LIKE TO 27 0.31 88 DON'T KNOW IF I 6 0.07 

4 IN THE I END 23 0.27 89 ERM HOW DO YOU 6 0.07 

5 I DON'T KNOW I 22 0.26 90 ERM IN THE I 6 0.07 

6 YEAH YEAH YEAH YEAH 19 0.22 91 I DON'T KNOW BUT 6 0.07 

7 AND I DON'T KNOW 15 0.17 92 I DON'T KNOW WHETHER 6 0.07 

8 I THINK IT WAS 14 0.16 93 I DON'T KNOW YET 6 0.07 

9 ON THE I OTHER 14 0.16 94 I I THINK I 6 0.07 

10 OR SOMETHING LIKE THAT 14 0.16 95 I REALLY LIKED THE 6 0.07 

11 I DON'T KNOW THE 13 0.15 96 I THOUGHT IT WAS 6 0.07 

12 IT TO HER FRIENDS 13 0.15 97 IN THE BEGINNING I 6 0.07 

13 THE I OTHER HAND 13 0.15 98 IN THE I AFTERNOON 6 0.07 

14 ER I DON'T KNOW 12 0.14 99 IN THE SECOND PICTURE 6 0.07 

15 I DON'T KNOW IT'S 12 0.14 100 IS A PAINTER AND 6 0.07 

16 I DON'T KNOW WHAT 12 0.14 101 LIKE TO TALK ABOUT 6 0.07 

17 THE I THE I 12 0.14 102 MHM # SEC BREAK 6 0.07 

18 TO HER FRIENDS AND 12 0.14 103 MOST OF THE TIME 6 0.07 

19 AND IN THE I 11 0.13 104 ON THE ON THE 6 0.07 

20 I'M NOT QUITE SURE 11 0.13 105 ON THE ONE HAND 6 0.07 

21 SHE SHOWS IT TO 11 0.13 106 SHE LOOKS A BIT 6 0.07 

22 IT WAS IT WAS 10 0.12 107 SHE SEEMS TO BE 6 0.07 

23 SHOWS IT TO HER 10 0.12 108 SO I HAD TO 6 0.07 

24 SO I DON'T KNOW 10 0.12 109 THERE WERE SO MANY 6 0.07 

25 THE I OTHER ONE 10 0.12 110 TO TELL YOU ABOUT 6 0.07 

26 WOULD LIKE TO GO 10 0.12 111 VERY NICE AND ERM 6 0.07 

27 YEAH I DON'T KNOW 10 0.12 112 WHEN I WAS IN 6 0.07 

28 # SEC BREAK OKAY 9 0.10 113 YEAH YEAH YEAH I 6 0.07 

29 A LITTLE BIT MORE 9 0.10 114 A BIT OF A 5 0.06 

30 BUT ON THE I 9 0.10 115 A LOT ABOUT IT 5 0.06 

31 I DON'T KNOW MAYBE 9 0.10 116 A PORTRAIT OF A 5 0.06 

32 IN THE UNITED STATES 9 0.10 117 AND A HALF YEARS 5 0.06 

33 WHEN I WHEN I 9 0.10 118 AND ERM I DON'T 5 0.06 

34 AND ERM YEAH I 8 0.09 119 AND ERM I WAS 5 0.06 

35 AND I THINK THAT 8 0.09 120 AND I THINK THAT'S 5 0.06 

36 AND IT WAS REALLY 8 0.09 121 AND I WAS LIKE 5 0.06 

37 AND YOU HAVE TO 8 0.09 122 AND IT WAS QUITE 5 0.06 

38 ERM YEAH I THINK 8 0.09 123 AND SHE IS NOT 5 0.06 

39 I DON'T KNOW ERM 8 0.09 124 AND YEAH IT WAS 5 0.06 

40 I DON'T REALLY KNOW 8 0.09 125 AT THE I AGE 5 0.06 

41 I THINK IT'S A 8 0.09 126 DON'T KNOW IT WAS 5 0.06 

42 I WANT TO GO 8 0.09 127 DON'T KNOW THE I 5 0.06 

43 IN A IN A 8 0.09 128 ERM AFTER A WHILE 5 0.06 

44 IN THE I EVENING 8 0.09 129 ERM I THINK I 5 0.06 

45 IN THE IN THE 8 0.09 130 ERM I WOULD LIKE 5 0.06 

46 IT WAS REALLY NICE 8 0.09 131 ERM WELL I THINK 5 0.06 

47 LIKE I DON'T KNOW 8 0.09 132 EXPRESSION ON HER FACE 5 0.06 

48 MM I DON'T KNOW 8 0.09 133 FOR A COUPLE OF 5 0.06 

49 SHE WANTS TO BE 8 0.09 134 HOW DO YOU SAY 5 0.06 

50 SHOWS THE PICTURE TO 8 0.09 135 I DON'T I DON'T 5 0.06 

51 THE PICTURE AND SHE 8 0.09 136 I DON'T KNOW THEY 5 0.06 

52 WANT TO GO TO 8 0.09 137 I DON'T KNOW YEAH 5 0.06 

53 AND ERM I I 7 0.08 138 I HAVE TO ADMIT 5 0.06 
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54 AND I REALLY LIKED 7 0.08 139 I HAVE TO SAY 5 0.06 

55 AND SO ON AND 7 0.08 140 I I THINK IT'S 5 0.06 

56 AT THE I END 7 0.08 141 I THINK SO I 5 0.06 

57 DON'T KNOW HOW TO 7 0.08 142 I THOUGHT THAT WAS 5 0.06 

58 DON'T KNOW IF YOU 7 0.08 143 I WAS IN THE 5 0.06 

59 ERM I THINK IT 7 0.08 144 I WAS LIKE OH 5 0.06 

60 ERM I THINK IT'S 7 0.08 145 IF YOU GO TO 5 0.06 

61 ERM WHEN I WAS 7 0.08 146 IN THE LAST PICTURE 5 0.06 

62 I DON'T KNOW HOW 7 0.08 147 IT WAS A GOOD 5 0.06 

63 I DON'T KNOW IT 7 0.08 148 IT WAS A REALLY 5 0.06 

64 I DON'T KNOW REALLY 7 0.08 149 IT WAS ERM THE 5 0.06 

65 I DON'T KNOW WHY 7 0.08 150 IT WAS KIND OF 5 0.06 

66 I HAD TO GO 7 0.08 151 IT WAS NOT REALLY 5 0.06 

67 I I DON'T KNOW 7 0.08 152 LIKE THAT AND ERM 5 0.06 

68 I REALLY LIKED IT 7 0.08 153 LIKE TO GO TO 5 0.06 

69 I THINK I WOULD 7 0.08 154 NO NOT AT ALL 5 0.06 

70 IF YOU IF YOU 7 0.08 155 ON THE SECOND PICTURE 5 0.06 

71 IN THE THIRD PICTURE 7 0.08 156 SEC BREAK OKAY ERM 5 0.06 

72 OKAY # SEC BREAK 7 0.08 157 SHE DIDN'T LIKE IT 5 0.06 

73 THE I AGE OF 7 0.08 158 SHE IS NOT SATISFIED 5 0.06 

74 THE I END OF 7 0.08 159 SO HE HAS TO 5 0.06 

75 THE I ERM THE 7 0.08 160 THE PICTURE TO HER 5 0.06 

76 TO BECOME A TEACHER 7 0.08 161 THEN YOU HAVE TO 5 0.06 

77 TO GO TO THE 7 0.08 162 THERE IS A PAINTER 5 0.06 

78 WAS REALLY NICE AND 7 0.08 163 THINK IT'S A GOOD 5 0.06 

79 # SEC BREAK WELL 6 0.07 164 TO BE A TEACHER 5 0.06 

80 A COUPLE OF YEARS 6 0.07 165 WHEN I WAS THERE 5 0.06 

81 A FRIEND OF MINE 6 0.07 166 YEAH I THINK IT'S 5 0.06 

82 A LOT OF THINGS 6 0.07 167 YEAH YEAH I THINK 5 0.06 

83 A LOT OF TIME 6 0.07 168 YOU DON'T HAVE TO 5 0.06 

84 ALL OVER THE WORLD 6 0.07 169 YOU HAVE TO BE 5 0.06 

85 AND ERM IT WAS 6 0.07     
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