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Abstract 

This thesis examined students' and teachers' experience of learning and teaching in 
the context of a TAFE course Tnternal Control Principles'. In particular it focused on 
the enacted curriculum to determine its contribution to students' approaches to 
learning and how the design of the curriculum was used and developed with 
classroom situations. The data comprised the experiences of 20 students as they 
undertook their study in the classes of 11 teachers of the unit that was part of the 
Advanced Diploma of Accounting at TAFE New South Wales. A mixture of three 
methodologies sought to identify students' and teachers' experiences and perceptions 
of learning, and the things that promoted or inhibited their depth of understanding. 
Emerging from the phenomenographic analysis were categories highlighting the 
dominant cluster of experiences and perceptions of both the teachers and their 
students. Commonalities and themes were identified through discourse analysis that 
either supported or opposed the emerging theory. Woven into this was the 
autoethnographic reflection of a curriculum writer searching for meaning of the 
enacted curriculum. 

Analysis of the data highlighted three main structural categories, a referential 
dimension and two outcomes of the approaches to teaching. The thesis documents 
the cognitive, challenging and demanding work that students undertook with their 
teachers in an effort to seek 'wisdom'. Students' experience of the curriculum, and 
hence their learning, was mediated through their 'classroom encounters' where 
students tried to 'establish competence' and excel at 'motivating and learning' as 
they 'tuned in to the same wavelength' as their teacher. Putting this pedagogical 
puzzle together depended on how well students negotiated the relationship with their 
teachers in the classroom. 

An important finding was that the student-teacher relationship had the potential to 
significantly affect the way students perceived their learning experiences. Teaching 
approaches that facilitated an environment where the students had control over their 
learning meant that students changed their concepts of the object of their study. 
However, inhibitive or obstructive teaching approaches left students struggling to 
learn. Many teachers constructed their roles as information transmission/teacher-
focused, at times with didactic approaches. They worked to retain control over the 
students' learning and when this occurred, whether intentionally or otherwise, they 
remained distanced from their students. These approaches and interactions between 
student, peer and teacher demonstrated that the relationship is a tripartite one and not 
linear in nature. Rethinking the way teachers can bring knowledge of student 
learning into focus with their teaching practices will enhance professional 
development and add to deeper and more lasting learning outcomes for their 
students. 
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